LESSON 2/1

BRUNER (1915-)

SCAFFOLDING AND ROUTINES

LANGUAGE FOR BRUNER IS  THE MOST IMPORTANT TOOL FOR COGNITIVE GROWTH.

SCAFFOLDING= THE WAY ADULTS USE LANGUAGE TO MEDIATE THE WORLD FOR CHILDREN IN ORDER TO HELP THEM TO SOLVE PROBLEMS.

STEPS FOLLOWED IN  EXPERIMENTS IN AMERICA BY PARENTS WHO SCAFFOLDED TASKS FOR THEIR CHILDREN:

· THEY MADE THE CHILDREN INTERESTED IN THE TASK;

· THEY SIMPLIFIED THE TASK, BREAKING IT DOWN INTO SMALLER STEPS IF NECESSARY;

· THEY KEPT THE CHILD ON TRACK TOWORDS COMPLETING THE TASK BY REMINDING THE CHILD OF WHAT THE GOAL WAS;

· THEY POINTED OUT WHAT WAS IMPORTANT TO DO OR SHOWED THE CHILD OTHER WAYS OF DOING PARTS OF THE TASKS;

· THEY CONTROLLED THE CHILD’S FRUSTRATION DURING THE TASK;

· THEY DEMONSTRATED AN IDEALISED VERSION OF THE TASK.

THEN GOOD SCAFFOLDING WAS TUNED TO THE NEEDS OF THE CHILD AND ADJUSTED AS THE CHILD BECAME MORE COMPETENT.
SCAFFOLDING TRANSFERRED TO THE CLASSROOM AND TEACHER-PUPIL TALK

HOW TEACHERS CAN SCAFFOLD CHILDREN’S LEARNING (WOOD, 1998)

TEACHERS CAN HELP CHILDREN TO PAY ATTENTION TO WHAT IS IMPORTANT 

BY

SUGGESTING

PRAISING THE SIGNIFICANT

PROVIDING FOCUSING ACTIVITIES

TEACHERS CAN HELP CHILDREN TO ADOPT USEFUL STRATEGIES

BY

ENCOURAGING REHEARSAL (REPETIONS)

BEING EXPLICIT ABOUT ORGANISATION

TEACHERS CAN HELP CHILDREN TO REMEMBER THE WHOLE TASK AND GOALS

BY

REMINDING

MODELLING

PROVIDING PART-WHOLE ACTIVITIES

HELPING CHILDREN ATTEND TO WHAT IS IMPORTANT= THE TEACHER IS DOING WHAT CHILDREN ARE NOT YET ABLE TO DO FOR THEMSELVES WHEN HE/SHE DIRECTS ATTENTION AND REMEMBERS THE WHOLE TASK AND GOALS IN THE INTEREST OF THE LEARNER.

FORMATS AND ROUTINES FOR LANGUAGE TEACHING ARE ACCORDING TO BRUNER FEATURES OF EVENTS THAT ALLOW SCAFFOLDING TO TAKE PLACE, AND COMBINE THE SECURITY OF THE FAMILIAR WITH THE EXCITEMENT OF THE NEW.

BRUNER’S EXAMPLE FOR ROUTINE:
‘PARENTS READING STORIES TO THEIR CHILDREN FROM BABYHOOD ONWORDS’

· THE CHILD SITS ON THE PARENT’S LAP WITH A LARGE PICTURE STORY BOOK, AND PARENT AND CHILD TURN THE PAGE TOGETHER;

· THE CHILD GETS OLDER, THE TYPE OF BOOK CHANGES AND THE ROLES OF PARENT AND CHILD CHANGE, BUT THE BASIC FORMAT REMAINS.

ANALYSING ACTION AND LANGUAGE ANOTHER LAYER OF ROUTINE EMERGES:

WITH VERY YOUNG LEARNERS ADULTS

· TALK

· DESCRIBE THE CHARACTERS AND OBJECTS IN THE PICTURES

· INVOLVE THE CHILD WITH INSTRUCTIONS, TAG QUESTIONS AND TALK ABOUT SALIENT IMAGES (LOOK AT THE WOLF. HE’S GOT A BIG MOUTH. HASN’T HE?)

· INVOLVE THE CHILD ASKING HIM TO POINT TO KNOWN PICTURES: WHERE’S THE WOLF? AND WHERE’S HIS BIG MOUTH?

EFFECTS: 

· THE CHILD LEARNS TO TALK, HIS VERBAL INVOLVEMENT INCREASES AS SHE OR HE JOINS IN NAMING PICTURES AND EVENTS.

· THE LANGUAGE USED BY THE PARENT INCLUDES A LOT OF REPETITIONS, AND HE/SHE USES FINELY TUNED LANGUAGE THAT THE CHILD, HELPED BY THE PICTURES, CAN MAKE SENSE OF.

· THE REPEATED LANGUAGE ALLOWS THE CHILD TO PREDICT WHAT IS COMING AND THUS TO JOIN IN, VERBALLY OR NON-VERBALLY.

AT A LATER STAGE (FIVE OR SIX -YEAR -OLD CHILD), SAME FORMAT BUT ROUTINE AND LANGUAGE MORE ADVANCED.

· THE PARENT MAY READ THE STORY ALOUD AND ASK QUESTIONS ABOUT THE PICTURES.

· THE CHILD MAY FINISH SENTENCES, RECALLING HOW THE STORY ENDS FROM MEMORY OF PREVIOUS READIND EVENTS.

LATER THE CHILD MAY READ THE STORY TO THE PARENT

THE FAMILIAR SECURITY OF THE ROUTINE INCORPORATES  NOVELTY AND CHANGE, AND THE CHILD CAN PARTECIPATE AT AN INCREASINGLY MORE DEMANDING LEVEL AS THE PARENT REDUCES THE SCAFFOLDING.

LANGUAGE USE IS PREDICTABLE WITHIN THE ROUTINE, BUT THERE IS A ‘SPACE’ WHICH THE CHILD CAN CONTROL AND DO THE LANGUAGE HER/HIMSELF.

THIS SPACE OF GROWTH  IDEALLY MATCHES THE CHILD’S ZONE OF PROXIMAL DEVELOPMENT (ZPD).

ACCORDING TO BRUNER THESE ROUTINES AND THEIR ADJUSTMENT PROVIDE AN IMPORTANT SITE FOR LANGUAGE AND COGNITIVE DEVELOPMENT.

ROUTINES IN THE LANGUAGE CLASSROOM

CLASSROOM ROUTINES , WHICH HAPPEN EVERY DAY, MAY PROVIDE OPPORTUNITIES FOR LANGUAGE DEVELOPMENT.

EXAMPLE: 

CLASSROOM MANAGEMENT: GIVING OUT PAPER AND SCISSORS FOR MAKING ACTIVITIES.  THE TEACHER CAN USE THE  SAME FORM:

· TALKING TO THE CLASS,

· ORGANISING DISTRIBUTION, USING ALSO CHILDREN AS MONITORS,

· THE SCISSORS MIGHT BE KEPT IN A BOX, THE PAPER IN A CUPBOARD,

· USING A LANGUAGE SUITABLE THE TASK AND THE CHILDREN’S LEVEL.

THE CONTEXT AND THE FAMILIARITY OF THE EVENT PROVIDE AN OPPORTUNITY FOR PUPILS TO PREDICT MEANING AND INTENTION, AND THE ROUTINE OFFERS A WAY TO ADD VARIATION AND NOVELTY THAT CAN INVOLVE MORE COMPLEX LANGUAGE.

‘MARCO, PLEASE GIVE OUT THE SCISSORS. LUCIA, PLEASE GIVE OUT THE PAPER’ CAN BECOME : ‘GIULIA, ASK EVERYBODY IF THEY WANT WHITE PAPER OR BLACK PAPER’ OR ‘GIVE OUT A PAIR OF SCISSORS TO EACH GROUP.

THE INCREASED COMPLEXITY OF LANGUAGE PROVIDES A SPACE FOR LANGUAGE GROWTH.
 ROUTINES CAN PROVIDE OPPORTUNITIES FOR MEANINGFUL LANGUAGE DEVELOPMENT
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