SONGS AND CHANTS

LINGUISTIC AND AFFECTIVE FACTORS REQUIRE THE USE OF MUSIC IN THE CLASS.
FROM A LINGUISTIC POINT OF VIEW, IT IS POSSIBLE TO COVER MANY ASPECTS AND FUNCTIONS OF THE LANGUAGE, JUST AS IT IS POSSIBLE TO DEVELOP LISTENING AND SPEECH. IT IS FUN, MOTIVATING AND EASY TO LEARN; MUSIC CAN ALSO HELP LONG-TERM MEMORY. 
BEHIND THE SONGS
MUSIC AND SONGS ARE: 
· A SOURCE OF INPUT IN LEARNING ONE’S OWN LANGUAGE, 
· A TOOL OFTEN USED FOR CALMING OR DISTRACTING THE CHILD. 
· SONGS ARE USUALLY THE FIRST PRESENTED FORM OF RELATIVELY COMPLEX AND RICH LANGUAGE, WHICH THE CHILD IS CAPABLE OF PRODUCING. 
THE SAME OCCURS IN THE LS CLASS: THROUGH SONGS, CHILDREN ARE ABLE TO PRODUCE A WIDE RANGE OF STRUCTURES AND A RICH VARIETY OF WORDS IN A NATURAL AND SPONTANEOUS CONTEXT. 
SONGS CAN ALSO BE USED IN CLASS AS A SOURCE OF COMPREHENSIBLE INPUT, OFFERING A PLEASANT MODEL OF PRESENTATION AND OF PRACTICE OF THE LANGUAGE, ESPECIALLY IF THE SONG INVOLVES ACTIONS AND COMMANDS. IN THIS SENSE, MUSIC ALSO HAS THE ADVANTAGE OF HELPING MEMORY, TEACHING THE USE OF BOTH BRAIN HEMISPHERES AND ADAPTING TO CHILDREN WITH DIFFERENT LEARNING STYLES (VISUAL, VERBAL AND KINAESTHETIC, ETC.).
SONGS CAN HELP 
· REINFORCE LANGUAGE, 
· CONSOLIDATE LEXICON AND STRUCTURES, 
· FAVOUR PRACTICING LISTENING ABILITIES AND TEACHING SOUNDS AND RHYTHM, 
· OFFER AN INTRODUCTION TO THE TRADITIONS AND FOLKLORE OF A FOREIGN LANGUAGE. 
THE CAREFUL CHOICE OF A SONG CAN ALSO BE A WAY OF ORGANIZING A PATH FOR YOUNGER STUDENTS. ACCORDINGLY, CERTAIN SONGS ARE MORE SUITABLE FOR TEACHING NUMBERS, LETTERS, SPELLING, ANIMALS, FAMILY, FOOD, MUSICAL INSTRUMENTS, TIME AND HOLIDAYS, TO MENTION JUST A FEW. 
	“Ten green bottles”
	Actions:

	Ten green bottles standing on the wall, 

Ten green bottles standing on the wall, 

But if one bottle should accidentally fall, 

There’ll be nine bottles standing on the wall.

Nine green bottles standing on the wall, 

Nine green bottles standing on the wall, 

But if one bottle should accidentally fall, 

There’ll be eight bottles standing on the wall.


	-First draw ten (green) bottles on the board

-Point to the ten green bottles

-Point to the ten green bottles

-Rub out one bottle on the board

-Point to the nine green bottles

-Point to the nine green bottles

-Point to the nine green bottles

-Rub out one bottle on the board

-Point to the eight green bottles

	Main language: teach / practice numbers


	“One, two, three, four, five”
	Actions:

	One, two, three, four, five,

Once I caught a fish alive, 

Six, seven, eight, nine, ten,

Then I let him go again.

Why did you let him go?

Because he bit my finger so.

Which finger did he bite?

This little finger on my right.


	-Count on fingers

-Pretend to catch a fish with a fishing rod

-Count on fingers

-Mime letting fish go

-Hunch shoulder, hold out hands in a questioning way

-Suck your finger with a pained expression on your face

-Puzzled expression

-Shake little finger on right hand

	Main language: numbers; use of past simple; the word “fish”


	“Twinkle twinkle little star”
	Actions:

	Twinkle, twinkle, little star,

How I wonder what you are.

Up above the world so high,

Like a diamond in the sky;

Twinkle, twinkle, little star, 

How I wonder what you are.


	-Fists closed then open on each word

-Open your arms, hands open , look upwards and puzzled expression

-Point to the stars

-Put fingers in a diamond shape

- Fists closed then open on each word

-Look at the stars and look puzzled

	Main language: traditional song, vocabulary, prepositions


	“Everybody loves carnival”
	Actions:

	Carnival , Carnival

Everybody loves Carnival.

Carnival, Carnival,

Everybody loves Carnival.

We’re going to have a party,

We’re going to have a party,

We’re going to have a party,

And I’m going as…

(S.M. Ward)
	-First clap the rhythm.

-The children form a dragon. Each child puts her/ his hands on the shoulders of the child in front and they dance round the class singing the song.

-Children wear their  masks.

-Sing the song again



	Main language: vocabulary associated with Carnival (mask, dragon, costume); the use of ‘going to’


IT IS IMPORTANT TO CHOOSE SONGS WITH PHRASES WHICH ARE RELATIVELY SHORT AND MANY REPEATED WORDS FOR THE ELT ACTIVITY IN CLASS; OTHERWISE IT WILL TAKE A LOT OF TIME TO MEMORIZE AND EVENTUALLY PRODUCE. THIS CAN ROB MOTIVATION FROM BOTH THE TEACHER AND THE STUDENT. OLDER CHILDREN CAN BE ENCOURAGED TO LEARN POP SONGS, PUBLICITY JINGLES OR SONGS THEY LISTEN TO ON THE RADIO OR TELEVISION OR AT HOME WITH THEIR PARENTS. 
A SONG CAN BEST BE USED THROUGH A SEQUENCE OF ACTIVITIES FOR SONGS RELATED TO A TOPIC, TO THE LEXICON AND STRUCTURES. IT IS IMPORTANT TO USE ALL THE MATERIAL TO THE FULLEST AND NOT SIMPLY OFFER THE TRANSLATION OF THE SONG (ALTHOUGH IN SOME CASES THE TRANSLATION OF SINGLE DIFFICULT WORDS MIGHT BE NEEDED). TAKING THE TIME TO TEACH THE SONG AND PLAN THE ACTIVITY FOR MORE THAN ONE LESSON CAN MAKE THE SONG EVEN MORE MEMORABLE AND FUN. 
TPR SONGS OFFER A NATURAL SEQUENCE OF ACTIVITIES AND ARE PERHAPS THE BEST FOR USE WITH SMALLER CHILDREN. IN FACT, THEY AREN’T VERY PROBLEMATIC IN TERMS OF MEANING; THEY CAN BE REPRESENTED WITH MIMICRY AND ACTIONS AND LEARNED FOLLOWING THE TPR METHOD, OFFERING CHILDREN MUCH INPUT TO INTERNALIZE THE ACTIVITY, PRACTICING THE COMMANDS BEFORE PRODUCING THE WORDS. IT CAN OFTEN BE A GOOD IDEA TO ALLOW THE CHILDREN TO LISTEN A FEW TIMES AND CLAP THEIR HANDS TO THE RHYTHM BEFORE THE TEACHER GIVES THE COMMANDS. SEE, FOR EXAMPLE, “IF YOU’RE HAPPY AND YOU KNOW IT”.
	“If you’re happy and you know it”
	Actions:

	If you are happy and you know it clap your hands, 
If you are happy and you know it clap your hands, 
If you are happy and you know it then your face is going to show it, 
If you are happy and you know it clap your hands…

If you are angry and you know it stamp your feet, 

If you are angry and you know it stamp your feet, 

If you are angry and you know it then your face is going to show it, 
If you are angry and you know it stamp your feet…

…
	Clap, clap

Clap, clap
Smile

Clap, clap
Stamp, stamp

Stamp, stamp

Frown

Stamp, stamp

	Main language: verbs, vocabulary


SONGS ARE A FUNDAMENTAL INSTRUMENT FOR TEACHING AN L2 TO CHILDREN, FOR MANY PEDAGOGICAL, LINGUISTIC AND EMOTIONAL REASONS. WHAT OFTEN HAPPENS, HOWEVER, IS THAT THEY ARE CONSIDERED SIMPLY A REWARD TO A HIGHLY ENTERTAINING ACTIVITY, FOR EXAMPLE, TRANSLATING INTO L1, IGNORING THE NEED FOR A CAREFUL SEQUENCE OF INTEGRATED ACTIVITIES FOR THE PRESENTATION AND TEACHING OF THE SONG ITSELF. 

FINALLY, SONGS ARE ALSO USEFUL FOR ACTIVITIES THAT PROPOSE A RITUAL FOR BEGINNING OR ENDING THE LESSON IN A PLEASANT WAY. AS WITH GAMES, SONGS CAN BE USED TO VARY THE PACE OF THE LESSON OR ACTIVITY OR TO GRANT THE CHILDREN A PAUSE. 

RHYMES AND CHANTS

ENGLISH IS A LANGUAGE BASED ON RHYTHM: WITH RHYMES AND CHANTS THE STUDENT MUST APPLY THE ACCENTS CORRECTLY AND RESPECT THEIR WEAK AND STRONG FORMS. TRADITIONAL NURSERY RHYMES HAVE A TYPICAL WELL-KNOWN MELODY, WHILE IN THE CHANTS ANY RHYTHM CAN BE USED TO ACCOMPANY THE WORDS. THE USE OF RHYME ENCOURAGES CHILDREN TO EXPLORE SOUNDS OF WORDS, AND THE USE OF IMAGERY ENRICHES THEIR PERCEPTION OF THE WORLD AND THEIR ABILITY TO EXPRESS WHAT THEY FEEL. THE POWER OF CHANTING HAS BEEN RECOGNIZED AS WELL; WHEN WORDS ARE LINKED TO RHYTHM AND MUSIC THEY SEEM TO HAVE MORE EMOTIVE AND PERSONAL SIGNIFICANCE AND SO ARE REMEMBERED BETTER.
RHYMES AND CHANTS OFFER BRIEF AND REPETITIVE PHRASES THAT CAN BE USED TO REINFORCE MANY STRUCTURES AND ARGUMENTS; INSERTED INTO EACH PHASE OF THE LESSON, THEY GIVE THE POSSIBILITY OF SPONTANEOUS AND FUN WORK ON THE ENGLISH WORDS, THE ACCENT AND RHYTHM, FOR WHICH THE CHILDREN HAVE A NATURAL PREDISPOSITION. CHILDREN USE RHYMES AND CHANTS WITH THEIR PEERS IN A SPONTANEOUS WAY, WITH EXPRESSIONS SUCH AS “I’M BETTER THAN YOU”, “YOU CAN’T CATCH ME”; AS WELL AS IN THE MORE COMMON GAMES IN THE SCHOOLYARD. 

THE CHARACTERISTICS OF REPETITION AND THE PRESENCE OF ACTIONS FAVOR THE WEAKER STUDENTS OR THOSE WITH LEARNING DIFFICULTIES; THESE ACTIVITIES ARE LESS DISCRIMINATING FOR THE WEAKER STUDENTS, RESPECT THE DIFFERENT LEARNING STYLES, ENCOURAGE THE POSITIVE DYNAMICS OF THE GROUP AND COOPERATIVE LEARNING, SINCE THE STUDENTS MUST WORK TOGETHER IN THE PRODUCTION PHASES.

BOTH CHANTS AND RHYMES ARE USED ALSO WITH THE SMALLEST CHILDREN TO HELP THEM DEVELOP ORAL COMPREHENSION AND PRODUCTION ABILITIES. AT THIS AGE, THE STUDENTS CANNOT YET PRODUCE MUCH AUTONOMOUSLY: THROUGH THE USE OF CHANTS AND RHYMES, THEY DEVELOP SOME FLUENCY AND THROUGH IT, A SENSE OF SATISFACTION.

NURSERY RHYMES IN PARTICULAR ARE LIKE REPETITIVE EXERCISES OF THE LANGUAGE, BUT ARE MADE MORE VIVACIOUS THROUGH THE RHYMING, ACTIONS AND FUN CONTEXTS; ALSO, THEY CAN BE REPEATED IN MANY DIFFERENT WAYS: SLOWLY, QUICKLY, ANGRILY OR SADLY, EXPRESSING SEVERAL EMOTIONS.

BOTH RHYMES AND CHANTS CAN BE USED TO REINFORCE LINGUISTIC STRUCTURES. JAZZ CHANTS ARE PARTICULARLY FLEXIBLE AND EVERY LEXICAL ELEMENT OR LINGUISTIC STRUCTURE CAN BE PAIRED WITH A RHYTHM. THEY CAN HELP TEACH ABOUT TYPES OF TRANSPORTATION, FREQUENCY ADVERBS, QUESTIONS WITH “DOES” AND “WHY”; IN SUM, A VAST ARRAY OF LINGUISTIC ELEMENTS. THE LEXICAL ELEMENTS CAN BE 
SLOWLY UNITED IN THE COURSE OF A CHANT, OFTEN THROUGH STIMULI BORN FROM IMAGES OR FROM WHAT THE STUDENTS DECIDE ON THEIR OWN.

CHANTS AND RHYMES CAN EVEN BE USED IN STORY-TELLING, IN ROLE-PLAYING AND IN DRAMA ACTIVITIES. THE TEACHER CAN WHISPER THE WORDS (LIKE A STAGE WHISPER AT THE THEATER), TO ALLOW THE STUDENTS TO CONCENTRATE ON THE EXPRESSION OF FEELINGS AND PERSONALITIES THROUGH BODY LANGUAGE AND GESTURES. 

CHILDREN FIND IT NATURAL TO TURN ALMOST ANYTHING INTO A CHANT. IT IS POSSIBLE TO FIT THE WORDS TO ANY TOPIC YOU ARE GOING TO DEAL WITH THE CLASS. THE TEACHER COULD ENCOURAGE THE CHILDREN TO MAKE UP A LITTLE TUNE TO THE WORDS IF THEY WANT TO, AND TO MAKE UP NEW CHANTS OF THEIR OWN. ONE ALTERNATIVE IS TO TAKE A WELL-KNOWN TUNE, FOR EXAMPLE THE TRADITIONAL FRENCH TUNE “FRÈRE JACQUES” AND TO PUT YOUR OWN WORDS TO IT, AS IN THE FOLLOWING EXAMPLES:

	Thomas , Thomas,  where are you?

Here I am, here I am,

How do you do?

or 

I like running, they like running

He likes running, she likes running

What about you?

Yes, I like it too


NURSERY RHYMES ARE CLEARLY LESS VERSATILE THAN CHANTS FROM THE LINGUISTIC POINT OF VIEW, EVEN THOUGH THEY CAN PLAY AN IMPORTANT ROLE IN COMMUNICATING TRADITIONS AND CULTURE. SEE, FOR EXAMPLE, THE RHYMES “POLLY PUT THE KETTLE ON” OR “RING AROUND THE ROSIE”.

	“Polly put the kettle on”

	Polly put the kettle on

Polly put the kettle on

Polly put the kettle on

We’ll all have tea.

Sukey take it off again

Sukey take it off again

Sukey take it off again

They’ve all gone home (traditional)


	Ring a ring o’ rosies

	Ring around the rosie
A pocketful of posies
"Ashes, Ashes"
We all fall down!

Or 

Ring-a-Ring o'Rosies
A Pocket full of Posies
"A-tishoo! A-tishoo!"
We all fall Down! (traditional)


THE FIRST TEXT CAN INTRODUCE A CULTURAL LESSON ABOUT TEA AND ITS ROLE IN THE DISCOURSE OF THE ENGLISH, PERHAPS ALSO TEACHING CHILDREN HOW TO PREPARE A CUP OF TEA. THE SECOND ONE CAN BE USED TO INTRODUCE HISTORICAL EVENTS SUCH AS THE BLACK PLAGUE IN THIS CASE.

CHANTS AND RHYMES WILL SURELY BE INEFFICIENT IF THERE ARE NO ACTIVITIES CREATED AROUND THEM GEARED TOWARDS MAKING THE STUDENT UNDERSTAND THE SENSE OF WHAT S/HE IS DOING. ONE MUST PAY ATTENTION WHEN PRESENTING THE LANGUAGE, FAMILIARIZING THE STUDENT WITH THE RHYTHM AND PROVIDING DIFFERENT CHANCES TO REPEAT. IT IS SURELY NOT RECOMMENDED TO TRY TO DO EVERYTHING IN THE SPACE OF A SINGLE LESSON, BUT PERHAPS TO GRADUALLY BUILD A PATH WITH PHASES CAREFULLY ORGANIZED BY LEVEL. 
FOLLOW UP ACTIVITIES SHOULD NOT BE LEFT BEHIND AND COULD INCLUDE PUZZLES, LABYRINTHS, MATCHING GAMES, DRAWING, ROLE-PLAYING, WRITING ACTIVITIES OR ALSO RECORDING THE CHILD’S PERFORMANCE. THESE TYPES OF ACTIVITIES GIVE THE STUDENTS THE POSSIBILITY TO THINK AND CONSOLIDATE; THEY ALSO GIVE THEM THE GREAT SATISFACTION OF PRODUCING SOMETHING CONCRETE
.

RHYMES AND CHANTS ARE PERFECT TOOLS FOR DEVELOPING THE LANGUAGE NEEDED IN THE CLASS. 

TO SUM UP, ALTHOUGH PRESENTED IN THE SHADOW OF GAMES AND SONGS, RHYMES AND CHANTS ARE FULL OF GREAT POTENTIAL, UNFORTUNATELY NOT FULLY USED AND OFTEN EXCLUDED FROM THE TEACHER’S REPERTOIRE. IT IS SURELY FAIR TO START EXPERIMENTING WITH SIMPLE CHANTS AND SLOWLY BUILD LISTS OF THEMATIC CHANTS AND RHYMES TO BE INTRODUCED DURING THE MOST APPROPRIATE MOMENTS OF THE LESSON. 
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