WHY USE DRAMA?

· DRAMA FACILITATES THE DELIVERY OF THE CURRICULUM

Drama in education is, by its nature, a way of working. The fact that it is not limited in its subject content enables teachers to use it for the delivery of many aspects of the curriculum.

For example in the drama about Cindarella the children will make a coach (design and technology). It will be necessary to allow them the freedom to explore and experiment :

· the teacher will ask them where to make the holes for attaching the wheels and ‘axles’ (asse di ruota);

· he/she will encourage them to decorate their coach, 

· to identify the parts of the coach and to describe the movements of the wheels, e.g. ‘the wheels go round and round’.

         The children will write an invitation card for the Ball (literacy,

         writing for a purpose)

They will make a clock for the palace, will turn into different animals or characters according to their role  (design , mathematics: numbers from 1 to 12, science: mice, horses )

· DRAMA PROVIDES THE DIALOGUES FOR LEARNING

If we claim that teaching is an art, the teacher as artist is able to go beyond the pre-packaged systems approach that is often born of a prescriptive education.
The teacher as artist will spend some of her time planning lessons that include a ‘negotiation of meaning’ with his/her class in order 

to help children  make sense of the world in which they live (it’s more than transferring a body of knowledge).

Drama offers a unique experience using fictional situations and people, in particular the use of teacher role-play that create a 

distinctive pupil/teacher dialogue, not only one that engages children and motivates them to learn but one which children, particularly in the early years , already know how to use. The children find this way of work so accessible. We can understand the reason if we look at drama’s roots in children’s social role-play.

· DRAMA BUILDS ON THE ROLE-PLAY SKILLS CHILDREN BRING TO SCHOOL

Educational drama has its roots in child play, in particular, ‘social role’ or ‘make believe’ play. The term social role-play (also called sociodramatic role-play) refers to that kind of play where children behave ‘as if’ they were someone else, or ‘as if’ they were themselves in a fictional situation. The children’s development crosses cultural, linguistic and socio-economic boundaries.

The combination of imagination and pretending in play is what makes it important in both child development and child learning.

The imaginative pretend play directly leads into drama.

As Vygotsky noted, ‘a child does not symbolise in play, but he wishes and realises his wishes by letting the basic categories of reality pass through his experience, which is precisely why in play a day can take half-an-hour and a hundred miles are covered in five steps’ (Bolton 1979 p.20)

If the child has the capacity to embrace new experiences and meaning imaginatively, then we can utilise it to magical effect in providing content and contexts to take the child even farther.

Drama operates very effectively in that part of the play space.

When children play:

· what is happening?

· what sorts of elements are being used that relate very closely to drama conventions?

Let’s examine two young children engaged in social role-play at a family gathering. Sean, 23 months and Clare, 2 years 10 months, play in the living-room of their Grandma’s house and they are surrounded by visitors, some known to them, some not.

They play ‘house’
Clare: Come to my house! Can I come to your house? Thank you. Please! Sit down, sit down.

The first thing we notice is that they are using symbols, that is they are transforming objects to help create new meanings.

While the adults around her are playing house for real, Clare tells Sean to Come to my house, and she uses an upturned coffee table to represent her house .
Clare while is playing, echoes the language produced by guests and visitors in the room ‘Please…Sit down…Thank you..’ and models the behaviour in a ‘pretend’ game. There is a strong relationship between practice and learning. Social role-play enables children to practice their responses within the ‘no-penalty area’ of a fiction. Children use play to recreate the world without risking the consequences of the reality . 

The implications for the teacher are profound , he/she can in his/her planning move pupils into fictional worlds in order to 

explore the real world. The teacher is starting with skills the pupils already have; in doing drama she uses the skills demonstrated by children in their social role-play structuring and intervening subtly for specific, pre-defined educational purposes.

For the child it feels like fun, like a game, but for the teacher it is a potent educational strategy in which children are highly motivated and receptive to learning.

The skill the teacher uses in building  a drama is in balancing the demands of  Learning Objectives with the effectiveness of taking part in a ‘fun’ activity. In drama this means linking the play for the pupils with the learning intensions planned by the teacher.

· HOW TO USE CHILDREN’S  DRAMA SKILLS

When the teacher approaches the work will first of all consider the age and interest level of the children. Then he/she has to be at the centre of the activity, to manage and enable, to challenge and reflect upon all that is taking place. The methodology is the use of TiR (Teacher in Role) All  the teacher must be able to adopt a particular attitude within the drama that will stimulate  and engage the children’s attention.

The use of role makes possible going out of role, which is central to providing reflection on what is being done, reflection that is essential  to learning at all ages.

· DRAMA USES THE POWERFUL ALLY OF STORY

All the teachers are aware that story plays a central role in the teaching of a foreign language.

If the teacher fuses story and drama he/she can have an expansive resource for teaching and learning. 

Possible mistake:

ACTING OUT THE NARRATIVE AS THE ONLY WAY TO USE THE STORY.

It’s necessary to understand the difference between DRAMA for LEARNING and the NATURE of the NARRATIVE FORM.

Teachers usually read a story and stop to:

· talk about and ask questions about what has happened, what may happen next,
· talk about and ask questions about characters in the book

· show illustration,
· listen to children’s responses.

The teacher should stop and talk to the children ‘as if’ he/she were a character from the book ( talking about the book through the point of view of one of the characters). This kind of use of drama allows the teacher to make a small step in order to read a story in a different way.

The teacher can use a story without a book, telling the children they are going to meet someone who needs their help. The pupils, through looking, listening and asking questions, discover a story. They can also meet more than one character and offer more solutions to resolve problems or dilemma coming from the story.

Using these strategies we shift from story to drama.

· WHAT IS THE DIFFERENCE BETWEEN NARRATIVE AND DRAMA?

When the narrative is not acted out, we have the most successful fusion of story and drama.

A train journey.

Railway line         narrative

The author has laid the track 

The narrator of the story         the train ( it carries us along the route )

All stations we pass through          events along the journey

When we reach our destination the journey ends.

We can read a story several times and we can take the same journey different times, as well. 

When children  know a story they can be reassured and have fun because they can predict it, control it; they are listeners ahead the narrator. Some stories have lot of repetitions in terms of phrases or words. These engage children with the narrative.

It feels like the narrator doesn’t know what is going to happen next and we do. Much of the active participation is going on in the children’s imagination.

The progress of the story is predetermined: we may have power over the images we let come out, but we have no power over what is going to happen next.

If we don’t know the story, this can be exciting. If the story is familiar to us we can run the images we have created again and even anticipate them.

In the ‘while listening’ activity a child is able to create the pictures  visually to accompany the story. It’s an individual experience.

‘Acting out’ the story undermines that process, the visualisation becomes redundant and the individual experience is placed in a 

social context. The teacher becomes DIRECTOR, he/she is able to tell the pupils what must happen next; the author remains in control of the narrative and the pupils become puppets in the process.

· DRAMA HELPS US TO EXPLORE AND FURTHER UNDERSTAND STORIES

Fusing drama and story means to ignore the narrative and shift our attention to key moments, key characters and their dilemmas.

It is like stopping off at the stations on the narrative journey and explore the surroundings.

We can meet people who are in the story and even people who are not in the original story but are implicated in the story.

We make decisions about what we need to do in the story because from being on the outside we are now on the inside.

Stories usually exist in the past tense, they are retold to us, they are second-hand and pass on to us by the narrator.

In drama we use the present tense because it refers to now.

Children feelings:

· they are on the inside with their teacher

· their teacher can be lots of characters

· she is a living, breathing resource for them to use.

The children can explore what they understand of the original author’s ideas creating also new ones. They can manipulate the story to resolve conflicts with their own ideas. They become a powerful community able to solve problems and resolve dilemmas. Teachers can become expedition leaders on journeys of narrative exploration.
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