VERY YOUNG LEARNERS

CHILDREN WHO HAVE NOT STARTED COMPULSORY SCHOOLING AND HAVE NOT STARTED TO READ YET.
WHO IS THE TEACHER?
TEACHERS’ BACKGROUND:

· TEACHERS WHO TRAINED  TO TEACH ADULTS AND TEENAGERS

· MOTHER TONGUE TEACHERS

· TEACHERS WHOSE FIRST LANGUAGE IS NOT ENGLISH

· TEACHERS WHO ARE IN PROCESS OF BEING TRAINED TO TEACH A FOREIGN LANGUAGE TO EARLY LEARNERS

WHICH LANGUAGE IN CLASSROOM?
USE OF THE MOTHER TONGUE

THERE IS SOME JUSTIFICATION FOR USING THE MOTHER TONGUE, ESPECIALLY IN THE EARLY AGES.
SECURITY
FOR ANYONE OF WHATEVER AGE , LEARNING A NEW LANGUAGE IS A TRAUMATIC EXPERIENCE

SMALL CHILDREN, WHO HAVE SPENT THEIR TIME AMONG LOVED AND TRUSTED PEOPLE, NEED SOME TIME TO ADJUST TO THE SCHOOL ENVIRONMENT.

IT CAN BE HELPFUL TO PUT THEM AT EASY BY SPEAKING TO THEM IN THEIR OWN LANGUAGE AND GRADUALLY HELPING THEM USE MORE AND MORE ENGLISH IN CLASS.

NEED FOR COMMUNICATION

COMMUNICATION IS A VITAL PART OF THE LEARNING PROCESS BUT IF WE TELL THE CHILDREN THEY CAN ONLY SPEAK  IN ENGLISH (WHICH OF COURSE THEY CANNOT DO) IT IS AS GOOD AS TELLING THEM TO BE QUIET.

WHAT A CHILD SAYS CAN ALSO GIVE USEFUL FEEDBACK ABOUT HOW THE CHILD FEELS AT SCHOOL OR EVEN AT HOME.
GIVING INSTRUCTIONS
 AT THIS STAGE WE CAN GIVE INSTRUCTION FIRST IN ENGLISH AND THEN IN      THE MOTHER TONGUE. LATER ON, WHEN THE CHILREN ARE FAMILIAR WITH THE PROCEDURE AND ENGLISH PHRASE, YOU ONLY NEED TO USE ENGLISH.
AVOIDING THE MOTHER TONGUE

GESTURES
GESTURE IS AN IMPORTANT TOOL, PARTICULARLY WITH VERY YOUNG LEARNERS, WHO STILL RELY ON BODY LANGUAGE AND FACIAL EXPRESSION TO COMMUNICATE.

TEACHERS CAN ACCOMPANY INSTRUCTURES, STORIES, SONGS, AND RHYMES BY ACTIONS, PICTURES AND MIME TO SHOW THE MINING.

USING ENGLISH WORDS THAT ARE SIMILAR TO THE MOTHER TONGUE
WHERE POSSIBLE, IT MAY BE USEFUL TO USE ENGLISH WORDS THAT ARE SIMILAR IN THE CHILD’S OWN LANGUAGE.

FOR EXAMPLE, IF YOU TEACH CHILDREN WHO SPEAK A ROMANCE LANGUAGE YOU MAY SAY ‘VERY GOOD’ FOLLOWED BY ‘EXCELLENT’

BY DOING THIS WE MAY BE ENCOURAGING CHILDREN TO CHOOSE THE EASY OPTION  RATHER THAN HELPING THEM TO USE AN EXPRESSION WHICH WOULD BE MORE NATURAL FOR A NATIVE SPEAKER.

USING INTERNATIONAL ENGLISH

NOWADAYS A LOT OF ENGLISH WORDS HAVE BEEN ABSORBED INTO OTHER LANGUAGES: TAXI, HAMBURGER, T-SHIRT, JEANS, CINEMA.
ENGLISH HATS

IN ORDER TO SIGNAL TO THE CHILDREN WHEN THEY MUST USE ENGLISH, YOU COULD PUT ON A SPECIAL HAT, WHICH COULD BE ANY TYPE OF HAT, CAP, BERET, OR EVEN A PAPER ONE, BUT SHOULD ALWAYS BE THE SAME ONE.

YOU TELL THE CHILDREN THAT THIS IS YOUR “ENGLISH HAT” AND THAT WHEN YOU ARE WEARING IT YOU CANNOT SPEAK OR UNDERSTAND ANYTHING BUT  ENGLISH.

YOU CAN ALSO INVITE CHILDREN TO MAKE THEIR OWN ENGLISH HATS SO THAT WHEN THEY WEAR THEM THEY CAN ONLY  SPEAK ENGLISH TO YOU AND THEIR CLASSMATES.

DOLLS AND PUPPETS WHICH ‘ONLY UNDERSTAND ENGLISH ARE ANOTHER EFFECTIVE WAY OF ENCOURAGING CHILDREN TO SPEAK IN ENGLISH, AND CAN HELP TO REDUCE INHIBITIONS.

ON THE OTHER HAND, SOME CHILDREN HAVE NO INHIBITIONS AND ALWAYS WANT TO SHOW OFF WHAT THEY CAN DO.

SOME TEACHERS FIND THAT ENGLISH ENCOURAGES THE CHILDREN TO SPEAK MORE ENGLISH.

LERNERS CHARACTERISTICS
INDIVIDUAL ATTENTION
IT IS VERY IPORTANT THAT SMALL CHILDREN GET THE TEACHER’S ATTENTION AS MUCH AS POSSIBLE.

SOME WILL DEMAND  IT BY CLAMBERING ON TO YOUR KNEE OR HOLDING YOUR HAND, BUT OTHERS NEED IT AS JUST AS MUCH.

A GOOD OPPORTUNITY TO GIVE THEM INDIVIDUAL ATTENTION IS WHEN THEY ARE DRAWING OR COLOURING. IN FACT YOU CAN GO ROUND TALKING ABOUT WHAT THEY ARE DOING AND MAY BE ELICITING SOME VOCABULARY. IT IS OFTEN AT THIS POINT THAT CHILDREN WILL SAY IF ANYTHING IS WORRYING THEM.

ATTENTION SPAN

IT IS VERY COMMON  TO SEE A THREE-YEAR-OLD CHILD WANDERING OFF IN THE MIDDLE OF A SONG OR STORY TO PLAY WITH A TOY. IT DOES NOT MEAN THAT HE IS FOLLOWING WHAT  IS GOING ON; IT HAPPENS  PROBLABLY BECAUSE SOME OTHER CHILD HAD THE TOY BEFORE AND HE SEES THIS AS HIS ONLY OPPORTUNITY TO GET HOLD OF IT.
IT IS VERY DIFFICULT TO HOLD THE ATTENTION OF A WHOLE GROUP OF A SMALL CHILDREN  AND THE BEST WAY TO DO IT IS TO RING THE GHANGES EVERY FIVE TO TEN MINUTES

IT IS A GOOD IDEA TO MAKE A NOTE OF THE THINGS THEY REALLY  ENJOY AND WHICH YOU KNOW WILL GET THE ATTENTION OF THE WHOLE GROUP.

THE ‘SILENT PERIOD’

IT IS IMPORTANT FOR THE LANGUAGE TEACHER TO REMEMBER THAT YOUNG CHILDREN MAY SPEND A LONG TIME ABSORBING LANGUAGE BEFORE THEY ACTUALLY PRODUCE ANYTHING.
IT IS NOT A GOOD IDEA TO TRY TO FORCE THEM TO SPEAK IN THE TARGET LANGUAGE AS IT CAN CREATE A LOT OF EMOTIONAL STRESS.

EVEN IF SMALL CHILDREN ARE NOT ACTUALLY SAYING ANYTHING, THEY WILL BE TAKING IT IN.

SOME CHILDREN SAY NOTHING AT ALL IN CLASS BUT GO HOME AND TELL THEIR PARENTS WHAT THEY HAVE LEARNT.
BY DOING REPETITIVE SONGS, RHYMES, GAMES AND PLENTY OF CHORAL WORK, CHILDREN WILL BE ABLE TO PRODUCE LANGUAGE WITHOUT THE STRESS OF HAVING TO SPEAK INDIVIDUALLY.

PRE-SCHOOL TEACHING

THERE ARE CERTAIN ADVANTAGES IN TEACHING THE PRE-SCHOOL AGE GROUP:

· NO STRICT SYLLABUSES TO FOLLOW

· NO PERFORMANCE OBJECTIVES TO BE MET

· ANYTHING THE CHILDREN LEARN IS A GAIN AND THIS ABSENCE FOR PRESSURE MEANS THAT THE CLASSES CAN BE AN ENJOABLE EXPERIENCE FOR BOTH TEACHER AND PUPILS. THING DO NOT BE TO BE RUSHED, SO AN ENJOYABLE ACTIVITY CAN BE REPEATED OVER AND OVER AGAIN

· CHILDREN OF THIS AGE ARE LESS INHIBITED. THEY ARE CURIOUS ABOUT EVERYTHING, KEEN TO LEARN, AND VERY RECEPTIVE

SOME DIFFICULTIES TO BE FACED WHEN TEACHING:

· CHILDREN CAN BE SELFISH AND UNCOOPERATIVE. IF THEY WANT SOMETHING,THEY WILL PUSH ANOTHER CHILD OVER TO GET IT

· SOME OF THEM  WILL USE TEMPER TANTRUMS TO TRY AND GET THEIR OWN WAY, AND MAY SCREAM OR BITE
· SOME MAY NEED HELP WITH GOING TO THE TOILET

IF A CHILD SEEMS BAD-TEMPERED OR UPSET, TALK TO THE PARENTS (OR TO THE CLASS TEACHER IF THIS IS NOT POSSIBLE). VERY YOUNG CHILDREN CAN BE STRONGLY AFFECTED BY EVENTS AT HOME SUCH AS A NEW BABY OR MOVING HOUSE.
CHILD DEVELOPMENT AND LANGUAGE TEACHING
DURING THE PRE-SCHOOL YEARS CHILDREN DEVELOP BETTER EYE-HAND CO-ORDINATION, THEIR PICTURES BECOME MORE RECOGNIZABLE AND DETAILED, AND THEY LEARN TO DO SIMPLE CRAFT ACTIVITIES WHICH INVOLVE CUTTING, STICKING, AND FOLDING.

THEY ALSO LEARN:

· TO DO SIMPLE JIGSAW PUZZLES AND ACTIVITIES  WHICH INVOLVE RECOGNIZING SIMILARITIES AND DIFFERENCES

· HOW TO SORT, CLASSIFY, AND MATCH THINGS, AND RECOGNIZE ‘ODD AND OUT’

THEY ARE STARTING TO LEARN:

· TO COUNT
· TO HAVE A CONCEPT OF QUALITY, POSITION, SIZE AND AMOUNT

THEY ARE ABLE:

· TO FOLLOW A STORY

· PREDICT WHAT MIGHT COME NEXT

· ASK QUESTIONS ABOUT THE STORY

THIS IS A STAGE AT WHICH CHILDREN OFTEN HAVE AN IMAGINARY FRIEND, AND SOMETIMES FIND HARD TO SEPARATE FANTASY AND REALITY.

THEY ENJOY LOOKING AT BOOKS WITH PICTURES AND WILL OFTEN PRETEND THEY ARE READING THE TEXT, EVEN WHEN THEY CANNOT DECIPHER THE INDIVIDUAL WORDS.

THIS STAGE OFTEN GIVES WAY NATURALLY TO REAL READING IF CHILDREN HAVE ENOUGH CONTACT WITH BOOKS AND A PERSON WILLLING TO READ THE STORIES AGAIN AND AGAIN.

CHILDREN AT THIS STAGE ARE STILL SEL-CENTRED AND MAY OFTEN WANT TO PLAY ALONE AND MAY NOT WANT TO CO-OPERATE WITH THE GROUP.

THIS WILL GRADUALLY DISAPPEAR WITH GENTLE ENCOURAGMENT AND AS  THE DESIRE TO SOCIALIZE BECOMES STRONGER.
AT THIS STAGE CHILDREN CAN BEGIN TO TAKE PART IN ORGANIZED GAMES, ALTHOUGH THEY MAY NOT  BE VERY GOOD LOSERS.

ROLE OF THE TEACHER DURING THESE PRE-SCHOOL YEARS:

· TO HELP THE CHILD DEVELOP IN ALL THESE AREAS

· TO PREPARE THE GROUND FOR THE MORE FORMAL KIND OF TEACHING THAT WILL COME IN PRIMARY SCHOOL

MUCH OF LEARNING WILL TAKE PLACE THROUGH PLAY BECAUSE PLAY IS AN IMPORTANT PART OF LEARNING PROCESS.

CHILDISH GAMES AS ‘LET’S PRETEND’ HELP CHILDREN TO REHEARSE FOR THE REAL WORLD AND GIVE THEM THE OPPORTUNITY TO TRY OUR SITUATIONS IN ORDER TO LEARN TO COPE WITH THEM.

OTHER GAMES HELP TO DEVELOP

· CONCEPTUAL AWARENESS

· PHYSICAL CO-ORDINATION

· CREATIVITY

· SOCIAL SKILLS

THE LANGUAGE TEACHER SHOULD GIVE THE MAIN EMPHASIS ON THE TYPE OF ACTIVITIES WHICH CHILDREN NORMALLY DO AT PRE-SCHOOL, ADAPTED TO LANGUAGE LEARNING.
ACTIVITIES MORE SUITED AT VERY YOUNG LEARNERS ARE THOSE WHICH INVOLVE:

· SONGS

· CHANTS

· RHYMES

· STORIES

· TOTAL PHYSICAL RESPONSE

· TASKS THAT INVOLVE:

· DRAWING

· COLOURING CUTTING AND STICKING

· GAMES

· PUZZLES

· DRESSING UP

· ACTING

· ‘LETS PRETEND

TOTAL PHYSICAL RESPONSE

PRE-SCHOOL CHILDREN LEARN THROUGH DIRECT EXPERIENCE VIA THE FIVE SENSES, AND DO NOT YET UNDERSTAND ABSTRACT CONCEPT.

FOR THIS REASON TEACHERS OF LANGUAGE FIND IT VERY USEFUL TO USE WHAT IS KNOWN ‘TOTAL PHYSICAL RESPONSE’ (TPR).

THIS MEANS GETTING THE CHILDREN TO ACTUALLY DO OR MIME  WHAT WE ARE TALKING ABOUT.

IF THE TEACHER SAYS: ‘ANDREA OPEN THE DOOR’ AND ANDREA OPENS THE DOOR, THAT IS AN EXAMPLE OF TOTAL PHYSICAL RESPONSE.

THE YOUNGER THE CHILDREN ARE, THE MORE IMPORTANT TPR IS.

YOU CAN USE IT IN MANY WAYS: BY GETTING THE CHILDREN TO FOLLOW INSTRUCTIONS IN A GAME OF CRAFT ACTIVITY, IN MIMING SONGS, RHYME, OR ACTION, OR IN ACTING OUT A ROLE-PLAY.
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