ASSESSMENT AND LANGUAGE LEARNING
PRINCIPLES FOR ASSESSING CHILDREN’S LANGUAGE LEARNING:

1. ASSESSMENT SHOULD BE SEEN FROM A LEARNING-CENTRED PERSPECTIVE: VYGOTSKY STATED THAT WE DO NOT GET A TRUE ASSESSMENT OF A CHILD’S ABILITY BY MEASURING WHAT SHE OR HE CAN DO ALONE AND WITHOUT HELP; INSTEAD HE SUGGESTED THAT WHAT A CHILD CAN DO WITH HELPFUL OTHERS PREDICTS A NEXT STAGE LEARNING AND GIVES A BETTER ASSESSMENT OF LEARNING. 
2. ASSESSMENT SHOULD SUPPORT LEARNING AND TEACHING: POSITIVE EFFECTS  ASSESSMENT CAN HAVE:

· THE PROCESS  AND OUTCOMES OF ASSESSMENT CAN MOTIVATE LEARNERS;

· AN ASSESSMENT ACTIVITY CAN PROVIDE A HELPFUL MODEL OF LANGUAGE USE;

· AN ASSESSMENT ACTIVITY, AND FEEDBACK FROM IT, CAN SUPPORT FURTHER LEARNING;

· THE OUTCOMES OF ASSESSMENT CAN HELP TEACHERS PLAN MORE EFFECTIVE LESSONS;

· THE OUTCOMES  OF ASSESSMENT CAN INFORM THE EVALUATION AND IMPROVEMENT OF COURSES AND PROGRAMMES.
3. ASSESSMENT IS MORE THAN TESTING: A SKILLED TEACHER CONTINUOUSLY ASSESSES PUPIL’S LEARNING THROUGH WHAT S/HE NOTICES AND HOW S/HE   INTERPRETS THESE OBSERVATIONS IN THE LIGHT OF EXPERIENCE AND KNOWLEDGE. IT IS NOT NECESSARY TO TEST CHILDREN TO UNDERSTAND HOW MUCH THEY HAVE LEARNT- OR AT LEAST IT IS NOT NECESSARY TO DO IT TOO OFTEN.
4. ASSESSMENT SHOULD BE CONGRUENT WITH LEARNING: ASSESSMENT SHOULD FIT COMFORTABLY WITH CHILDREN’S LEARNING EXPERIENCE. CHILDREN SHOULD BE ASSESSED ON THE BASIS OF WHAT THEY HAVE BEEN TAUGHT AND HOW, USING ASSESSMENT ACTIVITIES THAT ARE FAMILIAR TO CHILDREN FROM THEIR CLASSROOM EXPERIENCE. IT MEANS THAT ASSESSMENT, LIKE TEACHING AND LEARNING,  SHOULD BE  INTERACTIONAL RATHER THAN AN ISOLATED EXPERIENCE.
5. CHILDREN AND PARENTS SHOULD UNDERSTAND ASSESSMENT ISSUES: LEARNERS AND THEIR PARENTS ARE KEY PLAYERS IN THE EDUCATIONAL PROCESS. PARENTS SHOULD BE INFORMED AND EDUCATED ABOUT THE THEORIES OF LEARNING. THEY NEED TO KNOW WHAT TEACHERS ARE DOING AND WHY.

KEY CONCEPTS IN ASSESSMENT

ASSESSMENT – TESTING – EVALUATION 

     TESTING: A MEANS OF CHECKING LEARNING THAT HAS TAKEN PLACE WITH 

     RESPECT TO A SPECIFIED TEACHING CONTENT OR INPUT, OFTEN BY MEANS  

     OF A PARTICULAR TASK, e.g. AS A MARK OR PERCENTAGE.
     EVALUATION: A GLOBAL VIEW OF ACHIEVEMENT OF THE TEACHING AND 

     LEARNING PROCESS OVER A PERIOD OF TIME, e.g. ANALYSIS OF THE 
     SUCCESS    OR FAILURE OF A TEACHING APPROACH, COURSEBOOK, PUPIL  

     RESPONSE, MOTIVATION, ETC.

     ASSESSMENT: AN ATTEMPT TO ANALYSE THE LEARNING THAT A CHILD HAS 

     ACHIEVED OVER A PERIOD OF TIME AS A RESULT OF THE CLASSROOM/   

    TEACHING/ LEARNING SITUATION.

    ASSESSMENT DOES NOT NEED TO BE BASED ON A  PARTICULAR TASK, NOT IT
    IS USUALLY EXPRESSED AS A MARK OR PERCENTAGE.

 IT MAY INCLUDE SUBJECTIVE (TEACHER) OPINION OF THE ACHIEVEMENT    OF THE CHILD IN TERMS OF ATTITUDE, PARTICIPATION, SOCIALISATION, GENERAL COGNITIVE AND PHYSICAL DEVELOPMENT, ETC.

ASSESSMENT MAY ALSO BE EXPRESSED ‘RELATIVELY’ IN THAT THE PROGRESS OF AN INDIVIDUAL CHILD CAN BE MEASURED AGAINST HIS/ HER INDIVIDUAL STARTING POINTS AND ABILITIES RATHER THAN COMPARED AGAINST THE SKILLS AND ABILITIES OF OTHER CHILDREN –AS IN THE  TRADITIONAL TESTING SITUATION. 
FORMATIVE AND SUMMATIVE ASSESSMENT

FORMATIVE ASSESSMENT AIMS TO INFORM ON-GOING TEACHING AND LEARNING BY PROVIDING IMMEDIATE FEEDBACK.

SUMMATIVE ASSESSMENT AIMS TO ASSESS LEARNING AT THE END OF A UNIT , TERM, YEAR, OR COURSE .

DIAGNOSTIC AND ACHIEVEMENT ASSESSMENT

ASSESSING ACHIEVEMENT MEANS WHAT A LEARNER CAN DO, AND DIAGNOSTIC ASSESSMENT AIMS TO ESTABLISH WHAT A CHILD CAN DO AND CANNOT YET DO, SO THAT FURTHER LEARNING OPPORTUNITIES CAN BE PROVIDED.

CRITERION-REFERENCED AND NORM-REFERENCED ASSESSMENT
NORM-REFERENCED ASSESSMENT TAKES PLACE WHEN, ASSESSING LEARNERS’ ACHIEVEMENT, WE CAN PRODUCE A RANKING OF LEARNERS WHICH SAYS THAT CHILD X HAS LEARNT MORE THAN CHILD Y AND LESS THAN CHILD Z. 

CRITERION-REFERENCED ASSESSMENT CAN MATCH THE CHILD’S PERFORMANCE AGAINST AN EXPECTED RESPONSE ON AN ITEM, OR IT MAY MAKE USE OF A SET OF DESCRIPTORS ALONG A SCALE, ON WHICH A LEARNER IS PLACED (CEF)

EXAMPLE OF  DESCRIPTORS FOR FLUENCY (SPEAKING ACTIVITY):

· REPEATS WORDS AND PHRASES

· SPEAKS IN SINGLE WORD UTTERANCES AND SHORT PATTERNS

· SPEAKS HESITANTLY BECAUSE OF REPHRASING AND SEARCHING FOR WORDS

· SPEAKS WITH OCCASIONAL HESITATION

· SPEAKS WITH NEAR-NATIVE FLUENCY; ANY HESITATION DO NOT INTERFERE WITH COMMUNICATION

· SPEAKS FLUENTLY

 SCALES MUST BE VERY WELL RESEARCHED IN ORDER TO OBTAIN A REAL  ASSESSMENT.

VALIDITY

VALIDITY CONCERNS HOW FAR AN ASSESSMENT ASSESSES WHAT IT CLAIMS TO. IN ORDER TO EVALUATE THE VALIDITY OF AN ASSESSMENT, WE MUST COMPARE THE SKILLS OR KNOWLEDGE THAT WE WANT TO ASSESS WITH WHAT IS ACTUALLY ASSESSED, AND ALSO EXAMINE THE REQUEST MADE ABOUT PUPILS’ ABILITY FROM THEIR PERFORMANCE IN THE ASSESSMENT.
IF AN ASSESSMENT OMITS SOME ASPECTS OF WHAT IS BEING ASSESSED, ITS VALIDITY CAN ALSO BE REDUCED.

RELIABILITY

RELIABILITY MEASURES HOW WELL A TEST OR ASSESSMENT ASSESSES WHAT IT CLAIMS TO.

WHEN APPLIED TO TESTS THAT PRODUCE NUMERICAL MARKS, RELIABILITY CAN BE CHECKED BY STATISTICAL COMPARISON OF PERFORMANCES ON TWO SIMILAR TESTS A FEW DAYS APART.

FAIRNESS

FAIRNESS, OR EQUITY, NEEDS TO BE CONSIDERED WHEN USING ASSESSMENT. IN FACT ASSESSMENT IN CHILDREN’S LANGUAGE LEARNING IS ASSESSED THROUGH MULTIPLE METHODS. THE TYPES OF QUESTIONS, TEST ITEMS, OR ASSESSMENT TASKS SHOULD BE FAMILIAR TO PUPILS. INSTRUCTIONS TO CHILDREN ALSO NEED TO BE CAREFULLY PLANNED AND GIVEN.

PLANNING THE ASSESSMENT OF CHILDREN’ S LANGUAGE LEARNING

THE FOLLOWING CHECKLIST OF QUESTIONS AROUND ASSESSMENT CAN BE USEFUL WHEN PLANNING ASSESSMENT AND CAN HELP TEACHERS TO DECIDE WHAT TYPES OF ASSESSMENT ARE APPROPRIATE:
PURPOSES AND OBJECTIVES OF ASSESSMENT
· WHICH ASPECT(S) OF LANGUAGE LEARNING DO I WANT TO ASSESS?
· HOW DOES THIS RELATE TO THE LEARNING EXPERIENCE OF THE CHILDREN?

· WHAT DO I WANT TO USE THE ASSESSMENT OUTCOMES FOR?

· WHO ELSE WILL USE THE OUTCOMES? AND FOR WHAT PURPOSES?

METHODS OF ASSESSMENT
· HOW WILL INFORMATION BE GATHERED TO ASSESS THE ASPECT(S) OF LANGUAGE?

· HOW WILL THE INFORMATION THAT IS COLLECTED BE INTERPRETED?

· HOW WILL PUPILS BE INVOLVED IN GATHERING THE INFORMATION?

QUALITY MANAGEMENT IN ASSESSMENT
· HOW CAN I MAKE SURE THE ASSESSMENT IS VALID?

· HOW CAN I MAKE SURE THE ASSESSMENT IS RELIABLE?

· HOW CAN I MAKE SURE THE ASSESSMENT IS FAIR?

FEEDBACK
· WHO WILL I SHARE THE ASSESSMENT OUTCOMES WITH?

· HOW WILL I COMMUNICATE THE OUTCOMES OF ASSESSMENT?

USES OF ASSESSMENT

· HOW WILL THE OUTCOMES OF ASSESSMENT INFORM FUTURE TEACHING, PLANNING AND LEARNING OPPORTUNITIES?

INPACT OF THE ASSESSMENT

· WHAT EFFECTS FROM ASSESSMENT TO TEACHING MAY OCCUR?

· WHAT WILL THE IMPACT BE ON PUPILS’ MOTIVATION?

TEACHER ASSESSMENT OF LANGUAGE LEARNING 
ASSESSING IN RELATION TO GOALS

TEACHERS CAN DECIDE TO ASSESS ALL GOALS TOGETHER, OR EACH SEPARATELY. WHEN WE MAKE GOALS EXPLICIT WE HAVE A CHECK ON THE POTENTIAL VALUE OF EACH LESSON TO THE PUPILS.

THERE ARE SOME SIMPLE, INFORMAL WAYS OF ASSESSING LEARNING THAT BWILL WORK WITH VERY YOUN CHILDREN.

FOR EXAMPLE, IF GOALS INCLUDE LEARNING THE NAMES OF ANIMALS, ASSESSMENT MIGHT BE DONE DURING TEACHING USING SIMPLE TECHNIQUES SUCH AS:

	UNDERSTANDING
	THE CHILD LISTENS TO A WORD AND POINTS TO THE PICTURE.

THE CHILD LISTEN TO 3 ANIMAL WORDS AND CHOOSES 3 PICTURES IN THE SAME SEQUENCE

	PRODUCTION
	TEACHER POINTS, CHILD SAYS THE ANIMAL WORD.
PAIRS ‘TEST’ EACH OTHER WITH PICTURE CARDS, TEACHER OBSERVES


FOR CHILDREN, INFORMAL ASSESSMENT WILL NOT FEEL THREATENING. FOR THE TEACHER, LEARNING ACTIVITIES BECOME ASSESSMENT ACTIVITIES WHEN THERE IS A CLEAR ASSESSMENT FOCUS.

SELECTING AN ASSESSMENT FOCUS

THE FOCUS OF ASSESSMENT IS THE PRECISE ASPECT OF LANGUAGE THAT IS BEING ATTENDED TO AND ASSESSED OR MEASURED. 

TO BE EFFECTIVE IN ASSESSMENT, EACH FOCUS WOULD NEED TO SPECIFY THE ACTUAL ITEMS: WORDS, DISCOURSE UNITS, GRAMMATICAL FORMS, LEARNING SKILLS.

THE TABLE SHOWS POSSIBLE ASSESSMENT FOCUSES FOR CHILDREN’S LANGUAGE LEARNING:

	
	VOCABULARY
	DISCOURSE
	GRAMMAR

	ORAL SKILLS
	UNDERSTING MEANING OF WORDS AND CHUNKS
RECALL OF WORDS AND CHUNKS

KNOWLEDGE OF THEMATIC WORD SET

APPROPRIATE CHOISE OF WORDS AND CHUNKS IN DISCOURSE

PRONUNCIATION OF WORDS AND CHUNKS
	PRECISION IN TALK
FLUENCY IN TALK

RESPONSE OR INITIATION IN CONVERSATIONAL EXCHANGES

UNDERSTANDING OF SENTENCE-LEVEL DISCOURSE       e.g. INSTRUCTIONS

UNDERSTANDING OF ORAL TESTS-STORIES, SONGS,RHYMES, CHANTS, DIALOGUES- OVERALL MEANINGS

PRODUCTION OF EXTENDED DISCOURSE –RETOLD AND ORIGINAL 


	COMPLEXITY OF CLAUSES AND PHRASES UNDERSTOOD AND PRODUCED
ACCURACY OF MORPHOLOGY AND SYNTAX –USED IN UNDERSTANDING, IN PRODUCTION

CREATIVE USE OF WHOLE-LEARNT CHUNKS

METALANGUAGE –UNDERSTANGING, USE

	READING SKILLS
	SIGHT VOCABULARY
LETTER-SOUND LINK
	UNDERSTANDING OF STORIE AND OTHER WHOLE TEXTS
SENTENCE AND TEXT LEVEL READING STRATEGIES   e.g. PREDICTION
	WORKING OUT ACCURATE MEANING

	WRITING SKILLS
	SPELLING
LETTER FORMATION
	ORGANISATION OF TEXTS AT SENTENCE LEVEL AND ABOVE
PRECISION AND ACCURACY IN CONVEYING IDEAS
	ACCURACY IN USE OF  GRAMMAR

	LEARNING SKILLS
	GUESSING WORDS FROM CONTEXT

ORGANISING OWN WORK ON TASKS

SETTING TARGETS FOR LEARNING

USING TARGETS FOR LEARNING

WORK WITH A PARTNER

WORK IN A GROUP

SELF-ASSESSMENT SKILLS

DICTIONARY USE


ASSESSMENT BY OBSERVATION

OBSERVATION IS ONE OF THE MOST USEFUL ASSESSMENT TECHNIQUES TO USE WITH CHILDREN BECAUSE IT DOES NOT DISTURB THE CHILDREN AND ALLOWS THEM TO BE ASSESSED IN THE PROCESS OF ORDINARY CLASSROOM ACTIVITIES. TEACHERS MAY PAUSE IN SINGING A SONG TO EXPLAIN SOME OF THE KEY WORDS AGAIN BECAUSE THEY NOTICE THAT SEVERAL CHILDREN DO NOT SEEM TO UNDERSTAND THE MEANING OF WHAT THEY ARE SINGING, OR TO PRACTICE THE PRONUNCIATION OF A PARTICULAR WORD. 

IN ADDITION TO THE CONTINUOUS PROCESS OF OBSERVE- NOTICE – ADJUST TEACHING, OBSERVATION CAN BE PRE-PLANNED FOR ASSESSMENT PORPOSES.

CREATING OPPORTUNITIES FOR ASSESSMENT DURING CLASSROOM ACTIVITIES

WHEN OBSERVATION, OR OTHER TECHNIQUES, IS USED FOR ASSESSMENT, TEACHERS SHOULD TAKE ACCOUNT OF   SEVERAL FACTORS IN PLANNING:

WHO WILL BE ASSESSED? ASSESSING EACH CHILD ON THE SAME OCCASION, IN WHICH CASE A GROUP OF CHILDREN CAN BE SELECTED FOR OBSERVATION,  MAY NOT BE REALISTIC. BY FOCUSING ON SIX OR SEVEN CHILDREN DURING ONE LESSON, THE INFORMATION COLLECTED IS LIKELY TO BE OF BETTER QUALITY. OVER THREE OR FOUR LESSONS THE WHOLE CLASS CAN BE ASSESSED. 

LARGER CLASSES WILL NEED OTHER TECHNIQUES: MAYBE  OBSERVATION OF GROUPS. SOMETIMES THE TEACHER MAY CHOOSE TO OBSERVE JUST ONE CHILD – PERHAPS ONE WHO SEEMS TO BE STRUGGLING OR ONE WHO SEEMS TO BE BORED WITH LESSONS.
WHEN IN THE LESSON WILL I ASSESS? IF ORAL LANGUAGE IS THE FOCUS, THE BEST TIME MAY BE WHEN CHILDREN ARE WORKING IN PAIRS RATHER THAN A WHOLE CLASS. DURING A WRITING  OR MAKING-AND-DOING ACTIVITY, THE TEACHER CAN TALK QUIETLY TO INDIVIDUAL CHILDREN AND ASSESS THEIR LEARNING OF CERTAIN PHRASES AND WORDS THROUGH THEIR ABILITY TO USE THEM IN CONVERSATION.
RECORD-KEEPING

THE MOST COMMON WAY OF RECORDING OBSERVATIONS OF CHILDREN’S PERFORMANCE IS THROUGH A CHECKLIST ON WHICH THE TEACHER SIMPLY TICKS WHEN A PUPIL HAS ACHIEVED A GOAL

AN ALTERNATIVE IS TO HAVE A LOOSE-LEAF RECORD BOOK WITH A SECTION FOR EACH LEARNER. AT REGULAR INTERVALS, FOR EXAMPLE EVERY TWO WEEKS, THE CHILD CAN BE OBSERVED DURING A LESSON, AND NOTES  JOTTED DOWN ABOUT THEIR PARTECIPATION, LANGUAGE USE, CONFIDENCE, SOCIAL SKILLS AND ANYTHING ELSE THAT IS OF INTEREST.

SELF-ASSESSMENT AND LEARNER AUTONOMY
SELF-ASSESSMENT CAN HELP LEARNERS TO UNDERSTAND MORE ABOUT THE LANGUAGE LEARNING PROCESS AND TO BECOME MORE INDEPENDENT. 

SELF-ASSESSMENT

THROUGH SELF-ASSESSMENT:

· LEARNERS CAN UNDERSTAND MORE ABOUT THE LEARNING PROCESS;

· LEARNERS CAN BE MOTIVATED TOWORDS MORE INVOLVEMENT IN THEIR LEARNING;
· TEACHERS CAN UNDERSTAND MORE ABOUT INDIVIDUAL PUPILS;

· LEARNERS WILL BE BETTER PREPARED TO CARRY ON LEARNING, BEYOND THE CLASSROOM;

· A MORE EQUAL RELATIONSHIP IS CREATED BETWEEN TEACHERS AND LEARNERS.

ACCORDING TO VYGOTSKY, A PUPILS WHO LEARNS TO ASSESS HIS OR HER OWN WORK MOVES FROM BEING ‘OTHER-REGULATED’ TO BEING ‘SELF-REGULATED’ OR AUTONOMOUS.

THE OTHER-REGULATED LANGUAGE LEARNER DEPENDS ON THE TEACHER TO DECIDE WHAT IS TO BE LEARNT, TO PRESENT THE LANGUAGE, TO DECIDE ON ACTIVITIES, TO CONTROL ACTIVITIES AND TO EVALUATE HOW WELL THE LANGUAGE HAS BEEN LEARNT THROUGH THE ACTIVITIES.

THE SELF-REGULATED LEARNER WILL TAKE OVER PARTS OF THIS PROCESS, AND BE ABLE TO ADJUST THEM TO SUIT MEANING STYLES AND PREFERENCES.
TEACHERS SHOULD AVOID TO SEE CHILDREN AS BLANK SHEETS TO BE WTITTEN ON, EMPTY VESSELS TO BE FILLED.

YOUNG CHILDREN CAN, WITHIN THE LIMITS OF THEIR COGNITIVE DEVELOPMENT, BE HELPED TO ORGANISE THEIR RESOURCES, BOTH INTERNAL AND MATERIAL.

GOAL SETTING

VERY YOUNG CHILDREN CAN BE HELPED TO SET GOALS FOR THEMSELVES BY, FOR EXAMPLE, CHOOSING FIVE WORDS OUT OF EIGHT TO LEARN AT HOME, AND THEN TESTING EACH OTHER.

AT THE BEGINNING OF THE TERM, THE TEACHER MAY EXPLAIN THE GOALS THAT SHE OR HE HAS SET FOR EVERYONE, AND THEN ASH THE CHILDREN  TO SELECT A FURTHER SET OF GOALS  FOR THEMSELVES FROM A LIST OF POSSIBILITIES: CHILDREN WHO NEED TO PRACTICE WRITING CAN CHOOSE WRITING GOALS; THOSE WHO WANT TO READ MORE MAY DECIDE THEY WILL TRY TOREAD FOUR BOOKS IN THE TERM. AT THE END OF THE TERM, OR OTHER TIME PERIOD, IT IS IMPORTANT TO EVALUATE HOW MUCH PROGRESS HAS BEEN MADE TOWORDS THE GOALS, AND TO DISCUSS WHY SOME HAVE BEEN ACHIEVED BUT OTHERS HAVE NOT.

PORTFOLIO ASSESSMENT

A PORTFOLIO IS A COLLECTION OF EXAMPLES OF WORK THAT REVEAL BOTH THE CAPABILITY AND THE PROGRESS OF  A LEARNER.

PUPILS ARE INVOLVED IN DECIDING WHAT TO INCLUDE IN THEIR PORTFOLIOS AND IN ASSESSING OR EVALUATING THE PIECES OF WORK ACCORDING TO CLEAR AND EXPLICIT CRITERIA

A LIMITATION OF PORTFOLIO ASSESSMENT IS ITS APPLICATION TO ORAL SKILLS DEVELOPMENT. BEING PAPER-BASED, IT IS MORE SUITED TO COLLECT WRITTEN TEXTS. CHILDREN CAN INCLUDE THEIR SELF-ASSESSMENTS OF ORAL LANGUAGE ACTIVITIES  AND PROGRESS, BUT IT IS MORE COPLICATED TO INCLUDE  EXAMPLES OF TALK. AS COMPUTERS WITH CD ROMs BECOME MORE ACCESSIBLE, CHILDREN WILL BE ABLE TO BUILD UP COMPUTER-BASED PORTFOLIOS WITH RECORDED SAMPLES OF SPEECH.

EUROPEAN LANGUAGE PORTFOLIO

WHAT IS IT?

IT IS A DOCUMENT IN WHICH THOSE WHO ARE LEARNING OR HAVE LEARNED A LANGUAGE , AT SCHOOL OR OUTSIDE SCHOOL , CAN RECORD AND REFLECT ON THEIR LANGUAGE LEARNING AND CULTURAL EXPERIENCES. 

PARTS OF A PORTFOLIO

· LANGUAGE PASSPORT         

· LANGUAGE BIOGRAPHY           

· DOSSIER

LANGUAGE PASSPORT

· IT PROVIDES AN OVERVIEW OF THE INDIVIDUAL'S PROFICIENCY IN DIFFERENT LANGUAGES AT A GIVEN POINT IN TIME; THE OVERVIEW IS DEFINED IN TERMS OF SKILLS AND THE COMMON REFERENCE LEVELS IN THE CEF; 
· IT RECORDS FORMAL QUALIFICATIONS AND DESCRIBES LANGUAGE COMPETENCIES AND SIGNIFICANT LANGUAGE AND INTERCULTURAL LEARNING EXPERIENCES; 

· IT INCLUDES INFORMATION ON PARTIAL AND SPECIFIC COMPETENCE; 

· IT ALLOWS FOR SELF-ASSESSMENT, TEACHER ASSESSMENT AND ASSESSMENT BY EDUCATIONAL INSTITUTIONS AND EXAMINATIONS BOARDS; IT REQUIRES THAT INFORMATION ENTERED IN THE PASSPORT STATES ON WHAT BASIS, WHEN AND BY WHOM THE ASSESSMENT WAS CARRIED OUT.

LANGUAGE BIOGRAPHY

· IT FACILITATES THE LEARNER'S INVOLVEMENT IN PLANNING, REFLECTING UPON AND ASSESSING HIS OR HER LEARNING PROCESS AND PROGRESS; 

· IT ENCOURAGES THE LEARNER TO STATE WHAT HE/SHE CAN DO IN EACH LANGUAGE AND TO INCLUDE INFORMATION ON LINGUISTIC AND CULTURAL EXPERIENCES GAINED IN AND OUTSIDE FORMAL EDUCATIONAL CONTEXTS;

· IT IS ORGANISED TO PROMOTE PLURILINGUALISM i.e. THE DEVELOPMENT OF COMPETENCIES IN A NUMBER OF LANGUAGES.

DOSSIER

THE DOSSIER OFFERS THE LEARNER THE OPPORTUNITY TO SELECT MATERIALS TO DOCUMENT AND ILLUSTRATE ACHIEVEMENTS OR EXPERIENCES RECORDED IN THE LANGUAGE BIOGRAPHY OR PASSPORT.
AIMS AND FUNCTIONS OF A EUROPEAN LANGUAGE PORTFOLIO

1. TO MOTIVATE LEARNERS BY ACKNOWLEDGING THEIR EFFORTS TO EXTEND AND DIVERSIFY THEIR LANGUAGE SKILLS AT ALL LEVELS;

2. TO PROVIDE A RECORD OF THE LINGUISTIC AND CULTURAL SKILLS THEY HAVE ACQUIRED (TO BE CONSULTED, FOR EXAMPLE, WHEN THEY ARE MOVING TO A HIGHER LEARNING LEVEL OR SEEKING EMPLOYMENT AT HOME OR ABROAD). 

POINTS 1 AND 2 REFER TO THE TWO BASIC FUNCTIONS OF THE EUROPEAN LANGUAGE PORTFOLIO: 

A) THE PEDAGOGIC FUNCTION

· ENHANCE THE MOTIVATION OF THE LEARNERS

· TO IMPROVE THEIR ABILITY TO COMMUNICATIVE IN DIFFERENT LANGUAGES

· TO LEARN ADDITIONAL LANGUAGES

· TO LOOK FOR NEW INTERCULTURAL EXPERIENCES


· INCITE AND HELP LEARNERS TO

· REFLECT ON THEIR OBJECTIVES, WAYS OF LEARNING AND  SUCCESS IN LANGUAGE LEARNING

· PLAN THEIR LEARNING

· LEARN AUTONOMOUSLY

· ENCOURAGE LEARNERS TO ENHANCE THEIR PLURILINGUAL AND INTERCULTURAL EXPERIENCE, FOR EXAMPLE THROUGH

-     CONTACTS AND VISITS
-     READING
-     USE OF THE MEDIA
-     PROJECTS

B) THE DOCUMENTATION AND REPORTING FUNCTION

THE EUROPEAN LANGUAGE PORTFOLIO AIMS TO DOCUMENT ITS HOLDER'S PLURILINGUAL LANGUAGE PROFICIENCY AND EXPERIENCES IN OTHER LANGUAGES IN A COMPREHENSIVE, INFORMATIVE, TRANSPARENT AND RELIABLE WAY. THE INSTRUMENTS CONTAINED IN THE ELP HELP LEARNERS TO TAKE STOCK OF THE LEVELS OF COMPETENCE THEY HAVE REACHED IN THEIR LEARNING OF ONE OR SEVERAL FOREIGN LANGUAGES IN ORDER TO ENABLE THEM TO INFORM OTHERS IN A DETAILED AND INTERNATIONALLY COMPARABLE MANNER. 

THERE ARE MANY OCCASIONS TO PRESENT A LANGUAGE PORTFOLIO WHICH IS UP TO DATE, FOR EXAMPLE 

· A TRANSFER TO ANOTHER SCHOOL, 

· CHANGE TO A HIGHER EDUCATIONAL SECTOR, 

· THE BEGINNING OF A LANGUAGE COURSE, 

· A MEETING WITH A CAREER ADVISOR, OR AN APPLICATION FOR A NEW POST. 

IN THESE CASES THE ELP IS ADDRESSED TO PEOPLE WHO HAVE A ROLE IN DECISIONS WHICH ARE IMPORTANT FOR THE OWNER OF THE LANGUAGE PORTFOLIO. A LEARNER MAY ALSO BE INTERESTED IN HAVING SUCH DOCUMENTATION FOR HIM-/HERSELF.
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