S. L.

LEARNING THE SPOKEN LANGUAGE

GUIDING PRINCIPLES

· MEANING MUST COME FIRST: IF CHILDREN DO NOT UNDERSTAND THE SPOKEN LANGUAGE, THEY CANNOT LEARN IT.
· TO LEARN DISCOURSE SKILLS, CHILDREN NEED BOTH  TO PARTECIPATE IN DISCOURSE AND TO BUILD UP KNOWLEDGE AND SKILLS FOR PARTICIPATION.
DISCOURSE = USE OF THE LANGUAGE

IN CONTRAST WITH

TEXT= A PIECE OF THE LANGUAGE. 

A TEXT COULD BE CONSIDERED AS “DISCOURSE” IF CONTEXT OF USE AND USERS OF TEXT ARE INCLUDED. (EX. : SHOPPING LIST)

SENTENCE= A BASIC UNIT FOR GRAMMATICAL ANALYSIS, BROKEN DOWN INTO CLAUSES, PHRASES AND THEN WORDS.

WORLD OF DISCOURSE= MOVING FROM SENTENCES TO PARAGRAPHS OR TO BOOKS, ARTICLES OR OTHER LARGE UNITS OF TEXT.

IN SPOKEN LANGUAGE DISCOURSE REFERS TO CONVERSATION OR TO LARGER UNITS OF TALK, SUCH AS STORIES OR SONGS.

IN A FOREIGN LANGUAGE LEARNING DISCOURSE NEEDS BOTH SENSES.

KNOWLEDGE AND EXPERIENCE HELP CHILDREN:

· TO FIND SOCIAL PURPOSE THAT CAN BE USED AS A KEY OF UNDERSTANDING.   

· TO UNDERSTAND THE FOREIGN LANGUAGE AS A MEANS OF COMMUNICATION

CHILDREN IN A SITUATION WHERE THEY WANT TO SHARE UNDERSTANDING WITH OTHER PEOPLE THROUGH THE FOREIGN LANGUAGE, SEARCH THEIR 

S.L.

PREVIOUS LANGUAGE-USING EXPERIENCE FOR WAYS TO ACT IN THE FOREIGN LANGUAGE. IF THEIR LANGUAGE RESOURCES ARE NOT SUFFICIENT, THEN THE SOCIAL MOTIVATION TO CONSTRUCT SHARED UNDERSTANDING IS LIKELY TO LEAD TO USE OF THE FIRST LANGUAGE OR MIXTURES OF L1 AND THE FOREIGN LANGUAGE. ( ‘COMMUNICATIVE PRESSURE’, SKEHAN 1996)

MEANING IN SPEAKING AND LISTENING

SPEAKING AND LISTENING ARE BOTH ACTIVE USES OF LANGUAGE, BUT DIFFER IN THE MENTAL ACTIVITY INVOLVED AND DEMANDS.

LISTENING= ACTIVE USE OF LANGUAGE TO ACCESS OTHER PEOPLE’S MEANINGS

SPEAKING= ACTIVE USE OF LANGUAGE TO EXPRESS MEANINGS SO THAT OTHER PEOPLE CAN MAKE SENSE OF THEM.

SPEAKING IS MUCH MORE DEMANDING THAN LISTENING, SO SPEAKING ACTIVITIES REQUIRE SUPPORTS FOR UNDERSTANDING AND FOR PRODUCTION.

ANALYSIS OF A TASK-IN-ACTION (EX.PP.42- 49)
USE OF FORMULAIC LANGUAGE

CHUNKS = PRE-FABRICATED PHRASES

IT’S A DOG

LITTLE ONE

ON TV

I DON’T THINK SO

IN CHILD FIRST LANGUAGE ACQUISITION, THERE IS SOME EVIDENCE  THAT PHRASES LEARNT FORMULAICALLY ARE LATER BROKEN DOWN INTO INDIVIDUAL WORDS THAT CAN BE COMBINED WITH OTHER WORDS, GIVING NEW WAYS OF SPEAKING.

PHRASES ARE PRESENTED TO CHILDREN THROUGH STORIES, SONGS, RHYMES, DIALOGUES, AND THROUGH CLASSROOM LANGUAGE.

S.L.

SELECTING AND ADAPTING LANGUAGE ON-LINE

LEARNING AND USE ARE TIGHTLY INTERCONNECTED.

THE CHILD WILL MOVE FROM PARTIAL TO MORE COMPLETE UNDERSTANDING AND DEVELOP A GREATER RANGE OF LANGUAGE RESOURCE AND SKILLS.

THE REPEATED USE OF THE SAME WORDS IN DIFFERENT PHYSICAL CONTEXTS HELPS TO CONSTRUCT IN THE CHILD’S MIND THE SOUND, SHAPE, AND USE OF THE WORD.

LANGUAGE LEARNING= CONTINUAL CHANGING OF RESOURCES OF WORDS AND PHRASES AND OF GRAMMAR, CONTEXTUALISED INITIALLY, AND 

DE-CONTEXTUALISING AS IT DEVELOPS.

DISCOURSE SKILLS DEVELOPMENT IN CHILDHOOD

THE FOREIGN LANGUAGE DISCOURSE DEVELOPMENT OF CHILDREN IS CONSTRAINED BY THEIR COGNITIVE AND SOCIAL DEVELOPMENT.

THE TWO MAIN TYPES OF DISCOURSE


CONVERSATIONAL INTERACTION                    EXTENDED TALK




                                               KEY  DIFFERENCES 

LENGTH OT TURNS                                             DEGREE OF INTERACTION

BOTH REQUIRE ATTENTION TO OTHER PEOPLE

S.L.

DEVELOPMENT OF CONVERSATIONAL SKILLS IN CHILDHOOD

AN ASPECT OF DISCOURSE THAT DEVELOPS WITH AGE =  HOW OTHER PEOPLE UNDERSTAND WHAT YOU SAY AND MAKE SURE THAT YOU UNDERSTAND THEM.

YOUNG SPEAKERS BETWEEN FIVE AND TEN YEARS OLD ARE NOT AWARE OF HOW TO GUIDE OTHER PARTIPANTS IN DISCOURSE, AND ARE NOT SKILFUL IN PLANNING THEIR TALK.

AS LISTENERS, THEY UNDERSTAND OTHER PEOPLE’S TALK RELATIVE TO THEIR CURRENT LEVEL OF SOCIAL AND COGNITIVE RESOURCES.

CHILDREN UP TO AGE SEVEN SEEM TO BLAME THEMSELVES IF THEY DO NOT UNDERSTAND SOMETHING SAID TO THEM, RATHER THAN JUDGING WHAT WAS SAID TO THEM MIGHT HAVE BEEN INADEQUATE.

RESEARCHES HAVE PROVED THAT TRAINING IS ONLY EFFECTIVE FOR OLDER CHILDREN, ABOVE ABOUT EIGHT YEARS OF AGE.

GROWING UP CHILDREN BECOME AWARE OF HOW THEY AND OTHER PEOPLE THINK, ACT AND COMMUNICATE.

CHILDREN SEEM TO BEGIN TO REALLY DEVELOP THEIR UNDERSTANDING OF OTHER PEOPLE’S ACTIONS AND MINDS AROUND FOUR YEARS OF AGE.

IT TAKES MUCH OF CHILDHOOD TO GATHER ENOUGH EXPERIENCE AND USE OF IT TO CONSTRUCT A FULL AWARENESS OF HOW PEOPLE OPERATE SOCIALLY AND MENTALLY.

FAMILIARITY OF CONTENT AND CONTEXT IN FOREIGN LANGUAGE USE WILL HELP CHILDREN AS SPEAKERS AND AS LISTENERS.

S.L.

DEVELOPING CHILDREN’S DISCOURSE REPERTOIRES

LEARNERS OF A FOREIGN LANGUAGE INCREASE THEIR RANGE OF REPERTOIRE OF DISCOURSE SKILLS AND TYPES

HOW?

· THROUGH INTERECTION WITH AN INCREASING RANGE OF PEOPLE

· IN DIFFERENT SITUATIONS

· WITH DIFFERENT GOALS, AND ON DIFFERENT TOPICS

· MOVING FROM THE FAMILIAR SETTINGS OF HOME, FAMILY AND CLASSROOM TO WIDER SITUATIONS.

TYPES OF TALK

· NARRATIVES

· DESCRIPTIONS

· INSTRUCTIONS

· ARGUMENTS

· OPINIONS

EXTENDED TALK REQUIRES HEAVIER COGNITIVE AND LINGUISTIC DEMANDS BECAUSE IDEAS HAVE TO BEHELD IN MIND AND ORGANISED SO THAT THE LINKS BETWEEN THEM WILL MAKE SENSE TO LISTENERS.

IN YOUNG LEARNERS CLASSROOMS, WE CANNOT EXPECT PUPILS TO PRODUCE EXTENDED TALK OF THESE FORMS BEYOND WHAT THEY CAN DO IN THEIR FIRST LANGUAGE.

THE PRIMACY OF NARRATIVE

NARRATIVE= A MODE OF MENTAL ORGANISATION

KEY FEATURES:

· ORGANISATION OF EVENTS IN TIME
· THE INTENTIONAL ACTIONS OF PARTICIPANTS
· CAUSE AND EFFECT
· RESOLUTION OF PROBLEMS
S.L.

NARRATIVES HAVE THEMATIC AND TEMPORAL STRUCTURE.

CONSIDERING MYTHS AND FABLES (CULTURALLY SIGNIFICANT STORIES OF SOCIETIES) WE FIND RECURRING THEMES, SUCH AS LOVE TRIUMPHING OVER LOSS; BRAVERY OUTWITTING GREED OR CRUELTY.

STORYTELLING ALSO ACTS TO SOCIALISE CHILDREN TO SHOWING ACCEPTED WAYS OF LIVING AND BEHAVING.

BRUNER (1986)= NARRATIVE DISCOURSE AND MENTAL ORGANISATION IS PRIMARY IN CHILDREN’S DEVELOPMENT

YOUNG CHILDREN  ENCOUNTER NARRATIVE IN MANY TYPES OF TALK AND VISUALLY TOO:

· IN STORY BOOKS

· IN SONGS

· ON TV AND VIDEO

· IN COMPUTER GAMES

· AS PART OF EVERYDAY TALK AT HOME OR AT SCHOOL.

CHILDREN ARE INCLUDED IN NARRATIVE PRODUCTION WHEN THEIR PARENTS ENCOURAGE COLLABORATION.

THE LANGUAGE OF NARRATIVE

ACCORDING TO NELSON (1966) CHILDREN DEVELOP THE LANGUAGE FOR DOING NARRATIVE QUITE EARLY IN THEIR FIRST LANGUAGE.

SENTENCE GRAMMAR AND DISCOURSE GRAMMAR SEEM TO DEVELOP INTERDEPENDENTLY.

CONSTRUCTIVE COHESIVE NARRATIVE REQUIRES:

· THE USE OF RELATIVE CLAUSES

· CONNECTIVES

· PRONOMINAL REFERENCE

· ADVERBS

· VERB TENSE

· ASPECT TO CONVEY TEMPORAL RELATIONSHIPS

YOUNGEST CHILDREN CAN USE THE CONNECTIVES  SO, WHEN, THEN, BECAUSE, IF… THEN, OR, BUT.
SOME TYPES OF RELATIVES CLAUSES ARE LEARNT VERY LATE.

PRE-SCHOOL CHILDREN ARE ABLE TO USE PAST AND PRESENT TENSES, TEMPORAL ADVERBS AND ADVERB PHRASES (YESTERDAY, SOME MONTHS AGO)

TIME WORDS AND PHRASES = USE OFTEN PRECEDES FULL UNDERSTANDING FOR CHILDREN.

A PHRASE LIKE ‘IN A MINUTE’ MAY BE USED WITHOUT KNOWING EXACTLY WHAT IT MEANS, BUT ONLY BECAUSE HE/SHE HAS HEARD ADULTS USE IT. CHILDREN NEED TO USE PHRASES IN A RANGE OF CONTEXTS BEFORE BEING ABLE TO UNDERSTAND THE FULL AND SPECIFIC MEANING.

DESCRIPTION

(NON-NARRATIVE DISCOURSE)

PARADIGMATIC MENTAL ORGANISATION= CATEGORISING THE WORLD, NAMING OBJECTS AND CHARACTERISTICS.

WHEN PARENTS INTERACT WITH THEIR CHILDREN, TEACHING COLOURS AND NAMING COLOURS, THEY USE PARADIGMATIC DISCOURSE.

TO PRODUCE SUCCESFUL DESCRIPTIONS PUPILS NEED TO ACCESS THEIR PRIOR KNOWLEDGE OF SUCH DESCRIPTIVE FEATURES AND THE LANGUAGE TO EXPRESS THEM.

DESCRIBING TALK  DERIVES FROM PARADIGMATIC ORGANISATION:

OBJECTS         ANIMALS        PEOPLE          FEATURES             HABITS
EX.:    APPEARANCE=  BIG AND YELLOW

           HABITS = IT CAN RUN, WALK

           CATEGORISATION= IT IS A WILD ANIMAL

           ORIGIN= MAMMAL, VENTER (BELLY)

           NATURAL HABITAT= FOREST, SAVANNA(H)

           STRUCTURE= BIG HEAD, LONG TAIL, SHARP TEETH

           FOOD= MEAT

EFFECTIVE SUPPORT FOR CHILDREN’S FOREIGN LANGUAGE DISCOURSE SLILLS THROUGH MOTIVATING TOPICS,  TASK STRUCTURE, LANGUAGE PRACTICE.
· MOTIVATING TOPICS: CHILDREN MUST HAVE SOMETHING THEY WANT TO SAY. TEACHERS MUST ADJUST TASKS AND TOPICS TO RELATE TO PUPIL’S INTERESTS.
                 HOW?

1. BUILDING IN TO A TASK AN ELEMENT OF CHOISE FOR PUPILS;
2. ENCOURAGING THEM TO CHOOSE  WHICH ANIMAL THEY WILL TALK ABOUT, AND DISCOVERING IT IF THEY LACK INFORMATION;
3. FINDING THINGS IN WHICH THE CHILDREN ARE EXPERTS;
4. USING THESE INTERESTS IN TASKS.
· TASK STRUCTURE: PUPILS ARE HELPED
· WHEN WE SHARE THE EXPECTED OUTCOMES OF THE TASK;

· IF THE TASK HAS CLEAR GOAL OR PURPOSE (PURPOSE= COMMUNICATIVE OR INTERPERSONAL PURPOSE).

HUMAN BEINGS ARE USUALLY INTERESTED IN THE LIVES OF OTHER PEOPLE. SUCH INTEREST UNDERLIES OUR FASCINATION WITH SOAP OPERAS, AND MAGAZINES THAT SHOW THE HOUSES AND PARTIES OF FILM AND TV STARS.

WE CAN CONSTRUCT MORE INTRICATE PURPOSE THINKING OF AN IMAGINARY SITUATION OR EVENT IN WHICH SUCH LANGUAGE WOULD NATURALLY BE USED (A PET LIZARD ESCAPED. A NEWS REPORTER MIGHT DESCRIBE THE ANIMAL SO THAT PEOPLE COULD LOOK OUT FOR IT).
SOMETIMES REAL SITUATIONS CAN BE CREATED (THE CLASS IS PREPARING A VIDEO, A CD-ROM, OR CASSETTE AND PICTURES ABOUT LOCAL ANIMALS TO EXCHANGE  WITH A SCHOOL IN ANOTHER COUNTRY. EACH OF THESE SITUATIONS SUPPORTS THE PRODUCTION OF LANGUAGE BY LINKING IT TO REAL PEOPLE AND PURPOSES.
EACH SITUATION OR EVENT PRODUCES CONSTRAINTS ON WHO WOULD SAY WHAT, AND HOW, THAT LIMIT THE LANGUAGE THAI IS NEEDED WHILE, AT THE SAME TIME, PROVIDE A REASON FOR USING IT.

· LANGUAGE PRACTICE. THE PUPILS ARE LEARNING ENGLISH AS A FOREIGN LANGUAGE AND IT DIFFERS FROM LEARNING IT AS FIRST LANGUAGE. FOREIGN LANGUAGE LEARNERS ARE NOT IMMERSED IN A CONTINUAL STREAM OF SPOKEN DISCOURSE, FROM WHICH THEY CAN PICK OUT WORDS AND PHRASES. 

FOREIGN LANGUAGE TEACHING NEEDS TO COMPENSATE FOR THIS LACK OF EXPOSURE TO THE LANGUAGE BY PROVIDING OTHER LEARNING OPPORTUNITIES.
 LANGUAGE LEARNERS NEED:

· MODELS OF LANGUAGE USE TO LISTEN, NOTICE AND APPROPRIATE
· PLENTIFUL OPPORTUNITIES FOR REPEATED LISTENING
· PLENTIFUL OPPORTUNITIES TO SAY THE WORDS AND PHRASES
· FEEDBACK ON PRODUCTION TO IMPROVE FLUENCY AND ACCURACY.
           PRODUCING EXTENDED TALK REQUIRES:

· PREPARATION TIME

· SUPPORT FOR REMEMBERING THE INFORMATION TO BE INCLUDED, WHILE TALKING
· REPETITIONS OF LARGE CHUNKS OF TALK, AS WELL AS WORDS AND PHRASES.

ALL THESE TYPES OF LANGUAGE PRACTICE SHOULD MAKE SENSE TO THE CHILD, AS AN ACTIVITY AND AS MEANINGFUL LANGUAGE.
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