THE ANALOGY OF READING A TEXT AS SEEING THE EARTH BY SATELLITE AT DIFFERENT SCALES

A TEXT READ BY A                                  THE EARTH SEEN

SKILLED READER                                     BY A SATELLITE

                 CONTEXT  --------------------------  SPACE

             DISCOURSE  -------------------------- CONTINENTS AND OCEANS

             PARAGRAPH  -------------------------  MOUNTAINS

    SENTENCE/ CLAUSE  -------------------------- MOTORWAYS AND CITIES

                     WORDS  --------------------------- HOUSES, TREES, FIELDS

 LETTERS / SOUNDS  --------------------------  PEOPLE, LEAVES

CONTEXT

ANY SOURCES OF INFORMATION THAT ARE NOT INSIDE THE TEXT BUT COME FROM THE READER’S WORLD.

     ADULT READERS                                                    CHILDREN


LETTERS

THE BOTTOM-MOST LEVEL OF WRITTEN TEXT (LEAVES OR INDIVIDUAL PEOPLE IN THE SATELLITE ANALOGY).

WRITTEN LETTERS HAVE NAMES (e.g. L  IS CALLED ‘ELL’), SHAPES, AND SOUNDS. WE MUST NOT CONFUSE THESE THREE ASPECTS IN LEARNING AND TEACHING. IF CHILDREN HAVE LEARNT ONE ASPECT, THIS DOES NOT IMPLY THAT THEY KNOW THE OTHERS. 

LEARNING THE ALPHABET AS A SET OF LETTER NAMES IS NOT THE SAME AS LEARNING HOW LETTERS ARE USED TO REPRESENT SOUNDS. (EX. <DID>)

MUCH MORE IMPORTANT FOR LEARNING TO READ IS CHILDREN’S GROWING KNOWLEDGE OF THE LINKS BETWEEN THE WRITTEN LETTERS AND THE SOUNDS THEY REPRESENT.

THE TECHNICAL TERM FOR THESE LINKS IS GRAPHO-PHONEMIC RELATIONSHIPS (GRAPHO= WRITTEN; PHONEMIC= SOUND).

DIFFERENT LANGUAGES HAVE DIFFERENT TYPES OF GRAPHO-PHONEMIC RELATIONSHIPS.

IN ITALIAN AND SPANISH = ‘ONE-TO-ONE’ GRAPHO-PHONEMIC RELATIONSHIP; EACH WRITTEN LETTER REPRESENTS JUST ONE SOUND.

ENGLISH HAS A MUCH LESS STRAIGHTFORWARD SET OF GRAPHO-PHONEMIC RELATIONSHIPS BETWEEN THE 26 LETTERS OF THE ALPHABET AND THE 44 SOUNDS OF PHONEMES:

· SOME LETTERS HAVE ONLY ONE SOUND: <b> IS ALWAIS PRONOUNCED /b/.

· SOME LETTERS HAVE TWO POSSIBLE SOUNDS: <c> CAN BE /s/ AS IN <ice>, OR /k/ AS IN <come>.

· TWO LETTERS CAN PRODUCE JUST ONE SOUND: <ck> IS PRONOUNCED /k/.

· TWO LETTERS CAN WORK TO PRODUCE A SINGLE SOUND, BUT WITH TWO DIFFERENT POSSIBILITIES: <th> CAN SOUND / (/, AS IN <thin>, OR / ð/ AS IN <the>.
· THE SOUND OF A LETTER CAN BE AFFECTED BY THE OTHER LETTERS IN THE WORD: THE SOUND OF <a> IS DIFFERENT IN <hat> AND <hate>, BECAUSE OF THE <e> AT THE END, WHICH ITSELF IS SILENT.

FLUENT READERS OF ENGLISH USE KNOWLEDGE OF GRAPHO-PHONEMIC RELATIONSHIPS AUTOMATICALLY IN READING WORDS, BUT A COMMON QUESTION IN TEACHING CHILDREN TO READ IN ENGLISH IS HOW MUCH THEY CAN BE HELPED BY DIRECT TEACHING ABOUT GRAPHO-PHONEMIC RELATIONSHIPS (PHONICS TEACHING), OR WHETHER THEY SHOULD BE LEFT TO PICK UP THE RULES INDIRECTLY THROUGH EXPERIENCE.

POSSIBLE SOLUTIONS:

· DRAWING CHILDREN’S ATTENTION TO REGULAR PATTERNS.

· MAKING SURE THEY NOTICE WHAT IS USEFUL INFORMATION;

· INTRODUCING TECHNICAL METALANGUAGE SLOWLY AND CAREFULLY.

· USING EXPLANATIONS WHERE THEY HELP AND DO NOT CONFUSE.

· DEVELOPING WAYS OF EXPLAINING THAT MAKES SENSE TO YOUNG LEARNERS.

THEY ARE OFTEN TOLD WHAT TO READ BY ADULTS, RATHER THAN CHOOSING THEIR OWN TEXTS.





OFTEN CHILDREN’S PREVIOUS KNOWLEDGE IS INCOMPLETE AND INACCURATE AND THEY RELY ON TEXTS TO SUPPLY KNOWLEDGE





THEY USUALLY CHOOSE THEIR OWN TEXTS AND HAVE GOOD REASONS FOR WANTING TO READ THEM:


A NEWSPAPER TO GET AN IDEA OF WHAT IS GOING ON IN THE WORLD…


ADULTS COME TO SUCH TEXTS WITH PREVIOUS KNOWLEDGE OF USING BOOKS AND OF THE TOPIC THAT WILL HELP MAKE SENSE OF WHAT THEY READ
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