LESSON 1/1

A LEARNING-CENTRED PERSPECTIVE

TEACHING A FOREIGN LANGUAGE TO CHILDREN 

TEACHING A FOREIGN LANGUAGE TO ADULTS OR ADOLESCENTS

WHAT IS DIFFFERENT?

· CHILDREN ARE MORE ENTHUSIASTIC AND LIVELY AS LEARNERS

· THEY WANT TO PLEASE TO TEACHER

· THEY WILL CARRY OUT AN ACTIVITY EVEN WHEN THEY DON’T UNDERSTAND WHY OR HOW

· THEY SEEM LESS EMBARRASSED THAN ADULTS AT TALKING AND THEIR LACK OF INHIBITION HELPS THEM GET A MORE NATIVE-LIKE ACCENT

BUT

· THEY LOSE INTEREST MORE QUICKLY

· THEY ARE LESS ABLE TO KEEP THEMSELVES MOTIVATED ON TASK THEY FIND DIFFICULT

· THEY DO NOT HAVE THE SAME ACCESS AS OLDER LEARNERS TO METALANGUAGE USED BY THE TEACHERS TO EXPLAIN GRAMMAR

IMPORTANT DIFFERENCES ARISE FROM THE LINGUISTIC, PSYCHOLOGICAL AND SOCIAL DEVELOPMENT OF THE LEARNER.

IT MEANS WE NEED TO REFLECT ON THE WAY WE TEACH AND ON THE CLASSROOM ACTIVITIES.

LESSONS AND ACTIVITIES ARE SUCCESSFUL WHEN TUNED TO THE LEARNING NEEDS OF PUPILS RATHER THAN TO THE DEMANDS OF THE TEXT-BOOK UNIT OR TO THE INTEREST OF THE TEACHER LEARNING-CENTRED PERSPECTIVE AND LEARNER-CENTRED TEACHING
‘LEARNER-CENTRED’ TEACHING:

· PLACES THE CHILD AT THE CENTRE OF TEACHER THINKING AND CURRICULUM PLANNING

RISKS

· LOOSING SIGHT OF WHAT LIES BEYOND THE CHILD

· LIMITING THE RANGE OF LEARNING (LEARNERS FAIL TO LEARN AS MUCH AS MIGHT BECAUSE INVOLVED IN INTELLECTUALLY UNDEMANDIND TASKS)

A LEARNING-CENTRED PERSPECTIVE:

· TEACHERS CAN TEACH MORE EFFECTIVILY ON ACTIVITIES THAT ARE FUN  AND MAXIMISE LEARNING

· TEACHERS HAVE TO DO WHAT THE CHILD MAY NOT BE ABLE TO DO: TO KEEP IN SIGHT THE LONGER VIEW, AND MOVE THE CHILD TOWORDS INCREASINGLY DEMANDING CHALLENGES, SO THAT NO LEARNING POTENTIONAL IS WASTED.

A CHILD AS A LANGUAGE LEARNER

PIAGET  (1896-1980)

THE CHILD AS ACTIVE LEARNER

HIS CONCERN: 
· HOW YOUNG CHILDREN FUNCTION IN THE WORLD THAT  SORROUNDS THEM, AND HOW THIS INFLUENCES THEIR MENTAL DEVELOPMENT.

A CHILD INTERACTS CONTINUALLY WITH THE WORLD AROUND HER/HIM, SOLVES PROBLEMS PRESENTED BY THE ENVIRONMENT.

LEARNING OCCURS THROUGH TAKING ACTION TO SOLVE PROBLEMS.

THE KNOWLEDGE THAT RESULTS FROM AN ACTION IS ACTIVELY CONSTRUCTED BY THE CHILD AND NOT IMITATED OR IN-BORN.

WHAT HAPPENS ON WITH CONCRETE OBJECTS CONTINUES TO HAPPEN IN THE MIND.

IN COGNITIVE DEVELOPMENT: ACTION MORE IMPORTANT THAN LANGUAGE. THOUGHT IS SEEN AS DERIVING FROM ACTION: ACTION IS INTERNALISED, OR CARRIED OUT MENTALLY IN THE IMAGINATION, SO THINKING DEVELOPS.
DEVELOPMENT IS A RESULT OF ACTIVITY: ASSIMILATION AND 
ACCOMODATION.

AT THE BEGINNING THEY ARE ADAPTIVE PROCESSES OF BEHAVIOUR, BUT THEY BECOME PROCESSES OF THINKING.

ACCOMODATION

· IT IMPLIES THE INVOLVEMENT OF THE CHILD WHO ADJUSTS THE FEATURES OF THE ENVIRONMENT .

· IT IS AN IMPORTANT IDEA THAT HAS BEEN TAKEN INTO SECOND LANGUAGE LEARNING UNDER THE LABEL “RESTRUCTURING” = RE-ORGANISATION OF MENTAL REPRESENTATIONS OF A LANGUAGE.
ACCORDING TO PIAGET A CHILD’S THINKING DEVELOPS AS GRADUAL GROWTH OF KNOWLEDGE AND INTELLECTUAL SKILLS TOWORDS A FINAL STAGE OF FORMAL, LOGICAL THINKING. AT EACH STAGE THE CHILD IS CAPABLE OF SOME TYPES OF THINKING BUT STILL  INCAPABLE OF OTHERS.

PIAGETIAN END-POINT OF DEVELOPMENT (THINKINK THAT CAN MANIPULATE FORMAL ABSTRACT CATEGORIES USING RULES OF LOGIC) IS UNAVAILABLE TO CHILDREN UNDER 11 OR MORE.

PIAGET WAS CRITICISED FOR THE IDEA THAT CHILDREN CANNOT DO CERTAIN THINGS IF THEY HAVE NOT  YET “REACHED” THAT STAGE.

PIAGET NEGLECTS AN IMPORTANT DIMENSION OF CHILDREN’S LIVES: THE SOCIAL.  HE IS INTERESTED ON A CHILD ON HIS OR HER OWN  IN THE WORLD THAT CONCERNS HIM, RATHER THAN THE CHILD IN COMMUNICATION WITH ADULTS OR OTHER CHILDREN ( NO SOCIAL INTERACTION)
IMPLICATIONS OF PIAGETIAN THEORY FOR LANGUAGE LEARNING

THE CHILD AS SENSE- MAKER

THE CHILD = AN ACTIVE LEARNER AND THINKER, WHO CONSTRUCTS HIS OR HER OWN KNOWLEDGE FROM WORKING WITH OBJECTS OR IDEAS.

CHILDREN ARE ABLE TO SEEK OUT INTENTIONS AND PURPOSES WHEN THEY OBSERVE OTHER PEOPLE DOING. THEY ATTEMPT TO MAKE SENSE OF OTHER PEOPLE’S ACTIONS AND LANGUAGE USING THEIR OWN KNOWLEDGE AND EXPERIENCE.

THE WORLD AS OFFERING OPPORTUNITIES FOR LEARNING

THE ENVIRONMENT OFFERS THE CHILD A LOT OF  OPPORTUNITIES TO ACT, THEREFORE TO DEVELOP HIMSELF.

IF WE TRANSFER THIS IDEA METAPHORICALLY TO THE ABSTRACT WORLD OF LEARNING AND IDEAS, CLASSROOM AND CLASSROOM ACTIVITIES CAN BE CONSIDERED AS CREATING AND OFFERING OPPORTUNITIES TO LEARNERS FOR LEARNING. 

VYGOTSKY (1896 – 1934)

THE CHILD AS SOCIAL

‘SOCIOCULTURAL THEORY’ IS THE NAME GIVEN TO VYGOTSKY’S THEORY FOR HIS STRONG INTEREST AND CENTRAL FOCUS ON SOCIAL, BUT HE DID NOT NEGLECT THE IMPORTANCE OF INDIVIDUAL AND INDIVIDUAL COGNITIVE DEVELOPMENT.

THE DEVELOPMENT OF THE CHILD’S FIRST LANGUAGE IN THE SECOND YEAR OF HIS LIFE GENERATES AN IMPORTANT SHIFT IN COGNITIVE DEVELOPMENT:

· LANGUAGE PROVIDES THE CHILD WITH A NEW TOOL

· IT OFFERS NEW OPPORTUNITIES FOR DOING THINGS AND FOR ORGANISING INFORMATION THROUGH THE USE OF WORDS AS SYMBOLS.

CHILDREN AS THEY GROW UP PASS FROM A ‘PRIVATE SPEECH’ (THEY TALK ALOUD TO THEMSELVES IN ORDER TO UNDERSTAND TASKS AND PLAY AND ORGANISE THE ACTIVITIES) TO AN ‘INNER SPEECH’ (THEY TALK LESS AND LESS ALOUD).

IN THE DEVELOPMENT OF THE LANGUAGE, STARTING FROM THE EARLY SPEECH, VYGOTSKY DISTINGUISHES THE OUTWARD TALK AND WHAT IT IS HAPPENING IN THE CHILD’S MIND.

WHEN A CHILD SAYS JUICE, HE MAY MEAN I WANT SOME MORE JUICE OR MY JUICE HAS SPILT.
AS THE CHILD’S LANGUAGE DEVELOPS, THE WHOLE UNDIVIDED THOUGHT MESSAGE CAN BE BROKEN INTO SMALLER UNITS AND EXPRESSED BY PUTTING TOGETHER WORDS THAT ARE NOW UNITS OF TALK.

DEVELOPMENT AND LEARNING TAKE PLACE IN A SOCIAL CONTEXT, I.E. IN A WORLD FULL OF OTHER PEOPLE, WHO INTERACT WITH A CHILD.

WHO IS A CHILD?

            PIAGET                                                                         VYGOTSKY


ADULTS MEDIATE THE WORLD FOR CHILDREN AND MAKE IT ACCESSIBLE TO THEM.

HUMAN INTELLIGENCE IS ABLE TO LEARN THROUGH INSTRUCTION AND MEDIATION.

ZPD = ZONE OF PROXIMAL DEVELOPMENT

ZPD IS A NEW MEANING OF INTELLIGENCE GIVEN BY VYGOTSKY. HE SUGGESTED THAT INTELLIGENCE WAS BETTER MEASURED BY WHAT A CHILD CAN DO WITH SKILLED HELP, RATHER THAN MEASURING IT BY WHAT A CHILD CAN DO ALONE.

LEARNING TO DO THINGS AND LEARNING TO THINK ARE BOTH HELPED BY INTERACTING WITH AN ADULT.

ACCORDING TO VYGOTSKY A CHILD SHOULD FIRST DO THINGS IN A SOCIAL CONTEXT, WITH OTHER PEOPLE AND LANGUAGE HELPING IN VARIOUS WAYS, AND GRADUALLY HE SHOULD BECOME MORE INDEPENDENT IN ACTION AND THINKING.

INTERNALISATION= THE SHIFT FROM TALKING ALOUD AND TALKING THROUGH WHAT IS BEING DONE, TO THINKING INSIDE THE HEAD.

IMPLICATIONS OF VYGOTSKYAN THEORY FOR LANGUAGE LEARNING

WORDS AND MEANINGS

WORDS HAVE A SPECIAL SIGNIFICANCE FOR CHILDREN LEARNING A NEW LANGUAGE. THEY START TO RECOGNISE A WORD AS A LINGUISTIC UNIT IN THEIR FIRST LANGUAGE, SO THEY ARE ABLE TO NOTICE WORDS IN THE NEW LANGUAGE. WE OFTEN SHOW OBJECTS WHEN WE TEACH A FOREIGN LANGUAGE SO THAT CHILDREN CAN SEE AND TOUCH THEM, CALL THEM ALOUD IN THEIR OWN LANGUAGE. FROM THEIR EARLIEST LESSONS, CHILDREN ARE ENCOURAGED TO THINK OF THE NEW  LANGUAGE  AS A SET OF WORDS, ALTHOUGH THIS MAY NOT BE  THE ONLY WAY THEY THINK OF IT.

THE ZONE OF PROXIMAL DEVELOPMENT

WHAT CAN A TEACHER OF FOREIGN LANGUAGES DO TO SUPPORT LEARNING?

IF WE ACCEPT THE IDEA THAT THE ADULT TRIES TO MEDIATE  WHAT NEXT IT IS THE CHILD CAN LEARN, THIS CAN BE APPLIED IN BOTH LESSON PLANNING AND IN HOW TEACHERS TALK TO PUPILS MINUTE BY MINUTE.

LEARNING AS INTERNALISATION
THE NEW LANGUAGE IS FIRST USED MEANINGFULLY BY TEACHER AND PUPILS, AND LATER IT IS TRANSFORMED AND INTERNALISED TO BECOME PART OF THE INDIVIDUAL CHILD’S LANGUAGE SKILLS OR KNOWLEDGE.

AN ACTIVE LEARNER ALONE IN A WORLD OF OBJECTS





AN ACTIVE LEARNER IN A WORLD FULL OF PEOPLE
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