LEARNING AND TEACHING VOCABULARY
THE DYNAMIC NATURE OF VOCABULARY LEARNING
HATCH AND BROWN (1995) DESCRIBE FIVE ESSENTAL STEPS IN VOCABULARY LEARNING:

1. HAVING SOURCES FOR ENCOUNTERING NEW WORDS;

2. GETTING A CLEAR IMAGE, WHETHER VISUAL OR AUDITORY OR BOTH, FOR THE FORMS OF NEW WORDS;

3. LEARNING THE MEANING OF THE WORDS;

4. MAKING A STRONG MEMORY CONNECTION BETWEEN THE FORMS AND THE MEANINGS OF THE WORDS;

5. USING THE WORDS.

VOCABULARY MUST BE MET AND RECYCLED AT INTERVALS, IN DIFFERENT ACTIVITIES, WITH NEW KNOWLEDGE AND NEW CONNECTIONS, AND NEEDS TO BE DEVELOPED EACH TIME WORDS ARE MET AGAIN.

LOOKING AT THE FIVE STEPS, WE CAN NOTICE THAT EACH STEP IS SOMETHING THAT NEEDS TO HAPPEN OVER AND OVER AGAIN, SO THAT EACH TIME SOMETHING NEW IS LEARNT OR REMEMBERED.
RECYCLING MAKES RECALL MORE PROBABLE.

LEARNING THE MEANING OF NEW  WORDS

TEACHERS CAN EXPLAIN THE MEANING OF NEW WORDS USING THE FOLLOWING TECHNIQUES:

BY DEMONSTRATION OR PICTURES

1. USING AN OBJECT

2. USING A CUT-OUT FIGURE

3. USING GESTURES

4. PERFORMING AN ACTION

5. PHOTOGRAPHS

6. DRAWINGS OR  DIAGRAMS ON THE BORD

7. PICTURES FROM BOOKS

8. MOVING IMAGES, FROM TV, VIDEO OR COMPUTER

BY VERBAL EXPLANATION

9. ANALYTICAL DEFINITION (e.g. WHAT A PROTACTOR IS page 76)

10. PUTTING THE NEW WORD IN A DEFINING CONTEXT (e.g. AN AMBULANCE TAKES SICK PEOPLE TO HOSPITAL)

11. TRANSLATING INTO ANOTHER LANGUAGE

VERBAL EXPLANATION 8 AND 9  REQUIRE GREATER PRE-EXISTING  KNOWLEDGE OF THE LANGUAGE, BUT DEFINITIONS AND EXPLANATIONS CAN HELP ACTIVATE SCHEMAS OR NETWORKS THAT WILL IN TURN HELP UNDERSTANDING.
ALL EXCEPT 10 REQUIRE THE LEARNER TO DO SOME MENTAL WORK IN CONSTRUCTING A MEANING FOR THE NEW FOREIGN LANGUAGE WORD. THE MORE LEARNERS HAVE TO THINK ABOUT A WORD AND ITS MEANING, THE MORE LIKELY THEY ARE TO REMEMBER IT.

IT IS IMPORTANT TO REALISE THAT THE IMMEDIATE  TRANSLATION OF A NEW WORD TAKES AWAY FROM CHILD ANY NEED OR MOTIVATION TO THINK ABOUT THE MEANING OF THE FOREIGN LANGUAGE WORD OR TO HOLD THE NEW WORD IN MIND.

AS A GENERAL PRINCIPLE, IT WOULD SEEM USEFUL TO AVOID TRANSLATION AS A REGULAR WAY TO EXPLAIN NEW WORDS  AND TO TRY OTHER TECHNIQUES , BOTH FOR VARIETY AND TO PROMOTE LEARNING.
OFTEN WHEN NEW WORDS ARE INTRODUCED, PUPILS WILL PRODUCE THE FIRST LANGUAGE TRANSLATION. THEN THE TEACHER CAN ACCEPT THE TRANSLATION, AS USEFUL EVIDENCE OF UNDERSTANDING, BUT CAN STILL PROCEED WITH EXPLANATIONS IN THE FOREIGN LANGUAGE THAT WILL PROVIDE USEFUL INPUT.

ATTENDING TO FORM

FORM= HOW A WORD IS PRONOUNCED AND HOW IT IS WRITTEN.

FORM IS A KEY PART OF WORD KNOWLEDGE. FOR YOUNG LEARNERS, THE SPOKEN LANGUAGE FORM SHOULD HAVE PRIORITY, BUT WRITTEN FORMS CAN BE ENTRODUCED EITHER SOON AFTER, FOR LEARNERS WHO ARE LITERATE IN THE FOREIGN LANGUAGE, OR SOME TIME LATER AS READING AND WRITING SKILLS ARE DEVELOPED.

PUPILS NEED TO HEAR A NEW WORD IN ISOLATION AS WELL AS IN A DISCOURSE CONTEXT, SO THAT THEY CAN NOTICE THE SOUNDS AT THE BEGINNING AND END, THE STRESS PATTERN OF THE WORD, AND THE SYLLABLES THAT MAKE UP THE WORD.

LET’S USE THE EXAMPLE OF AMBULANCE.

THE TEACHER TALK MIGHT LOOK LIKE THIS:

AN AMBULANCE TAKES SICK PEOPLE TO HOSPITAL.

AMBULANCE

AM-BU-LANCE

AMBULANCE

CAN YOU SEE THE AMBULANCE IN THIS PICTURE? (CHILD POINTS TO PICTURE)

YES, THERE IS THE AMBULANCE ARRIVING AT THE HOSPITAL.

WHEN CHILDREN ENCOUNTER THE WRITTEN FORM OF A NEW WORD, THEIR ATTENTION SHOULD BE DRAWN TO ITS SHAPE, TO INITIAL AND FINAL LETTERS, TO LETTER GROUPS (CLUSTERS), AND TO ITS SPELLING.

MAKING STRONG MEMORY CONNECTIONS 

ONCE MET AND UNDERSTOOD A NEW WORD, AND PAID ATTENTION TO ITS FORM, THE PUPIL’S VOCABULARY HAS BEGUN.
THE WORD HAS ENTERED THE LEARNER’S SHORT MEMORY, AND THE NEXT TEACHING ISSUE IS HOW TO BUILD UP THE MEMORY OF THE WORD SO THAT IT IS AVAILABLE FOR USE IN THE LONG TERM.

LEARNING WORDS FOR THE FIRST TIME NEED MEMORISING ACTIVITIES AND TO RECYCLE VOCABULARY AT REGULAR INTERVALS.

MANY OF THE ORGANISATIONAL NETWORKS LEND THEMSELVES TO DIAGRAMS OR PICTURES, AND THE USE OF DIFFERENT MEDIA CAN HELP MEMORISATION.

1. THEMATIC ORGANISATION OF VOCABULARY

THINGS THAT GO TOGETHER OR HAPPEN TOGETHER. A THEME CAN BE SEEN AS INCLUDING:

PEOPLE+OBJECTS+ACTIONS+PROCESSES (COMBINATIONS OF ACTIONS)+TYPICAL EVENTS+PLACES

· CHILDREN CAN BUILD UP A COLLAGE ON THE THEME OF SHOPPING THAT WILL PRACTISE NEWLY LEARNT WORDS SUCH AS SHOPPING BAG, CHANGE, ASSISTANT, AND AT THE SAME TIME RECYCLE EARLIER LEARNT WORDS FOR FOOD. 

· TO MAKE SURE THE WORDS ARE ACTUALLY USED, THE TEACHER MIGHT GIVE THE PUPILS A LIST OF THINGS TO BE INCLUDED IN THEIR COLLAGE; 

· THE LEARNERS THEN DECIDE HOW TO SHARE OUT THE LIST BETWEEN THEM AND SET OUT TO FIND AND CUT OUT PICTURES IN OLD MAGAZINES.

· BEFORE MAKING THE COLLAGE, EACH LEARNER HAS TO REPORT BACK TO THEIR GROUP AND SHOW THE PICTURE THEY HAVE FOUND OF THEIR ALLOTTED ITEMS.
THE LARGE COLLAGE PICTURES CAN BE USED AS A BACKGROUND CONTEXT TO INTRODUCE AND PRACTICE FURTHER VOCABULARY FOR ACTIONS AND PROCESSES e.g. STACK THE SHELVES, PAY THE BILL, PUSH THE TROLLEY.
2. ORGANISATION OF VOCABULARYTHROUGH RELATIONS OF WHOLES TO PARTS
FOR EXAMPLE, BODY- ARMS/LEGS- FINGERS/TOES.
WHEN PARTS OF THE BODY ARE TO BE LEARNT, INITIAL EXPLANATIONS ARE EASILY DONE BY POINTING AND TOUCHING. MEMORISING ACTIVITIES COULD INCLUDE SINGING THE SONG ’HEAD, SHOULDERS, KNEES AND TOES’, IN WHICH MOVING AND TOUCHING LINK WITH SAYNG THE WORDS. 

ALTERNATIVILY, CHILDREN MIGHT WORK IN PAIRS ON A ‘LISTEN AND DO’ ACTIVITY, EACH GIVING THE OTHER INSTRUCTIONS TO DRAW AN IMAGINARY ANIMAL OR MONSTER: ‘DRAW TWO BLUE HEADS, SIX LEGS, A LONG TAIL’. THE COMPLETED MONSTER PICTURES CAN BE USED FOR FURTHER PRACTICE THROUGH LISTENING: THEY ARE ALL PLACED ON THE WALL OR BOARD, THE TEACHER DESCRIBES ONE AND PUPILS IDENTIFY WHICH IT IS, AND THROUGH SPEAKING: A PUPILS SELECTS ONE PICTURE SECRETLY AND THE OTHERS HAVE TO GUESS BY ASKING YES/NO QUESTIONS SUCH AS ‘DOES IT HAVE TWO HEADS?’.
3. ORGANISATION OF VOCABULARY IN GENERAL TO SPECIFIC HIERARCHIES
FOR EXAMPLE, TYPES OF FOOD- VEGETABLES – CABBAGES

ACTIVITIES TO SORT AND CATEGORISE WILL PRACTICE VOCABULARY THROUGH THIS TYPE OF ORGANISATION.
THERE ARE SOME GAMES WHICH EXPLOIT THIS TYPE OF ORGANISATION.

SHIPWRECK GAME:
· PUPILS ARE PUT INTO TEAMS WITH PENCIL AND PAPER.

· THEY HAVE THREE MINUTES TO LIST ALL THE DRINKS THEY CAN THINK OF, THEN ALL THE FOOD, THEN ALL THE CLOTHES.

· THEN ONE TEAM READS OUT THEIR LIST ITEM BY ITEM, AND IF ANOTHER TEAM HAS ALSO WRITTEN AN ITEM, IT HAS TO BE CROSSED OFF EVERYONE’S LIST.

· TEAMS CAN ONLY KEEP ITEMS THAT NOONE  ELSE HAS LISTED.

· AT THE END OF THE GAME, TEAMS HAVE TO IMAGINE THEMSELVES LANDING ON A DESERT ISLAND AFTER A SHIPWRECK, WITH ONLY THOSE ITEMS LEFT ON THEIR LIFT.

WORD TENNIS GAME:

· SPLIT THE CLASS INTO TWO TEAMS;

· NAME A CATEGORY e.g. ‘SPORTS’;

· TEAMS TAKE IT IN TURNS TO GIVE EXAMPLES IN A KIND OF TENNIS RALLY;

· THE WINNER IS THE LAST TEAM TO FIND A WORD.

· REPEAT THE GAME WITH ANOTHER CATEGORY.

4. ORGANISATION OF VOCABULARY THROUGH WORDS AND ANTONYMS
SOME WORDS THAT HAVE MEANINGS RELATED THROUGH ANTONYMY CAN BE PLACED ON LINES OR SLOPING LINES THAT GIVE A PICTURE OF THE DEGREES OF DIFFERENCE, e.g.

                             HOT -  WARM  - COLD

WITH YOUNG CHILDREN THIS CAN BE DONE WITH REAL OBJECTS OR PICTURES TU SUPPORT THE FOREIGN LANGUAGE WORDS e.g. FOOD THAT IS HOT, WARM AND COLD, RATHER THAN WITH WRITTEN WORDS.

ORGANISING WORDS BY THEIR RELATED MEANINGS CAN HELP WITH MEMORISING AND RECYCLING MORE ABSTRACT WORDS, e.g.:

                     ALWAYS – USUALLY  - SOMETIMES -  NEVER

FOR OLDER LEARNERS, THESE WORDS COULD BE WRITTEN  ON CARDS THAT HAVE TO BE PLACED  IN ORDER BY MEANING.

A FURTHER SET OF PICTURES OF ACTIVITIES COULD BE SORTED AND PLACED UNDER THE APPROPRIATE ADVERB e.g.:

EATING BREAKFAST      TAKING THE BUS TO SCHOOL    GOING TO THE CINEMA.
EACH ADVERB COULD BE USE TO PLAY ANOTHER GAME:

· A PUPIL CONSTRUCTS A DESCRIPTION OF SOMEONE FAMOUS OR IN THE CLASS.

· THE REST OF THE CLASS HAS TO GUESS WHO HE/SHE IS DESCRIBING.

FOR EXAMPLE: HE ALWAYS SUCCEDS IN HIS TASKS, HE USUALLY HELPS PEOPLE IN NEED; HE NEVER TELLS ANYONE HIS IDENTITY; HE SOMETIMES FLIES THROUGH THE AIR 
(ANSWER: SUPERMAN)

5 ORGANISING VOCABULARY IN  ‘AD-HOC’ CATEGORIES

THIS IS THE NAME GIVEN TO COLLECTIONS OF THINGS PUT TOGETHER AT A SPECIFIC MOMENT e.g. THINGS TO TAKE ON A PICNIC
EXTENDING CHILDREN’S VOCABULARY BEYOND THE TEXT BOOKS

OFTEN TEXT BOOKS DO NOT HELP BECAUSE PUPILS ONLY MEET NEW WORDS BRIEFLY AND THERE ARE INSUFFICIENT RECYCLING AND CONSOLIDATION ACTIVITIES.

BUT THERE IS ANOTHER CONCERN ABOUT VOCABULARY:

ARE CHILDREN ENCOURAGED TO LEARN A WIDE ENOUGH VOCABULARY IN THEIR FOREIGN LANGUAGE?

DIFFICULTY IN LEARNING VOCABULARY MAY RESULT FROM THAT VOCABULARY NOT BEING SUFFICIENTLY CONNECTED TO PUPILS’ REAL LIVES, RATHER THAN THE LIVES THAT TEXT BOOKS AND SYLLABUS WRITERS THINK SHOULD LEAD.
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