LEARNING WORDS

IT IS VERY IMPORTANT TO BUILD UP VOCABULARY WHEN LEARNING A FOREIGN LANGUAGE AT FIRST STAGE.

COMMON QUESTION

WHAT ABOUT GRAMMAR? HOW MUCH OF IT CAN BE TOUGHT?

CHILDREN CAN LEARN WORDS THROUGH PARTECIPATING IN THE DISCOURSE  IN THE CLASSROOM ACTIVITIES. 

MUCH IMPORTANT GRAMMATICAL INFORMATION IS TIED INTO WORDS, AND LEARNING WORDS CAN TAKE STUDENTS A LONG WAY INTO GRAMMAR, SO GIVING A HIGH PRIORITY TO VOCABULARY DEVELOPMENT CAN BE USEFUL TO LEARN AND USE GRAMMAR.

VOCABULARY DEVELOPMENT IN CHILDREN’S LANGUAGE LEARNING

WHEN CHILDREN START STUDYING A FOREIGN LANGUAGE THEY ARE STILL BUILDING UP THEIR FIRST LANGUAGE VOCABULARY, AND THIS DEVELOPMENT IS TIED UP WITH CONCEPTUAL DEVELOPMENT.

LEARNING VOCABULARY MEANS:

· LEARNING WORDS

· LEARNING MORE ABOUT WORDS

· LEARNING FORMULAIC PHRASES (CHUNKS), FINDING WORDS INSIDE THEM AND LEARNING MORE ABOUT THOSE WORDS.

WHAT IS A WORD FOR INFANTS, CHILDREN AND ADULTS?

THE WORD IS A UNIT

THE PROCESS:

· EARLY USE OF NOUNS FOR NAMING OBJECTS IN FIRST LANGUAGE ACQUISITION.

· USE OF OTHER WORDS TO EXPRESS THE CHILD’S WANTS AND NEEDS: EX ‘MORE’, ‘NO!’

· USE OF WORDS TO DO THINGS: EX:  ‘DADDY BOOK’ (IT CAN MEAN ‘DADDY GIVE ME A BOOK’ OR ‘DADDY READ A STORY TO ME’).

WARNING

ALTHOUGH CHILDREN MAY USE THE SAME WORDS AS ADULTS, THEY MAY NOT HOLD THE SAME MEANINGS FOR THOSE WORDS (VYGOTSKY).

THE ACQUISITION OF WORD MEANINGS TAKES MUCH LONGER THAN THE ACQUISITION OF THE SPOKEN FORM OF THE WORDS.

CHILDREN USE WORDS IN THEIR SPEECH LONG BEFORE THEY HAVE A FULL UNDERSTANDING OF THEM.

FIRST            PRODUCTION    THEN               COMPREHENSION

VOCABULARY DEVELOPMENT= CONTINUOUS PROCESS OF BUILDING UP KNOWLEDGE ABOUT WORDS WE ALREADY KNOW PARTIALLY.

LEARNING THE VOCABULARY OF A FOREIGN LANGUAGE

POSSIBLE KNOWLEDGE ISSUE:

SOME OF THE FOREIGN LANGUAGE WORDS WILL MAP ON TO WORD MEANINGS THAT ARE ALREADY FULLY FORMED IN THE FIRST LANGUAGE.

IT CAN HAPPEN THAT MANY OF THE WORDS MAY LINK TO FIRST LANGUAGE AND CONCEPTS THAT ARE IN THE PROCESS OF LEARNING AND HAVE ONLY PARTIAL MEANINGS. BESIDES THE FIRST AND THE FOREIGN LANGUAGE WORDS MAY HAVE DIFFERENT UNDERLYING MEANINGS BECAUSE OF CULTURAL AND OTHER DIFFERENCES.

WE MUST BE AWARE

VOCABULARY DEVELOPMENT IS ABOUT LEARNING WORDS, BUT LEARNING WORDS IS NOT SOMETHING THAT IS DONE AND FINISHED WITH.

LEARNING WORDS IS A CYCLICAL PROCESS :

· WE MEET NEW WORDS

· INITIAL LEARNING TAKES PLACE

· THOSE WORDS ARE MET AGAIN AND AGAIN, EACH TIME EXTENDING KNOWLEDGE OF WHAT THE WORDS MEAN AND HOW THEY ARE USED IN THE FOREIGN LANGUAGE.

    EACH TIME  CHILDREN MEET FAMILIAR WORDS AGAIN, THEY HAVE CHANGED AND  WILL BRING NEW FIRST LANGUAGE AND CONCEPTUAL KNOWLEDGE TO THE VOCABULARY.
VOCABULARY= BUILDING UP A GREATER NUMBER OF WORDS
EVERYTIME RESEARCHERS WANT TO MEASURE VOCABULARY SIZE OR HOW MANY WORDS SOMEONE KNOWS, THEY HAVE TO MAKE SIMPLIFYING ASSUMPTIONS AND DECISIONS.
FOR EXAMPLE , IN MANY MEASURE, ONLY RECEPTIVE KNOWLEDGE IS MEASURED: A PERSON IS SAID ‘TO KNOW’ A WORD IF THEY CAN RECOGNISE ITS MEANING WHEN THEY SEE IT.
VOCABULARY SIZE IS USUALLY MEASURED TO THE NEAREST THOUSAND, AND COUNTS ‘WORD FAMILIES’, IN WHICH A BASE WORD AND ALL ITS INFLECTED FORMAS AND DERIVED FORMS COUNTS AS ONE  e.g. THE WORD FAMILY IS THE BASE FORM WALK PLUS WALKING,WALKED, WALKS, A WALK. THE ENGLISH LANGUAGE CONTAINS AROUND 54,000 WORD FAMILIES.

A REALISTIC TARGET FOR CHILDREN LEARNING A FOREIGN LANGUAGE MIGHT BE AROUND 500  WORDS A YEAR, GIVEN GOOD LEARNING CONDITIONS.

DIFFERENT ASPECTS OF WORD KNOWLEDGE
	KNOWING ABOUT A WORD

	TYPE OF KNOWLEDGE
	WHAT IS INVOLVED
	EXAMPLE

	Receptive knowledge:

Aural/ decoding
	To understand it when it is spoken
	

	Memory
	To recall it when needed
	

	Conceptual knowledge
	To use it with the correct meaning
	Not confusing protractor with compasses (ex. p 76)

	Knowledge of the spoken form: phonological knowledge
	To hear the word and to pronounce it acceptably, on its own, and in phrases and sentences
	To hear and produce the endings of verbs forms, such as the /n/ sound at the end of undertaken

	Grammatical knowledge
	To use it in a grammatical accurate way; to know grammatical connections with other words
	She sang very well not she sang very good; to know that is and be are parts of the same verb

	Collocational knowledge
	To know which other words can be used with it
	A beautiful view not a good-looking view

	Orthographic knowledge
	To spell it correctly
	Protractor not protracter

	Pragmatic knowledge, knowledge of style and register
	To use it in the right situation
	Would you like a drink? is more appropriate in a formal or semi-formal situation than what can I get you?

	Connotational knowledge
	To know its positive and negative associations, to know its associations with related words
	To know that slim has positive connotations, when used about a person, whereas skinny is negative

	Metalinguistic knowledge
	To know explicitly about the word, e.g. its grammatical properties
	To know that protractor is a noun; to know that pro is a prefix


KNOWING ABOUT A WORD INVOLVES KNOWING ABOUT
ITS FORM
(HOW IT SOUNDS, HOW IT IS SPELT, THE GRAMMATICAL CHANGES THAT CAN BE MADE IT)

ITS MEANING 

(ITS CONCEPTUAL CONTENT AND HOW IT RELATESTO OTHER CONCEPTS AND WORDS)

ITS USE

(ITS PATTERNS OF OCCURANCE WITH OTHER WORDS, AND IN PARTICULAR TYPES OF LANGUAGE USE)

DEVELOPING MEANINGS IN CHILDHOOD
CONCEPTUAL KNOWLEDGE ABOUT FIRST LANGUAGE VOCABULARY AT DIFFERENT AGE IS AFFECTED BY MATURATIONAL FACTORS. ONE OF THESE FACTORS IS THE ‘SYNTAGMATIC-PARADIGMATIC SHIFT’ THAT OCCURS BETWEEN FIVE AND TEN YEARS OF AGE. THIS SHIFT  REFERS TO THE ASSOCIATIONS THAT CHILDREN MAKE BETWEEN WORDS AND IDEAS.
WHEN YOUNGER CHILDREN LISTEN TO A CUE WORD LIKE DOG OR TABLE, THEY TEND TO MAKE SYNTAGMATIC ASSOCIATIONS, CHOOSING A LINKING IDEA IN A WORD FROM A DIFFERENT PART OF SPEECH, OR WORD CLASS, SO THE NOUN CUE WORDS MIGHT PRODUCE VERB RESPONSES BARK OR EAT. OLDER CHILDREN ARE MORE LIKELY TO RESPOND TO CUE WORDS WITH WORDS FROM THE SAME WORD CLASS: ANIMAL OR CHAIR. THESE ARE CALLED PARADIGMATIC RESPONSES. CHILDREN’S SHIFT TO PARADIGMATIC RESPONSES PROBABLY REFLECTS OTHER DEVELOPMENTS: THEY BECOME MORE ABLE TO DEAL WITH ABSTRACT CONNECTIONS, SUCH AS ‘A DOG IS A KIND OF ANIMAL’. 

SCHOOLING GIVES CHILDREN THE OPPORTUNITY TO DEVELOP THEIR KNOWLEDGE AND VOCABULARY BECAUSE IT INTRODUCES THEM TO FORMAL LOGICAL THINKING.
SCHOOLING  ALSO MOVES CHILDREN FROM THE CONCRETE TO THE ABSTRACT AS THEY NO LONGER ONLY WORK WITH WHAT THEY CAN SEE AND TOUCH, AS HAPPENS AT HOME AND IN NURSERIES, BUT THEY DEVELOP SKILLS FOR WORKING WITH IDEAS AND TALKING ABOUT WHAT IS NOT IMMEDIATELY PRESENT.

CATEGORISATION AND WORD LEARNING
HIEARCHY IS PARTICULARLY SIGNIFICANT FOR CHILDREN.

TWO EXAMPLES OF HIERARCHIES WITH THE MOST GENERAL CONCEPT, OR SUPERORDINATE, AT THE TOP, AND THE MOST SPECIFIC, LABELLED SUBORDINATE, AT THE BOTTOM:

	SUPERORDINATE
	FURNITURE
	ANIMAL

	BASIC LEVEL
	CHAIR
	DOG

	SUBORDINATE
	ROCKING CHAIR 
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	SPANIEL (KIND OF DOG)


IN EACH CASE, THE HIERARCHIES COULD BE EXTENDED UPWARDS AND DOWNWARDS. HOWEVER, IT IS THE MIDDLE, OR ‘BASIC’ LEVEL THAT IS OF INTEREST. THE WORDS FOR BASIC LEVEL CONCEPTS ARE THE MOST COMMONLY USED WORDS, THEY ARE LEARNT BY CHILDREN BEFORE HIGHER OR LOWER IN THE HIERARCHY, THEY ARE THE SHORTEST WORDS, AND THEY ARE THE WORDS USED IN NEUTRAL CONTEXTS e.g. WE HAVE ALWAYS KEPT DOGS IS MORE LIKELY TO BE USED THAN WE HAVE ALWAYS KEPT SPANIELS.
AT THE BASIC LEVEL, A CHILD EXPERIENCE WITH THE PHYSICAL WORLD LINKS DIRECTLY INTO THE DEVELOPMENTOF CONCEPTS AND VOCABULARY, SERVING AS AN ‘ENTRY POINT’ FOR LEARNING.
CULTURAL CONTENT IN WORD MEANINGS

WORDS AND MEANINGS ARE CONNECTED IN SYNTAGMATIC AND PARADIGMATIC PATTERNS. THESE PATTERNS CREATE NETWORKS OF CONNECTIONS IN THE MIND THAT HAVE BEEN CALLED ‘SCHEMAS’, ‘SCRIPTS’ AND ‘FRAMES’

FOR FOREIGN LANGUAGE LEARNERS, THESE SCHEMAS ARE USUALLY BEING CONSTRUCTED THROUGHOUT CHILDHOOD WITHIN THE FIRST LANGUAGE CULTURE. WHEN FOREIGN LANGUAGE WORDS ARE LEARNT, THEY ARE LIKELY TO BE MAPPED ON TO FIRST LANGUAGE WORDS AND TO THEREBY ENTER SCHEMAS THAT HAVE ALREADY BEEN BUILT UP. HOWEVER, THIS MAPPING OF FOREIGN LANGUAGE WORDS ON TO FIRST LANGUAGE SCHEMAS MAY LEAD TO PROBLEMS, BECAUSE DIFFERENT CULTURES ORGANISE ASPECTS OF THE WORLD DIFFERENTLY. FOR EXAMPLE, IF SOMEONE LIVING IN BRITAIN SAYS, ‘I’LL GO AND FETCH THE MILK’ THEY ARE STILL QUITE LIKELY TO MEAN THAT THEY WILL GO TO THE FRONT DOOR AND PICK UP THE BOTTLES OF MILK DELIVERED BY A ‘MILKMAN’. THE SCHEMA OF MILK INCLUDES DOORSTEP DELIVERIES; FOR SOMEONE LIVING OUTSIDE BRITAIN, THIS IS UNLIKELY, AND FETCHING MILK MAY INVOLVE A TRIP TO THE SUPERMATKET. 
ORGANISATION OF WORDS IN A LANGUAGE
FUNCTION AND CONTENT WORDS
THE WORDS OF A LANGUAGE SPLIT INTO TWO GROUPS ACCORDING TO HOW THEY ARE USED TO CONSTRUCT SENTENCES.

                 CONTENT WORDS                                        FUNCTION WORDS

  WORDS THAT CARRY A LEXICAL MEANING              WORDS THAT CARRY 

                                                                                           GRAMMATICAL MEANING
THE LITTLE HOUSE IN THE STREET WAS BUILT WHEN MY MOTHER WAS A CHILD
CONTENT WORDS:

· NOUNS (e.g. HOUSE)

· LEXICAL VERBS (e.g. BUILT)

· ADJECTIVES (e.g. LITTLE)

FUNCTION WORDS:

· MODAL AND AUXILIARY VERBS (e.g. COULD, WAS)

· ARTICLES ( e.g. THE)

· PREPOSITIONS

THERE IS SOME NEUROLOGICAL EVIDENCE THAT THE DISTINCTION BETWEEN CONTENT AND FUNCTION WORDS IS VERY IMPORTANT: REASEARCH INTO READING IS SHOWING THAT FUNCTION AND CONTENT WORDS MAY BE STORED IN DIFFERENT PARTS OF THE BRAIN. CONTENT WORDS ARE MENTALLY LINKED IN SCHEMAS OR NETWORKS OF MEANING. FUNCTION WORDS ARE A MUCH SMALLER SET, AND ARE USED VERY FREQUENTLY.

CONTENT AND FUNCTION WORDS NEED DIFFERENT TEACHING APPROACHES. IT’S EASY TO EXPLAIN AND TALK ABOUT THE MEANING OF CONTENT WORDS, BUT IT IS VERY DIFFICULT TO DO THIS WITH FUNCTION WORDS.
CHILDREN WILL LEARN FUNCTION WORDS INCIDENTALLY, THROUGH CONTINUED USE IN A RANGE OF DIFFERENT DISCOURSE CONTEXTS, RATHER THAN THROUGH DIRECT TEACHING OR EXPLANATION. CONTENT WORDS CAN BE TAUGHT MORE DIRECTLY.

SENSE RELATIONS

CONTENT WORD MEANINGS IN A LANGUAGE CAN RELATE TO EACH OTHER IN A RANGE OF WAYS, CALLED ‘SENSE RELATIONS’, ALSO NAMED ‘SEMANTIC RELATIONS’ OR ‘LEXICAL RELATIONS’.

THE TYPES OF SENSE RELATIONS INCLUDE:

· AUTONYMY BEING OPPOSITE IN MEANING e.g. ALIVE – DEAD
· SYNONYMY HAVING  (NEARLY) THE SAME MEANING e.g. RICH – WEALTHY
· HYPONYMY ONE IS AN EXAMPLE OR TYPE OF ANOTHER e.g. FURNITURE – CHAIR
· MENONYM ONE IS PART OF ANOTHER : e.g. ARMY - SOLDIER
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