Module 1

Greg Mortenson
From The New York Times July 19, 2010
Greg Mortenson is the best-selling author of “Three Cups of Tea” and the executive director of the Central Asia Institute which is responsible for the construction of more than 130 schools in Afghanistan and Pakistan, mostly for girls.
“Three Cups of Tea” is the story of Mr Mortenson’s efforts to build schools in Pakistan. The book was written with a journalist, David Oliver Relin, and published in hardcover by Viking in March 2006, and initially had only modest sales.
The message of the book is the importance about girls’ education. It was caught on when women’s book clubs, church groups and high schools began snapping up the less expensive paperback published in January 2007.
Mr Mortenson has had a deepening relationship with the United States military, whose leaders have increasingly turned to him to help translate the theory of counterinsurgency into tribal realities on the ground.
His collaboration with military leaders has grown in part out of the popularity of “Three Cups of Tea” among military wives who told her husbands to read it. It extends to the office of Adm Mike Mullen, the chairman of the Joint Chiefs of Staff. In the summer 2009, Admiral Mullen attended the opening of one of Mr Mortenson’s Schools in Pushgar, a remote village in Afghanistan’s Hindu Kush mountains.
Mr Mortenson had also set up some three dozen meetings between General Stanley A.McChrystal or his senior staff members and village elders across Afghanistan.
Mr Mortenson, who lives in Bozeman, Mont., with his wife, Tara Bishop, thinks there is no military solution in Afghanistan. He says the education of girls is the real long-term fix so he has been startled by the Defense Department’s embrace.
He acknowledged that his solution in Afghanistan, girls’ education, will take a generation and more. “But Al Qaeda and the Taliban are looking at it long range over generations,” he said. “And we’re looking at it in terms of annual fiscal cycles and presidential elections.”
We need a new strategy in Afghanistan. We might seek help from “Dr.Greg” who runs around Afghanistan building schools. (Dr. Greg and Afghanistan by Nicholas D.Kristof -Taken from The New York Times)
THREE CUPS OF TEA 

January 15, 2010 (from Bill Moyers Journal)


American humanitarian Greg Mortenson's first book — THREE CUPS OF TEA — has sold over 3.5 million copies around the world. It tells the remarkable story about his efforts to build schools in Afghanistan and Pakistan. When in 2008 the JOURNAL asked viewers what books should be priority reading for the next President. THREE CUPS OF TEA was among the top ten suggestions. Now, the book has become required reading for our senior military commanders and Special Forces in Afghanistan.

Biography


Greg Mortenson is the co-founder of the nonprofit Central Asia Institute. His charity arm, Pennies for Peace, helps raise money for his school-building efforts in Central Asia. THREE CUPS OF TEA has been on the NEW YORK TIMES bestseller list for over three years, and was named a TIME Magazine "Asia Book of The Year." 

Mortenson's new book is called STONES INTO SCHOOLS: PROMOTING PEACE WITH BOOKS NOT BOMBS, IN AFGHANISTAN AND PAKISTAN. 

As of 2009, Mortenson has established over 131 schools in rural and often violent regions of Pakistan and Afghanistan, where few educational opportunities existed before. These schools have provided education to over 58,000 children, including 44,000 girls. 

In Pakistan, most of Mortenson's schools are in that country's two volatile border regions – one being its border with India, and the other its border with Afghanistan. In Afghanistan, Mortenson's schools are located in seven different provinces, including some that are Taliban strongholds.

In 2009, Mortenson received Pakistan's highest civil award, Sitara-e-Pakistan ("Star of Pakistan") for his humanitarian effort to promote girls education in rural areas for 15 years. 

In 2009, Mortenson received Pakistan's highest civil award the Sitara-e-Pakistan ("Star of Pakistan") for his humanitarian effort to promote girls education. 

Several bi-partisan U.S. Congressional representatives have nominated Mortenson for the Nobel Peace Prize, in 2009 and 2010. 

Mortenson was born in 1957, and grew up on the slopes of Mt. Kilimanjaro, Tanzania. His father Dempsey, founded Kilimanjaro Christian Medical Center (KCMC) his mother, Jerene, founded the International School Moshi. 

In the late 70s, he served in the U.S. Army in Germany, where he received the Army Commendation Medal, and he later graduated from the University of South Dakota in 1983. 

1 Soldier or 20 Schools? (by Nicholas D.Kristof, from The New York Times)

The war in Afghanistan will consume more money this year alone than we spent on the Revolutionary War, the War of 1812, the Mexican-American War, the Civil War and the Spanish-American War — combined. 

 A recent report from the Congressional Research Service finds that the war on terror, including Afghanistan and Iraq, has been, by far, the costliest war in American history aside from World War II. It adjusted costs of all previous wars for inflation. 

Those historical comparisons should be a wake-up call to President Obama, underscoring how our military strategy is not only a mess — as the recent leaked documents from Afghanistan suggested — but also more broadly reflects a gross misallocation of resources. One legacy of the 9/11 attacks was a distortion of American policy: By the standards of history and cost-effectiveness, we are hugely overinvested in military tools and underinvested in education and diplomacy. 

It was reflexive for liberals to rail at President George W. Bush for jingoism. But it is President Obama who is now requesting 6.1 percent more in military spending than the peak of military spending under Mr. Bush. And it is Mr. Obama who has tripled the number of American troops in Afghanistan since he took office. (A bill providing $37 billion to continue financing America’s two wars was approved by the House on Tuesday and is awaiting his signature.) 

Under Mr. Obama, we are now spending more money on the military, after adjusting for inflation, than in the peak of the cold war, Vietnam War or Korean War. Our battle fleet is larger than the next 13 navies combined, according to Defense Secretary Robert Gates. The intelligence apparatus is so bloated that, according to The Washington Post, the number of people with “top secret” clearance is 1.5 times the population of the District of Columbia. 

Meanwhile, a sobering report from the College Board says that the United States, which used to lead the world in the proportion of young people with college degrees, has dropped to 12th. 

What’s more, an unbalanced focus on weapons alone is often counterproductive, creating a nationalist backlash against foreign “invaders.” Over all, education has a rather better record than military power in neutralizing foreign extremism. And the trade-offs are staggering: For the cost of just one soldier in Afghanistan for one year, we could start about 20 schools there. Hawks retort that it’s impossible to run schools in Afghanistan unless there are American troops to protect them. But that’s incorrect. 

CARE, a humanitarian organization, operates 300 schools in Afghanistan, and not one has been burned by the Taliban. Greg Mortenson, of “Three Cups of Tea” fame, has overseen the building of 145 schools in Afghanistan and Pakistan and operates dozens more in tents or rented buildings — and he says that not one has been destroyed by the Taliban either. 

Aid groups show that it is quite possible to run schools so long as there is respectful consultation with tribal elders and buy-in from them. And my hunch is that CARE and  Mr Mortenson are doing more to bring peace to Afghanistan than Mr. Obama’s surge of troops. 

The American military has been eagerly reading “Three Cups of Tea” but hasn’t absorbed the central lesson: building schools is a better bet for peace than firing missiles (especially when one cruise missile costs about as much as building 11 schools). 

Mr. Mortenson lamented to me that for the cost of just 246 soldiers posted for one year, America could pay for a higher education plan for all Afghanistan. That would help build an Afghan economy, civil society and future — all for one-quarter of 1 percent of our military spending in Afghanistan this year. 

The latest uproar over Pakistani hand-holding with the Afghan Taliban underscores that billions of dollars in U.S. military aid just doesn’t buy the loyalty it used to. In contrast, education can actually transform a nation. That’s one reason Bangladesh is calmer than Pakistan, Oman is less threatening than Yemen. 

Paradoxically, the most eloquent advocate in government for balance in financing priorities has been Mr. Gates, the defense secretary. He has noted that the military has more people in its marching bands than the State Department has diplomats. 

In the presidential campaign, Mr. Obama promised to invest in a global education fund. Since then, he seems to have forgotten the idea — even though he is spending enough every five weeks in Afghanistan to ensure that practically every child on our planet gets a primary education. 
Personal Take on Public Projects in Two Devastated Lands 

(By Janet Maslin- Published in December 9, 2009)

After Greg Mortenson’s first book, “Three Cups of Tea”, “became a runaway success, a lot of people wanted to have tea with him. Mr Mortenson became the toast of book clubs, colleges and even the United States military, to the point that his nonfiction account of building schools in Central Asia, published in 2006 and written with David Oliver Relin, literally became required reading for many of them.

STONES INTO SCHOOLS by Greg Mortenson

Promoting Peace with Books, not Bombs, in Afghanistan and Pakistan.

Mr.Mortenson spent so much time on the American lecture circuit that he paid a steep price. He suffered panic attacks, felt exhausted and could no longer readily travel to do the work that “Three Cups of Tea” describes. His dream project, a school 10 years in the making in a particularly remote and difficult area, wound up being completed without him.

And a question arose: How could a man whose success had been based on such self-effacing relief work reconcile humility with celebrity? Mr.Mortenson’s second and very different book, “Stones Into Schools,” provides an answer. 

In this book there is a first-person narrative much more vigorous than the third person of “Three Cups of Tea” in which he appears as “Mortenson”.

As “Stones Into Schools” explains, the institute has accomplished its innovative educational work without any government money. That point is crucial. While “Three Cups of Tea” describes how Mr.Mortenson stumbled his life’s work, which began as the building of schools for girls in remote parts of Pakistan, “Stones Into Schools” takes him into hazier geographical realms. The new book is about his organization’s expansion into Afghanistan – and into one region so inaccessible that one Afghan official isn’t sure that it doesn’t belong to neighboring Tajikistan or China instead.

Does his second book have comparably earthshaking events to report? Actually, it finds some, including the devastating earthquake that struck Kashmir in 2005, destroying many schools and, Mr.Mortensons says, wiping out an entire generation of literate children in four minutes’ time.

His great convinction, expressed  to irresistibly inspiring effect in both books, is that the right kind of educational effort can bridge enormous gaps. Although he reiterates this point without describing exactly what the children in Central Asia Institute schools are taught, he is convinced that encouraging literacy is a way to promote trust and understanding.

“Three Cups of Tea” was originally published with the subtitle “One Man’s Mission to Fight Terrorism and Build Nations,” but Mr.Mortenson insisted on having that changed for the paperback edition. The new, improved version, “One Man’s Mission to Promote Peace…One School at a Time,” is a far better reflection of why Mr.Mortenson’s ideas have made such a difference.

“Stones Into Schools” presents him as a vigorous adventurer now inundated with requests for schools who is very shrewd about sizing up the best opportunities. When asked to build schools in Kabul, he had no interest. But when 14 galloping Kyrgyz horsemen raced into Pakistan from Afghanistan through a narrow mountain pass to seek his assistance in 1999, though their communities were barely accessible by dirt road or tank track, and any effort to import construction materials meant crossing mountains – well, that was an offer he couldn’t refuse.

As “Stones Into Schools” chronicles the institute’s work, it captures the physical and political landscapes of Afghanistan in ways that make it exceptionally timely and compelling. Mr. Mortenson, after all, has faced Taliban resistance to any educational system for girls, let alone one with American connections. But he has clear thoughts about how such undertakings cas succeed. When local people who want a school built face religious threats, appointing a mullah to oversee the effort can sometimes work wonders.

The water, he says, can be Windex blue. The altitude can be so high that removing shoes is dangerous, since low air presuure can make feet swell. And it’s possible to see desperate families cooking meals over fires made from charitable donations of expensive mountaineering gear. As “Stones Into Schools” constantly illustrates, some forms of help from afar are infinitely more valuable than others.  

DR. GREG AND AFGHANISTAN (by Nicholas D.Kristof- The New York Times)

Kabul, Afghanistan

A visitor to Afghanistan who ventures outside the American security bubble sees pretty quickly that President Obama’s decisions to triple the number of troops in Afghanistan has resulted, with some exceptions, mostly in more dead\Americans and Afghans alike.

So what can do instead? Some useful guidance come s from the man whom Afghans refer to as “Dr.Greg” – Greg Mortenson, an American who runs around in Afghan clothing, building schools, as chronicled in the best selling book “Three Cups of Tea.”

The conventional wisdom is that education and development are impossible in insecure parts of Afghanistan that the Taliban control. That view is wrong.

An organization set up by Mr.Mortenson and a number of others are showing that it is quite possible to run schools in Taliban-controlled areas. I visited some of Mr.Mortenson’s schools, literacy centres and vocational training centres, and they survive the Taliban not because of military protection ( which they eschew) but because local  people feel 2Ownership” rather than “occupation”.

“Aid can be done anywhere, including where Taliban are, “Mr.Mortenson said. “But it’s imperative the elders are consulted, and that the development staff is local, with no foreigners.”

In volatile Kunar Province, which borders Pakistan, the Taliban recently ordered a halt to a school being built by Mr.Mortenson’s organization, the Central Asia Institute. But the villagers rushed to the school’s defense. The Taliban, which have been mounting a campaign for hearts and minds, dropped the issue, according to Wakil Karimi, who leads Mr.Mortenson’s team in Afghanistan.

In another part of Kunar Province, the Central Asia Institute is running a girls’ primary school and middle school in the heart of a Taliban-controlled area. Some of the girls are 17 or 18, which is particularly problematic for fundamentalists (who don’t always mind girls getting an education as long as they drop out by puberty). Yet this school is expanding, and now has 320 girls, Mr.Karimi said.

It survives because it is run by the imam of the mosque, and he overcomes Taliban protests by framing it as a madrassa, not a school. That seems less alien to fundamentalists and gives them a face-saving excuse to look the other way.

In Uruzgan Province, Mr.Mortenson and Mr.Karimi are beginning to pay imams to hold classes for girls in their mosques. That put a divine stamp on girls’ education.

Each month, Mr. Mortenson’s team gets another 50 requests from villages seeking their own schools. And for the cost of a single American soldier stationed in Afghanistan for one year, it’s possible to build 20 schools.

Education in only a part of the puzzle. Worry less about the Taliban and more about Al Qaeda. We also should push aggressively for a peace deal between President Hamid Karzai and the Taliban, backed by Pakistan.

Some of these initiatives are already in the works, but what is neglected is education and development, especially in Taliban areas. It’s true that this is tough, uncertain and sometimes dangerous going, with much depending on the particular Taliban commander. But, in most areas, it is possible, provided the work is done without Westerners and in close consultation with local people.

Government schools regularly get burned down, but villagers tell me that that’s because they’re seen as alien institutions built by outside constructions crews. In contrast CARE runs 300 schools in Afghanistan and not one has been burned down, the aid organization says. The AFGHAN INSTITUTE OF LEARNING run by a redoubtable Afghan woman named Sakena Yacoobi, has supported more than 300 schools and none have been burned, the institute says. Another great aid organization, BRAC, runs schools, clinics and microfinance programs and operates in every single province in Afghanistan.

Then there’s the GLOBAL PARTNERSHIP FOR AFGHANISTAN, which is based in New York and helps Afghan villagers improve agricultural yields in the most unstable parts of the country. Some Taliban commanders have even sent word inviting the group into their areas.

Is this talk of schools and development naïve? Military power is essential, but it’s limited in what it can achieve. There’s abundant evidence that while bombs harden hearts, schooling can transform them. That’s just being pragmatic.

Module 2

THE ORIGIN OF TEA.

In China there is a legend that the Emperor Chen-nung invented tea in the year 2374 BC by accident.

One summer’s day he stopped in the shade of a shrub and put water to boil to refresh himself (hot water is more refreshing than iced water). A slight breeze plucked several leaves from the tree. They fell into the boiling water. Cheng-nung did not notice until he breathed in the subtle aroma of the miraculous brew as he raised it to his mouth to drink.

Tea began as a medicine and grew into a beverage. Chinese texts of the first century BC describe tea as the elixir of immortality, referring to Lao-Tze, the founder of Taoism. In China, in the eighth century, it entered the realm of poetry as one of the polite amusements. In fact the first philosophical and technical treatise devoted to the subject, The Cha-sing or Classic Art of Tea, appeared during the magnificent period of T’ang dynasty, around the eighth century AD. It was by the Taoist poet Lu-yu. He was even immortalized by the beverage, for after his death he was supposed to have become Chazu, the genie of tea, and his effigy is still honoured by all tea merchants from Hong Kong to Singapore.

Tea did not become a popular drink in China until about the sixth century. At first, it was chewed, as cakes of pressed leaves. Later on decoctions were made of it. Around the year 1000 a power of dried, ground leaves was mixed with boiling water, and beaten with a thin bamboo stick until it frothed, in just the same way as the Aztecs whisked their chocolate. The Tibetans still make tea with blocks of leaves which they crumble into water. It is boiled and reboiled, mixed with rancid yak butter, and is eaten rather than drunk, for the resulting mixture is a nourishing and invigorating paste, very useful at such altitude.

The way of making tea we nowadays know, as an infusion, soon became the usual one in China, and under the Mingh dynasty it developed into a positive ritual, involving an intellectual discipline and symbolizing poetry and beauty, strength and determination. A cup of tea became the mirror of the soul.

Towards the beginning of the ninth century tea-drinking spread to Japan, where it soon became the ritual and sacramental drink of a kind of cult of aesthetics who sought the beautiful in the mundanity of everyday life. The Japanese tea ritual has its code, even its laws. The English tea ritual has nothing in common with the Sino-Japanese ceremony, but runs a very traditional course all the same: milk in the cup first (or very occasionally lemon instead), then the tea, then sugar, the resulting brew to be not so much drunk as delicately sipped. Between every refilling of cups, the dregs are poured into a slop basin. 

A French legend tells that even at the height of the battle British armies used to observe a cease-fire on the stroke of five o’clock (believed on the Continent to be the traditional English tea-time), and that during the Second World War their German opponents were gentlemen enough to respect the truce.

From 1770 the English were importing six million pounds of tea-leaves a year, and the Dutch and Danish four and a half million pounds each. 

The tea trade became almost all profit for Great Britain after 1834, when tea began to be grown systematically in the Indian Empire, to the dismay of the Chinese. In the time of the Empress Tzu-his of China, the Chinese also saw Ceylon take to growing tea after a disease had raveaged the coffee trees of the island. There after Chinese tea lost its pre-eminence on all markets but those of Russia and the Arab countries, which still prefer it.

In France, Louis XIV took tea in a golden teapot given him by the Siamese ambassador to prevent vertigo and vapours . Mme de Sablé, according to the Marquise de Sévigné, thought of adding a drop of milk even before the English.

In Russia, tea had been known for generations, but the first surviving accounts to mention it date from 1618 and concern a caravan coming from China. The Russians are still very fond of tea, which they drink in their own manner, slowly and at length. They make a strong blake tea with a special aroma, called Russian tea, in a teapot. Everyone dilutes it to taste with the water constantly simmering in the samovar, which has a small lamp always burning under it. They add lemon, sugar, or rose petal jam.

In the old days the way in which the Russians sweetened their tea expressed the order of the social hierarchy. The poorest of the moujiks contented themselves with hanging a lump of sugar from a string above the table, where everyone could look at while sipping tea as bitter as injustice. Small free farmers would take turns to suck the piece of sugar before drinking their brew. The rich baryni could put one or two pieces of sugar in their cups. Such luxury was as nothing compared with that enjoyed by the Tsar, Little Father of All the Russias, who was said to use a hollowed-out sugar loaf as a cup; his tea was poured in it. 

Alexandre Dumas, in his Dictionnaire de cuisine, claims that : ‘the best of teas is drunk at Petersburg, and all over the Russia in general: as China shares a border with Siberia, the tea does not need to cross the sea to reach Moscow or Petersburg…A custom peculiar to Russia and which always surprises foreigners when they first encounter it, is that men drink their tea from glasses and women from China cups.


In Morocco three glasses of boiling hot and very sweet tea are traditionally drunk after meals. They help to digest the sumptuous series of fat, spicy dishes on which guests are feasted. The head of the family or his eldest son always makes the tea: never a servant, and still less – Allah forfend! – a woman. Sometimes the host may wish to honour his chief guest by asking him to make the tea. In the baggage (often just a knotted bundle) of every Arab traveler, pilgrim or dealer, there will be a string of prayer beads and a prayer mat, and the teapot which also, filled with fresh water, serves for the ritual ablutions performed before the traveller’s devotions.

The Arabs, like the Russians, prefer tea in glasses. Perhaps they seem more virile and less delicate than porcelain (another Chinese invention), which according to them is the only material that suits the taste and beauty of the amber liquid. Chinese cups are bowls, without handles or saucers, very small, and with a lid, because the chosen mixture (black ore green tea and jasmine flowers) is infused directly in them.

Offering tea is a delicate expression of Arab hospitality. It is given to all visitors in the most primitive tents and in the most fabulous palaces. In every Arab household, tea is drunk as you sit cross-legged on the floor, on a rug or on cushions, gravely and in silence. 


Fourteen thousand cups of tea a second are drunk in the world today, although some countries drink more of it than others; According to statistics, the Italians drink only three cups of tea a year each. The people of the Latin countries – and this may explain their low tea-drinking figures – have the deplorable habit of buying any kind of cheap tea, making it in a slapdash way, and even, sacrilegiously, using teabags containing the dusty ends of stocks.

Green teas, almost exclusively from China, Japan and Formosa, are the most popular with the Japanese and Arabs (the Koran forbids all fermented drinks). The Japanese and Chinese do not sweeten their tea at all; the Arabs drink theirs very sweet. 

China teas are always the finest. They need no sugar or lemon
, and they certainly do not need milk. They include pekoe (a Chinese word meaning ‘white down’ from the fact that the leaves are picked while young with the down on them), the full-bodied Yunnan (which some say has an aroma of chocolate), the smoky Lapsang Souchong with its very pronounced flavor, and Earl Grey, named after a British diplomat. Earl Grey, a true aristocrat among teas and flavoured with bergamot, is also made in Sri Lanka and is worth its price. Ceylon tea is the classic kind. The teas of Assam or Darjeeeling, on the slopes of Himalayas, are the best Indian teas. They are ideal for afternoon teas, and good to drink in the morning too. Assam is fuller-bodied; Darjeeling is the champagne of teas with its only equal Earl Grey.

There are also teas from Indochina, Africa (Tanzania), Brazil and Iran. Today there are also all kinds of perfumed teas, flavoured with rose, mint, lotus, jasmine, orange or bergamot peel, cherry, lychee – something for every taste. The art lies in making tea (like coffee) with pure spring water, demineralized and not chlorinated. The Queen of England always takes supplies of pure spring water when she travels.

In general tea is grown, like coffee, in the shade of tall trees. Altitude improves its flavour. The tea shrub is pruned back to remain at a height of about a metre, since the leaves are picked by the small hands opf women and children. In the time of the emperors of China, the pickers were supposed to be virgins aged less than 14, and were to wear a new dress and new gloves daily; these garments were perfumed, and so was their breath. They had to preserve complete silence as they worked.

‘Tea-leaves should have folds like the leather boots of Tartar horsemen and curls like the dewlaps of a mighty ox, they should be moist and soft to the touch, like the earth freshly swept by rain’ – said the Chinese poet Lu-yu. (Taken from The Book of Tea by K.Okakura, A History of Food by M. Toussaint-Samat)




























The symbolism of Tea.

In Japan, only five people may join in the tea ceremony at once – ‘more than the Graces and fewer than the Muses’, it has been said, five being the symbol of union, like the fingers of the hand, of harmony and equilibrium, the figure of hierogamy, the marriage of the celestial principle (signified by the number 3) with the terrestrial principle ( signified by the number 2), and also the symbol of yin and yang. The five qualities of knowledge are those of Buddha: perfection into a whole. 

‘Tea is not only the antidote to drowsiness’, said Lu-yu, over 13 centuries ago, ‘but one of the ways whereby man may return to his source’.

‘The first tea ceremony, according to the Taoists, was held when Yin-hi offered Lao-tsze the cup of immortality (in the sixth century BC). Lao-tsze was about to give him the Tao-te-king, the Book of the Way and of Virtue. The tea ceremony has all the appearance of a religious rite, which probably once was – it is claimed that the object was to calm rough manners, master the passions, overcome antagonism and establish peace. It is chiefly marked by sobriety; the relinquishing of action is intended to encourage the relinquishing of individuality. As in all Zen arts, the end to be attained for the action is to be carried out not by the ego, but by a person’s essential nature of emptiness.

Tea, finally, is the symbol of the essence in which the self participates, but the ‘emptiness’ involved is not the oblivion of slumber; it is intense watchfulness in contemplative silence.’ (Pierre Grison, Dictionnaire des symbols, Seghers, Paris)

It is essentially a worship of the Imperfect, as it is a tender attempt to accomplish something possible in this impossible thing we know as life.

The Philosophy of Tea is not mere aestheticism in the ordinary acceptance  of the term, for it expresses conjointly with ethics and religion our whole point of view about man and nature. The tea ceremony, although a domestic affair, is more than a matter of enjoying a cup of tea : it is an ethic, a philosophy, it expressed the art of living. It illustrates one of the paths of Zen – ‘accomplishing perfectly something possible in that dimension which is impossible to evaluate, and which we know to be life’. 

The fifteenth century saw Japan ennoble it into a religion of aestheticism – Teaism that is a cult founded on the adoration of the beautiful among the sordid facts of everyday  existence. It inculcates purity and harmony, the mystery of mutual charity, the romanticism of social order.

It is hygiene, for it enforces cleanliness; it is economics, for it shows comfort in simplicity rather than in the complex and costly; It is moral geometry, as it defines our sense of proportion to the universe.

It represents the true spirit of Eastern democracy by making all its votaries aristocrats in taste.

The long isolation of Japan from the rest of the world, so conducive to introspection, has been highly favourable to the development of Teaism. Japanese home and habits, costume and cuisine, porcelain, lacquer, painting – Japanese very literature – all have been subject to its influence. 

No student of Japanese culture could ever ignore its presence. It has permeated the elegance of noble boudoirs, an entered the abode of the humble.

Japanese peasants have learned to arrange flowers, Japanese  meanest labourers have learned to offer his salutation to the rocks and waters. 

In Japanese we speak of the man “with no tea” in him, when he is susceptible to the seriocomic interests of the personal drama. Again we stigmatise the untamed  aesthete who, regardless of the mundane tragedy, runs riot in the springtide of emancipated emotions, as one “with too much tea” in him.

Those who cannot feel the littleness of great things in themselves are apt to overlook the greatness of little things in others.  The average Westerner will see in the tea ceremony but another instance of the thousand an one oddities which constitute the quaintness and childness of the East to him.

He was wont to regard Japan as barbarous while she indulged in the gentle arts of peace. Much comment has been given to the Code of Samurai, - the Art of Death – which makes our soldiers exult in self- sacrifice; but scarcely any attention has been drawn to Teaism, which represents so much of our Art of Life.

When will the West understand, or try to understand, the East?  Asiatics are often pictured as living on the perfume of the lotus, if not on mice and cockroaches. It is either impotent fanaticism or else abject voluptuousness.

Indian spirituality has been derided as ignorance, Chinese sobriety as stupidity, Japanese patriotism as the result of fatalism.

Commerce has forced the European tongues on many an Eastern port. Asiatic youths are flocking to Western colleges for the equipment of modern education. Our insight does not penetrate your culture deeply, but at least we are willing to learn. They evince our willingness to approach the West on our knees. Unfortunately the Western attitude is unfavourable to the understanding of the East. The Christian missionary goes to impart, but not to receive.

So much harm has been done already by the mutual misunderstanding of the New World and the Old. The beginning of the twentieth century would have been spared  the spectacle of sanguinary warfare if Russia had condescended to know Japan better. What dire consequences to humanity lie in the contemptuous ignoring of Eastern problems. European imperialism, which does not disdain to raise the absurd cry of Yellow Peril, fails to realize that Asia may also awaken to the cruel sense of the White Disaster. You may laugh at us for having “too much tea” but may we not suspect that you of the West have “no tea” in your constitution?

The East is better off in some respects than the West. Strangely enough humanity has so far met in the tea-cup. It is the only Asiatic ceremonial which commands universal esteem. The white man has scoffed at our religion and our morals, but has accepted the brown beverage without hesitation. The afternoon tea is now an important function in Western society. 

The earliest record of tea in European writing is said to be found in the statement of an Arabian traveler, that after the year 879 the main sources of revenue in Canton were the duties on salt and tea. Marco Polo records the deposition of a Chinese minister of finance in 1285 for his arbitrary augmentation of the tea-taxes. It was at the period of great discoveries that the European people began to know more about the extreme Orient. Marco Polo mentions both tea and tea houses in his Book, but Western civilization did not encounter the drink until the beginning of the seventeenth century.  

At the end of the sixteenth century the Hollanders brought the news that a pleasant drink was made in the East from the leaves of a bush. The travelers Giovanni Batista Ramusio (1559), L.Almeida (1576), Maffeno (1588), Tareira (1610), also mentioned tea. In the last-named year ships of the Dutch East India Company – some accounts say Portuguese -brought the first bale of fragrant tea-leaves  into Europe from Macao. It was known in France in 1636, and reached Russia in 1638. England welcomed it in 1650 and spoke of it as “That excellent and by all physicians approved China drink, called by the Chinese Tcha, and by other nations Tay, alias Tee.”

Like all the good things of the world, the propaganda of Tea met with opposition. Heretics like Henry Saville (1678) denounced drinking it as a filthy custom.

Jonas Hanway (Essay on Tea, 1756) said that men seemed to lose their stature and comeliness, women their beauty through the use of tea. Its cost at start (about fifteen or sixteen shillings a pound) forbade popular consumption.

In China, tea houses, with a history going back to the thirteenth century are still places of great importance for the general public. Like cafés in Turkey, France and Great Britain, they have played a large part in the political life of the country. The Chinese first revolution, in fact, was planned in the back room of a Shanghai tea house.

In spite of such drawbacks tea-drinking spread with marvelous rapidity. The coffee-houses of London in the early half of the eighteenth century became, in fact, tea-houses, the resort of wits like Addison and Steele, who beguiled themselves over their “ dish of tea”. The beverage soon became a necessary of life – a taxable matter. It plays an important part in modern history. In fact Colonial America resigned herself to oppression until human endurance gave way before the heavy duties laid on Tea. American indipendence dates from the throwing of tea-chests into Boston harbor. So it has been said that ‘a few tea-leaves made the Atlantic Ocean overflow’, because tea is indeed involved in the origin of the United States of America. The 13 plantations that had become the English colonies of America had three million inhabitants from 1760s. They were prosperous people, jealous of their independence, proud of their idiosyncrasies, and they gradually managed to wrest genuine local power from the government at home. They had fought the French Canadians during the Seven Years War, although they were happy enough to let the mother country bear the cost of the campaign. After the war, the colonies hated taxes, particularly taxes imposed by London. In a sense they were right, since a British principle had always been ‘no taxation without representation’, and the benches of the Mother of Parliaments contained no Americans at all.  This was particularly injust because English trade depended on America, as it did on India. The English ports had the exclusive right to trade with the colonies, and sold their goods on at a profit to the Dutch and the French. Without the mother country as an intermediary, the Americans could have made that profit themselves. Finally, they were forbidden to build factories overseas for processing or manufacturing items which were necessities of life. Parliament voted to tax glass and to tax tea It had brewed a glass of tea that was to burn English hands, and when she dropped it she lost America.

The colonists announced that they would drink no more tea, and would take their beverages from tin mugs or cups. It seemed inconceivable in London that anyone of Anglo-Saxon origin could do without the sacred brew, especially as it would mean lost profits for the East India Company.  To make up for those lost profits the company decided to send over a ship with a full cargo of tea, to be sold directly by the captain to the consumers without the intermediary of dealers, thus recovering the tax which would be tacitly included in the price, bringing it up to that of goods sold retail. This poorly kept secret infuriated Boston, and some very distinguished citizens of a town which still has a reputation for high-mindedness disguised themselves as Indians, raided the ships and threw its cargo overboard. This was the famous Boston Tea-Party. Lord North retailed with the Boston Bill: no vessels were to put in to its harbour. All the other ports of the colony stood by Boston, and when Benjamin Franklin came home the American War of Indipendence had begun.

There is a subtle charm in the taste of tea which makes it irresistible and capable of idealization. It has not the arrogance of wine and the self-consciousness of coffee.

While coffee became the favourite drink of rich and poor alike in the Latin countries of France, Italy and Spain, tea there was a privilege of the upper classes. In England and Netherlands, however, tea was the favourite drink of everyone, from the gentry to the poorest labourers. 

Tea became a democratic beverage in these countries and Thomas Garaway opened the first tea house in England in 1640 and Cromwell, scenting profit for the state, decided to put a special tax on it. But he had misjudged his countrymen. They did not cut back on their consumption of tea and clergymen were among the best agents in the contraband of it. The militia did not like to raid church crypts in which tombs, emptied of the human remains, now concealed fragrant bales of tea.

Drinking untaxed tea became a way of opposing Cromwell, and when his chapter in history was over, the habit was well established. 

Coffee did not have a very high reputation in England. Tea became a passion with the English; for breakfast – in prosperous Victorian households - a pot of early morning tea with smoked fish, porridge, eggs and bacon, and so on.  During the day any social call, called ‘a nice cup of tea’ until the afternoon tea with cakes, buns, sandwiches, muffins, scones, jam, etc or high tea, a main meal eaten rather later, and including a cooked dish as well as the items on the afternoon tea menu. 

Already in 1711, the Spectator says: “ I would therefore in a particular manner recommend these speculations to all well-regulated families that set apart an hour every morning for tea, bread and butter”.

Samuel Johnson draws his own portrait as “a hardened and shameless tea-drinker, who for twenty years diluted his meals with only the infusion of the fascinating plant; who with tea amused the evening, with tea solaced the midnight, and with tea welcomed the morning”.

For Teaism is the art of concealing beauty that you may discover. It is the noble secret of laughing at yourself- the smile of philosophy. All genuine humorists may in this sense be called tea-philosophers- Thackeray, for instance, and of course Shakespeare. The poets of Decadence in their protests against materialism, have, to a certain extent, also opened the way to Teaism.

Everyone has to build anew his sky of hope and peace. The heaven of modern humanity is indeed shattered in the struggle for wealth and power. The world is groping in the shadow of egotism and vulgarity. Knowledge is bought through a bad conscience, benevolence practiced for the sake of utility. 

The East and West, like two dragons tossed in a sea of ferment, in vain strive to regain the jewel of life. We await the great Avatar. Meanwhile, let us have a sip of tea.

The three stages of the evolution of Tea- The Boiled Tea, the Whipped Tea, and the Steeped Tea, representative of the Tang, the Sung, and the Ming dynasties of China – Luwuh, the first apostle of Tea- the Tea ideals of the three dynasties-to the latter-day Chinese Tea is a delicious beverage, but not an ideal. In Japan Tea is a religion of the art of life.

Tea is a work of art and needs a master hand to bring out its noblest qualities. We have good and bad tea, as we have good and bad paintings. There is no single recipe for making the perfect tea. Each preparation of the leaves has its individuality, its special affinity with water and heat.

Lichihlai, a Sung poet, has sadly remarked that there were three most deplorable things in the world: the spoiling  of fine youths through false education, the degradation of fine paintings through vulgar admiration, and the waste of fine tea through incompetent manipulation.

Like Art, Tea has its periods and its schools. Its evolution may be divided in three main stages: the Boiled Tea, the Whipped Tea and the Steeped Tea.  We moderns belong to the last school. These several methods of appreciating the beverage are indicative of the spirit of the age in which they prevailed. 

Confucius said that “man hideth not”. Perhaps we reveal ourselves in small things. The Tea-ideals characterize the various moods of Oriental culture. The Cake-Tea which was boiled, the Powdered-tea which was whipped, the Leaf-tea which was steeped, mark the distinct emotional impulses of the Tang, the Sung, and the Ming dynasties of China. If we were inclined to borrow the much-abused terminology of art classification, we might designate them respectively, the Classic, the Romantic, and the Naturalistic schools of Tea.

The tea plant, a native of southern China, was known from very early times to Chinese botany and medicine. It was highly prized for possessing the virtues of relieving fatigue, delighting the soul, strengthening the will, and repairing the eyesight.

It was not only administered as an internal dose, but often applied externally in form of paste to alleviate rheumatic pains.

The Taoists claimed it as an important ingredient of the elixir of immortality. The Buddhists used it to prevent drowsiness during their long hours of meditation.

By the fourth and fifth centuries Tea became a favourite beverage among the inhabitants of the Yangtse-Kian valley.  The method of drinking tea, at this stage, was primitive. The leaves were steamed, crushed in a mortar, made into a cake, and boiled together with rice, ginger, salt, orange peel, spices, milk, and sometimes with onions! The custom obtains at the present day among the Thibetans and various Mongolian tribes, who make a curious syrup of these ingredients. The use of lemon slices by the Russians, who learned to take tea from the Chinese caravansaries, points to the survival of the ancient method.

The Tang dynasty emancipated Tea from its crude state and lead to its final idealisation. In the middle of the eight century, Luwuh was the first apostle of tea. He was born in an age when Buddhism, Taoism, and Confucianism were seeking mutual synthesis. The pantheistic symbolism of the time was urging one to mirror the Universal in the Particular.

Luwuh, a poet, saw in the Tea-service the same harmony and order which reigned through all things. In his celebrated work, the “Chaking” (The Holy Scripture of Tea) he formulated the code of tea. The “Chaking” consists of three volumes and ten chapters. In the first chapter Luwuh treats of the nature of the tea plant, in the second of the implements for gathering leaves, in the third of the selection of the leaves. The fourth chapter is devoted to the enumeration and description of the twenty-four members of the tea-equipage, beginning with the tripod brazier and ending with the bamboo cabinet for containing all these utensils.

It is also interesting to observe the influence of tea on Chinese ceramics. The Celestial porcelain, as is well known, had its origin in an attempt to reproduce the exquisite shade of jade, resulting, in the Tang dynasty, in the blue gaze of the south, and the white glaze of the north. 

Luwuh considered the blue as the ideal colour for the tea-cup, as it lent additional greenness to the beverage, whereas the white made it look pinkish and distasteful. It was because he used cake-tea. Later when the tea-masters of Sung took to the powdered tea, they preferred heavy bowls<of blue-black and dark brown. The Mings, with their steeped tea, rejoiced in light ware of white porcelain.

In the fifth chapter Luwuh describes the method of making tea. He eliminates all ingredients except salt. The choice of water and the degree of boiling it are very important. According to him, the mountain spring is the best, the river water and the spring water come next in the order of excellence.

There are three stages of boiling:

The first boil is when the little bubbles like the eye of fishes swim on the surface.

The second boil is when the bubbles are like crystal beads rolling in a fountain.

The third boil is when the billows surge wildly in the kettle.

Another poet, Lotung, a Tang poet, wrote: “ The first cup moistens my lips and throat, the second cup breaks my loneliness, the third cup searches my barren entrail  but to find therein some five thousand volumes of odd ideographs. The fourth cup raises a slight perspiration,- all the wrong of life passes away through my pores. At the fifth cup I am purified. The sixth cup calls me to the realms of immortals. “

The remaining chapters of the “Chaking” treat of the vulgarity of the ordinary methods of tea-drinking, a historical summary of illustrious tea-drinkers, the famous tea plantations of China, the possible variations of the tea-service, and illustrations of the tea-utensils. The last is unfortunately lost.

In the Sung dynasty the whipped tea came into fashion and created the second school of Tea. The leaves were ground to fine powder in a small stone mill, and the preparation was whipped in hot water by a delicate whisk of split bamboo. Salt was discarded forever. The Emperor Kiasung (1101-1124) wrote a dissertation on the twenty kinds of tea, among which he prizes the “white tea” as the rarest and the finest quality.

The tea-ideal of the Sungs differed from the Tangs even as their notion of life differed. They sought to actualize what their predecessors tried to symbolize. To the Neo-Confucian mind the cosmic law was not reflected in the phenomenal world, buit the phenomenal world was the cosmic law itself. Man came thus at once face to face with nature. A new meaning grew into the art of life. The tea began to be not a poetical pastime, but one of the methods of self-realisation.

Among the Buddhists, the southern Zen sect, which incorporated so much of Taoist doctrines, formulated an elaborate ritual of tea. The monks gathered before the image of Bodhi Dharma and drank tea out of a single bowl with the profound formality of a holy sacrament. It was this Zen ritual which developed into the Tea-ceremony of Japan in the fifteenth century.

In India a legend goes as follows. Long, long ago there lived a prince called Dharma. After a wild youth, he embraced the way of asceticism, became a begging monk called Bodhi Dharma and went to China as a Buddhist missionary, vowing never to sleep again in penance for his wild nights of debauchery. 

For years his faith helped him to keep his vow, but one day, when he was meditating on the slopes of the Himalyas, the sleep so long postponed overcame him. On waking, overwhelmed by remorse for breaking his word, he cut off his eyelids, buried them and set off again, teras mingling with the blood on his face.

Years later, passing the place of his sacrifice once more, he saw an unknown bush on the spot. He picked the leaves and steeped them in the hot water which was his only nourishment. After the first mouthful, his weariness was gone and his spirit, suddenly stimulated, attained the greatest heights of knowledge and beauty. 

Continuing on his way, he distributed seeds of the miraculous tree as he passed. Ever since, monks have drunk tea to aid their meditation.

The sudden outburst of the Mongol tribes in the thirteenth century, which resulted in the devastation and conquest of China under the barbaric rule of the Yuen Emperor, destroyed all the fruits of Sung culture. The native dynasty of Mings, which attempted  re-nationalisation, was harassed by internal troubles, and China fell again under the rule of the Manchus in the seventeenth century. Manners and customs changed to leave no vestige of the former times. The powdered tea is entirely forgotten.

Tea is now taken by steeping the leaves in hot water in a bowl or cup.

 The reason why the Western world is innocent of the older method of drinking tea is explained by the fact that Europe knew it only at the close of the Ming dynasty.

To the latter-day Chinese tea is a delicious beverage, but not an ideal. It has become modern, old and disenchanted. It has lost the sublime faith in illusions which constitutes the eternal youth and vigour of the poets and ancients. The romance of the Tang and Sung ceremonials are not to be found in his cup.

Japan has known the tea in all its three stages. The leaves were probably imported by Japanese ambassadors to the Tang Court. In 801 the monk Saiko brought back some seeds and planted them in Yeisan.  The Sung tea reached Japan in 1191 with the return of Yeisai-zenji, who went there to study southern Zen school. 

The new seeds which he carried home were successfully planted in three places, one of which, the Uji district near Kioto, bears still the name of producing the best tea in the world. The southern Zen spread with rapidity and with it the tea-ritual and the tea-ideal of the Sung. Since then the Teaism is fully established in Japan.

It is in the Japanese tea ceremony that we see the culmination of tea-ideals.  Tea became more than an idealization of the form of drinking; it is a religion of the art of life. The beverage became a sacred function at which the host and the guest joined to produce for that occasion the utmost beatitude of the mundane.

The tea-room was an oasis in the dreary waste of existence where weary travelers could meet to drink from the common spring of art-appreciation. The ceremony was an improvised drama whose plot was woven about the tea, the flowers, and the paintings.  Not a colour to disturb the tone of the room, not a sound to mar the rhythm of things, not a gesture to obtrude on the harmony, not a word to break the unity of the surroundings, all movements to be performed simply and naturally- such as were the aims of the tea-ceremony. A subtle philosophy lay behind it all. Teaism was Taoism in disguise.

The connection of Zenninsm with tea is proverbial. We have already remarked that the tea-ceremony was a development of the Zen ritual. 

The name of Lao-tsze, the founder of Taoism, is also associated with the history of tea. It is written in the Chinese school manual concerning the origin of habits and customs that the ceremony of offering tea to a guest began with Kwanyin, a disciple of Lao-tsze who presented to the “Old Philosopher” a cup of the golden elixir.

The Tao literally means a Path. It has been translated as the Way, the Absolute, the Law, Nature, Supreme Reason, the Mode.  Laotse himself spoke of it thus: “There is a thing which is all-containing, which was born before the existence of Heaven and Earth. It revolves without danger to itself and is the mother of the universe. I do not know its name and so call it the Path.

The Tao is in the Passage rather than in the Path. It is the spirit of Cosmic Change- the eternal growth which returns upon itself to produce new forms. It recoils upon itself like the dragon, the beloved symbol of Taoists.

In religion the Future is behind us. In art the Present is eternal. The tea-master held that real appreciation of art is possible to those who make of it a living influence. In all circumstances serenity of mind should be maintained, and conversation should be conducted as never to mar the harmony of the surroundings. The cut and colour of the dress, the poise of the body, and the manner of walking could all be made expressions of artistic personality. Thus the tea-master strove to be something more than the artist,- art itself. It was the Zen of aestheticism. Perfection is everywhere if we only choose to recognize it.

The tea-masters exerted an influence on the conduct of life, in delicate Japanese dishes, in serving food, in dressing only in garments of sober colours, in approaching flowers, in giving emphasis in the natural love of simplicity and in the beauty of humility. Through their teaching tea has entered the life of the ordinary people.

Module 3

Se si vuole un’umanità migliore, è dal bambino che bisogna iniziare, perché il bambino è il padre dell’uomo, è la speranza per il futuro. (Maria Montessori)

To teach is to be battered/ Scrutinized, and drained, /Day after day. We know this./ Still, it is never said.(Jane Tompkins) 

Several contrasting views have been expressed throughout the ages on the question on what education is.

The two main contrasting views, the content-centred and the child-centred approach, are based on the two.
Education 

1. The act or process of educating or being educated.

2. The knowledge or skill obtained or developed by a learning process.

3. A program of instruction of a specified kind or level.  

Etymology of Education

In order to understand the etymology behind the word education, we must go back to the Latin language.  In Roman culture the verb educare was constructed meaning “to bring up, rear, train, raise, support, etc.”  However, this word wasn’t developed out of thin air.  The Romans, as was usually the case, took two distinct words and combined them to make the verb educare.

Ex

Ex was a common preposition used in the Latin language that simply meant “from, out of, from within”.  As this word was common in everyday speech, ex was often shortened to e.  In the Latin language, the Romans would attach the e in front of words in order to change the meaning or to intensify.  An example of this occurring in the Latin language is enatare, which means “to swim away, escape by swimming”.  The breakdown of enatare is ex and natare, with natare meaning “to swim, to float”.  Another example in the Latin language of e being attached to a word is evolvere, which means “to roll out, roll forth, unroll, reveal, etc.”  The breakdown of evolvere is ex and volvere, with volvere meaning “to roll, turn, turn round, etc.”  Hopefully, you can see that the word evolve is derived from the Latin combination of ex and volvere.

Duco, ducere, duxi, ductus

Ducere is the infinitve form of the Latin verb duco, which means “to lead, conduct, guide, etc.”  Once the preposition ex was prefixed to ducere, the ending for the verb changed from -ere to -are.  Hence, we get the construction of the word educare.  We often see the Latin root duc- in many words that we use today, such as reduction (the act of bringing back) and production (the act of bringing forward).

So there you have it folks, the word educate is directly derived from the Latin word educare, which was constructed by combining the two words, ex and ducere.  The literal translation of educate is to draw out of, lead out of, etc.  The Romans considered educating to be synonymous with drawing knowledge out of somebody or leading them out of regular thinking.  The Romans developed the noun, educatio from the verb educare.

Educatio is a Latin noun meaning the act of educating.  This noun was developed from the 4th principal part of the verb educare.  The 4th principal part, as was usually the case in the Latin language, granted the Romans the ability to use the verb as an adjective for now the word could match any noun in number, gender, and case.  The 4th principal part of educare is educatus.  From this the Romans constructed the noun, educatio by dropping off the -us and adding the ending -io.  Therefore, educatio was formed to indicate the act of educating.  The suffix -io eventually changed to include an “n” at the end, this was in no doubt due to Germanic influence for no longer did nouns and adjectives have to match in case.  The same can be said for the Latin nouns creatio (creation) and relatio (relation). 
EDUCATION IN BRITAIN

Education is an important part of British life. There are hundreds of schools, colleges and universities, including some of the most famous in the world.

Education is free and compulsory for all children between the ages of 5 – 16. Some children are educated at home rather than in school.

Children’s education in England is normally divided into two separate stages. They begin with primary education at the age of five and this usually lasts until they are 11. Then they move to secondary school, there they stay until they reach 16, 17 or 18 years of age.

Teachers in primary schools (4-11 years old) are always addressed by their surname by parents and pupils alike. (i.e. Mister, Mrs or Miss Smith)

In secondary schools (11-16 years), teachers are usually addressed as Miss or Sir.
From www.woodlands-junior.kent.sch.uk/
EDUCATION IN PAKISTAN

	At independence, Pakistan had a poorly educated population and few schools or universities. Although the education system has expanded greatly since then, debate continues about the curriculum, and, except in a few elite institutions, quality remained a crucial concern of educators in the early 1990s. 

Adult literacy is low, but improving. In 1992 more than 36 percent of adults over fifteen were literate, compared with 21 percent in 1970. The rate of improvement is highlighted by the 50 percent literacy achieved among those aged fifteen to nineteen in 1990. School enrollment also increased, from 19 percent of those aged six to twenty-three in 1980 to 24 percent in 1990. However, by 1992 the population over twenty-five had a mean of only 1.9 years of schooling. This fact explains the minimal criteria for being considered literate: having the ability to both read and write (with understanding) a short, simple statement on everyday life. 

Relatively limited resources have been allocated to education, although there has been improvement in recent decades. Although the government enlisted the assistance of various international donors in the education efforts outlined in its Seventh Five-Year Plan (1988-93), the results did not measure up to expectations.
Structure of the System

Education is organized into five levels: primary (grades one through five); middle (grades six through eight); high (grades nine and ten, culminating in matriculation); intermediate (grades eleven and twelve, leading to an F.A. diploma in arts or F.S. science; and university programs leading to undergraduate and advanced degrees. Preparatory classes (kachi, or nursery) were formally incorporated into the system in 1988 with the Seventh Five-Year Plan. 

Academic and technical education institutions are the responsibility of the federal Ministry of Education, which coordinates instruction through the intermediate level. Above that level, a designated university in each province is responsible for coordination of instruction and examinations. In certain cases, a different ministry may oversee specialized programs. Universities enjoy limited autonomy; their finances are overseen by a University Grants Commission, as in Britain. 

Teacher-training workshops are overseen by the respective provincial education ministries in order to improve teaching skills. However, incentives are severely lacking, and, perhaps because of the shortage of financial support to education, few teachers participate. Rates of absenteeism among teachers are high in general, inducing support for community-coordinated efforts promoted in the Eighth Five-Year Plan (1993-98). 

In 1991 there were 87,545 primary schools, 189,200 primary school teachers, and 7,768,000 students enrolled at the primary level, with a student-to-teacher ratio of forty-one to one. Just over one-third of all children of primary school age were enrolled in a school in 1989. There were 11,978 secondary schools, 154,802 secondary school teachers, and 2,995,000 students enrolled at the secondary level, with a student-to- teacher ratio of nineteen to one. 

The Seventh Five-Year Plan envisioned that every child five years and above would have access to either a primary school or a comparable, but less comprehensive, mosque school. However, because of financial constraints, this goal was not achieved. 

In drafting the Eighth Five-Year Plan in 1992, the government therefore reiterated the need to mobilize a large share of national resources to finance education. To improve access to schools, especially at the primary level, the government sought to decentralize and democratize the design and implementation of its education strategy. The government also intended to gradually make all high schools, colleges, and universities autonomous, although no schedule was specified for achieving this ambitious goal.

Female Education

Comparison of data for men and women reveals significant disparity in educational attainment. By 1992, among people older than fifteen years of age, 22 percent of women were literate, compared with 49 percent of men. The comparatively slow rate of improvement for women is reflected in the fact that between 1980 and 1989, among women aged fifteen to twenty-four, 25 percent were literate. United Nations sources say that in 1990 for every 100 girls of primary school age there were only thirty in school; among girls of secondary school age, only thirteen out of 100 were in school; and among girls of the third level, grades nine and ten, only 1.5 out of 100 were in school. Slightly higher estimates by the National Education Council for 1990 stated that 2.5 percent of students--3 percent of men and 2 percent of women- -between the ages of seventeen and twenty-one were enrolled at the degree level.  

The discrepancy between rural and urban areas is even more marked. In 1981 only 7 percent of women in rural areas were literate, compared with 35 percent in urban areas. Among men, these rates were 27 and 57 percent, respectively. Pakistan's low female literacy rates are particularly confounding because these rates are analogous to those of some of the poorest countries in the world. 

Pakistan has never had a systematic, nationally coordinated effort to improve female primary education, despite its poor standing. It was once assumed that the reasons behind low female school enrollments were cultural, but research conducted by the Ministry for Women's Development and a number of international donor agencies in the 1980s revealed that danger to a woman's honor was parents' most crucial concern. Indeed, reluctance to accept schooling for women turned to enthusiasm when parents in rural Punjab and rural Balochistan could be guaranteed their daughters' safety and, hence, their honor.
Reform Efforts

Three initiatives characterized reform efforts in education in the late 1980s and early 1990s: privatization of schools that had been nationalized in the 1970s; a return to English as the medium of instruction in the more elite of these privatized schools, reversing the imposition of Urdu in the 1970s; and continuing emphasis on Pakistan studies and Islamic studies in the curriculum. 

Education in the colonial era had been geared to staffing the civil service and producing an educated elite that shared the values of and was loyal to the British. It was elitist, and contemporary education--reforms and commissions on reform notwithstanding--has retained the same quality. This fact is evident in the glaring gap in educational attainment between the country's public schools and the private schools, which were nationalized in the late 1970s in a move intended to facilitate equal access. Whereas students from lower-class backgrounds did gain increased access to these private schools in the 1980s and 1990s, teachers and school principals alike bemoaned the decline in the quality of education. Meanwhile, it appears that a greater proportion of children of the elites are traveling abroad not only for university education but also for their high school diplomas. 
One of the education reforms of the 1980s was an increase in the number of technical schools throughout the country. Those schools that were designated for females included hostels nearby to provide secure housing for female students. Increasing the number of technical schools was a response to the high rate of underemployment that had been evident since the early 1970s. The Seventh Five-Year Plan aimed to increase the share of students going to technical and vocational institutions to over 33 percent by increasing the number of polytechnics, commercial colleges, and vocational training centers. 

From http://countrystudies.us/pakistan/42.htm
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[image: image3] The very scale of Pakistan’s education sector -- more than 150,000 public education institutions serving over 21 million students and a huge private sector that serves another 12 million – presents formidable challenges.

Literacy in Pakistan rose from 45 to 54 percent between 2002 and 2006, and net primary enrollment rates increased from 42 to 52 percent. But Pakistan’s participation rates remain the lowest in South Asia and there are wide male-female, inter-regional and rural-urban disparities:
- Only 22 percent of girls, compared to 47 percent boys, complete primary schooling
- Female literacy in rural Balochistan is only 32 percent compared to high urban male literacy rates (80 percent among urban male in Sindh)
Sustained efforts are needed to achieve the 2015 Millennium Development Goals in education -- full primary completion and gender parity in enrolments.
Reducing the high dropout rates
School dropout rates are high starting, especially, at the secondary level:
- Only 30 percent of Pakistan’s children receive secondary education 
- Only 19 percent attend upper secondary schools
Expanding and modernizing vocational and tertiary education
Better access, teaching and research are needed at the tertiary level to equip graduates with the high-level skills needed to build a knowledge economy. Currently:
- Tertiary enrollment rates are less than 5 percent of the eligible age cohort (17-23).
- Less than 8 percent of the work force receives formal training.
Improving education quality and governance
These challenges call for improvements in governance and greater accountability on the part of education service providers. This requires:
- Continued government commitment to education and policy reforms.
- Capacity building in institutions delivering education services.
- Increased investment in education which, currently at 2.3 percent of GDP, is among the lowest in South Asia.
[image: image4]
The World Bank is assisting Pakistan to overcome these key challenges effectively, efficiently, and transparently across the education sector. 
Improving Education Quality: Other reform programs in Pakistan are now emphasizing teacher professional development, textbooks development, and examination/assessment with the view to improving student learning and classroom environment. Monitoring of student learning through regular assessments is now happening with a National Education Assessment System supported by the Bank. Emerging analytical work includes a Learning and Educational Attainment in Punjab Schools (LEAPS) project which is based on extensive surveys conducted in three districts of Punjab, Impact Evaluations of specific interventions (including public private partnerships) for their potential scaling up (The impact of female stipend program, the evaluation of assistance to primary education) and a planned Education Sector Review.

Supporting Sectoral Reform: Since 2004, the World Bank has supported education sector reforms through development policy credit operations in Pakistan's four provinces (Balochistan, Punjab, Sindh and the North-West Frontier Province, NWFP). Development policy credits promote public financial reforms and devolution of roles to local communities, making service providers more accountable. The operations also assist provincial governments with teacher recruitment, monitoring of teachers’ presence, targeted stipends and free textbooks to increase girls’ enrolment, infrastructure improvements, and opening up textbook development to the private sector to improve the quality of learning materials.

Increasing Access to Schools: The World Bank supported the Punjab Education Sector Reform Program through a series of four one-year education development policy credits (1st project, 2nd project, 3rd project, and 4th project). It yielded substantial increases in enrollment in government primary and middle schools–especially among girls–in 15 districts identified as having the province’s lowest literacy rates. (See more on impact here and access the formal impact evaluation here.) Other Bank-supported reforms in NWFP (1st project and 2nd project) and Sindh (1st project and 1st series of projects), introduced similar measures to improve educational access and outcomes. Gross primary enrollment among girls increased by 11 percent between 2001/02 and 2004/05 - likely the result of concerted efforts to recruit more women teachers. Improving access and quality of primary education is also the objective of the project in Balochistan under implementation. In Punjab, Balochistan and Sindh, the World Bank is supporting the low cost private sector through education foundations to expand access to education in districts with large numbers of out of school children.

From www.worldbank.org.pk
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