LEARNING LITERACY SKILLS

HOW TO LEARN TO READ AND WRITE

SECOND LANGUAGE LITERACY IS A COMPLICATED AREA. 

WE SHOULD CONSIDER READING AND WRITING AS LANGUAGE USE FOR EXPRESSING AND SHARING MEANINGS BETWEEN PEOPLE.

THEREFORE LITERACY BECOMES BOTH SOCIAL AND COGNITIVE.





TO TALK ABOUT LITERARY SKILLS IT IS NECESSARY TO MAKE A DISTINCTION  BETWEEN  FIRST AND FOREIGN LANGUAGE

LITERACY SKILLS IN ENGLISH

LITERACIES AND LITERARY SKILLS

LITERACY SKILLS MEANS BEING ABLE TO READ AND WRITE DIFFERENT KINDS OF TEXTS FOR DIFFERENT PURPOSES.

IN MOST SOCIETIES TODAY, LITERACY IS PART OF EVERYDAY LIFE FOR CHILDREN AND ADULTS, AND  LIFE IS FULL OF DIFFERENT KINDS OF WRITTEN TEXTS: IN THE HOME, ON THE STREET, ON TELEVISION, AND ON COMPUTERS.

THEREFORE LITERACY SKILLS ARE AN INTEGRAL PART OF PEOPLE’S LIVES.

FROM THEIR EARLY INFANCY, CHILDREN ARE INVOLVED IN USING WRITING AND READING:

· WHEN THEY ARE HELPED TO WRITE THEIR NAME ON A BIRTHDAY CARD TO A FRIEND.

· WHEN THEY LOOK AT STORY BOOKS WITH ADULTS.

BOTH THESE ACTIVITIES CAN BE CONSIDERED A ‘LITERACY EVENT’.

BECOMING LITERATE BEGINS LONG BEFORE A CHILD GOES TO SCHOOL. THEN SCHOOL HAS A FOUNDATION OF LITERACY EVENTS AND EXPERIENCES UPON WHICH TO BUILD THE NARROWER AND MORE DETAILED SKILLS OF READING AND WRITING.

READING AS DEPENDENT ON VISUAL, PHONOLOGICAL AND SEMANTIC INFORMATION

GENERAL AND NARROW CONCEPTS OF LITERACY:

· READING AND WRITING ARE ESSENTIALLY ABOUT UNDERSTANDING;

· READERS WILL UNDERSTAND TEXTS THAT THEY READ BY CONSTRUCTING A MEANING FOR THEMSELVES;

· WRITERS WILL TRY TO ENSURE THAT THEIR READERS ARE ABLE TO UNDERSTAND WHAT THEY WRITE.

READING ON THE WAY TO UNDERSTANDING DOES LINK TO SPEAKING, AS WRITTEN WORDS ARE ‘DECODED’ INTO SPOKEN WORDS.

HOW DO WE MAKE SENSE OF WRITTEN TEXTS?

WRITING MAY INVOLVE TURNING SPOKEN LANGUAGE (THE ‘VOICE IN THE HEAD’) INTO WRITTEN WORDS, BUT CAN INVOLVE MORE THAN THAT.

READING BRINGS TOGETHER:

· VISUAL INFORMATION FROM WRITTEN SYMBOLS;

· PHONOLOGIAL INFORMATION FROM THE SOUNDS THOSE SYMBOLS MAKE WHEN SPOKEN;

· SEMANTIC INFORMATION FROM THE CONVENTIONAL MEANINGS ASSOCIATED WITH THE WORDS AS SOUNDS AND SYMBOLS

INTEGRATION OF INFORMATION IN A READING TEXT



       SOUNDS                                                                         SYMBOLS


             SPOKEN                                                                                          WRITTEN

               WORDS                                                                                            WORDS

                                                               CONCEPTS


          DISCOURSE

ALL THREE TYPES OF INFORMATION ARE USED BY FLUENT READERS IN REACHING AN UNDERSTANDING OF THE TEXT, TOGETHER WITH INFORMATION ABOUT THE SOCIAL USES OF THE TEXT AS DISCOURSE.

THE  UNNUTURAL DEMANDS OF LITERACY

· MANY CHILDREN  DO NOT DEVELOP LITERACY SKILLS IN NATURAL WAY

· THEY STRUGGLE TO LEARN TO READ IN THEIR FIRST LANGUAGE

WHY?

WE MUST TAKE INTO ACCOUNT THE HISTORICAL CONSTRUCTION OF LITERACY AND THE DEMANDS PLACED ON THE INDIVIDUAL LEARNER TO UNDERSTAND THE REASONS FOR READING PROBLEMS.

THE WRITTEN LANGUAGE FOR VYGOTSKY (1978) = ‘SECOND-ORDER’ MEANING REPRESENTATION.

HE CONSIDERS TWO STAGES BETWEEN TALK AND WRITTEN TEXT IN THE DEVELOPMENT OF LITERACY IN SOCIETIES.

DIFFERENT SOCIETIES HAVE PRODUCED DIFFERENT WAYS OF WRITING DOWN TALK:

· ENGLISH USES AN ALPHABETIC SYSTEM;

· ARABIC USES AN ALPHABETIC SYSTEM BUT WITH A DIFFERENT DIRECTION:

· JAPANESE USES A SYLLABIC SYSTEM, WITH A SYLLABLE AS A UNIT, AND A LOGOGRAPHIC SYSTEM, IN WHICH SYMBOLS REPRESENT MEANING DIRECTLY.

THE WRITTEN FORM OF LANGUAGE DEVELOPS, OFTEN OVER CENTURIES, AS A TOOL TO REPRESENT THE SPOKEN LANGUAGE, SO NEW RULES AND CONVENTIONS HAVE TO BE RELEARNT BY EACH SUCCESSIVE GENERATION OF CHILDREN.

IN THE CASE OF ENGLISH, SOME SPELLING CONVENTIONS DATE BACK TO THE 16TH AND 17TH CENTURIES, OTHERS WERE IMPOSED IN THE NINETEENTH CENTURY AND, BECAUSE SPELLING HAS BEEN FIXED WHILE PRONUNCIATION HAS CHANGED, MANY OF THE CONVENTIONS OR RULES OF THE WRITTEN LANGUAGE DO NOT MATCH HOW ENGLISH IS SPOKEN TODAY. (Stubbs 1980)

EX.: THEE= YOU,  HATH = HAS  (1500-1600)

ANOTHER REASON WHY WRITTEN LANGUAGE IS OFTEN MUCH 

LESS NATURAL MUST BE FOUND IN ITS SOCIAL CONTEXT OF USE.


THE WRITER IS MUCH MORE DISTANT FROM A READER THAN IN THE CASE WITH SPEAKING, AND THIS DISTANCE CAN REPRESENT A HIGH DEMAND ON A READER TO CONSTRUCT AN UNDERSTANDING OF THE TEXT. (Reid 1990)

TWO WAYS TO SUPPORT CHILDREN IN MASTERING THE DEMANDS OF LITERACY


HOW SKILLED READERS OPERATE 
THEY USE A COMBINATION OF VISUAL, PHONOLOGICAL AND SEMANTIC INFORMATION, TAKEN FROM LETTERS, WORDS AND SENTENCES OF THE TEXT.

THE SO CALLED ‘TEXT BASED’ IS A KIND OF DYNAMIC AND TEMPORARY MEANING FOR THE TEXT THAT GET INFORMATION OF DIFFERENT TYPES AT DIFFERENT SCALES.

TO REALLY UNDERSTAND A TEXT, INFORMATION HAS TO BE INTEGRATED FROM THE VARIOUS SCALES AT WHICH A TEXT CAN BE ‘READ’ FROM INDIVIDUAL LETTERS TO DISCOURSE ORGANISATION.

A READER WORKING WITH A WRITTEN TEXT CAN BE COMPARED TO A SATELLITE SEARCHING INFORMATION ABOUT A LANDSCAPE, AND ZOOMING IN TO DIFFERENT LEVELS OF SCALES TO  GET INFORMATION OF DIFFERENT TYPES AT DIFFERENT SCALES.

THE ANALOGY OF READING A TEXT AS SEEING THE EARTH BY SATELLITE AT DIFFERENT SCALES

A TEXT READ BY A                                  THE EARTH SEEN

SKILLED READER                                     BY A SATELLITE

                 CONTEXT  --------------------------  SPACE

             DISCOURSE  -------------------------- CONTINENTS AND OCEANS

             PARAGRAPH  -------------------------  MOUNTAINS

    SENTENCE/ CLAUSE  -------------------------- MOTORWAYS AND CITIES

                     WORDS  --------------------------- HOUSES, TREES, FIELDS

 LETTERS / SOUNDS  --------------------------  PEOPLE, LEAVES

CONTEXT

ANY SOURCES OF INFORMATION THAT ARE NOT INSIDE THE TEXT BUT COME FROM THE READER’S WORLD.

     ADULT READERS                                                    CHILDREN


TEXT

SKILLED READERS APPROACH TEXTS, NOT ONLY WITH PURPOSE FOR READING, BUT WITH EXPECTATIONS ABOUT HOW THE TEXTS WILL BE ORGANISED.

CHILDREN ARE FAMILIAR WITH STORY OR NARRATIVE STRUCTURE BUT LESS FAMILIAR WITH OTHER TYPES OF TEXT.

KNOWLEDGE OF DISCOURSE ORGANISATION IN WRITTEN TEXTS DEVELOPS THROUGH EXPERIENCE WITH THEM, AND MAY ALSO BE DEVELOPED EXPLICITLY THROUGH STUDY SKILLS ACTIVITIES.

PARAGRAPH

THE PARAGRAPH IS A DISCOURSE UNIT USED ABOVE ALL TO DEAL WITH THE DEVELOPMENT OF TOPICS IN A TEXT.

VERY OFTEN A PARAGRAPH CONTAINS WITHIN IT, OFTEN RIGHT AT THE BEGINNING, A ‘TOPIC SENTENCE’, WHICH GIVES AN OVERVIEW OF THE WHOLE PARAGRAPH.

FROM THE TOPIC SENTENCE, THE PARAGRAPH CAN MOVE INTO MORE SPECIFIC DETAIL. SKILLED READERS WILL AUTOMATICALLY RECOGNISE TOPIC SENTENCES AND MAKE MENTAL LINKS BETWEEN ITS MORE GENERAL CONTENT AND THE MORE SPECIFIC INFORMATION IN OTHER SENTENCES.

CHILDREN DO NOT LEARN ABOUT PARAGRAPHS FROM THEIR EXPERIENCE WITH SPOKEN LANGUAGE. MANY OF THE EARLY TEXTS THEY  ENCOUNTER WILL NOT BE LONG ENOUGH TO USE PARAGRAPHING ORGANISATION.  AS THEIR WRITING DEVELOPS, THE NEED TO USE PARAGRAPHS WILL ARISE AND LINKS CAN BE MADE WITH READING TEXTS, TO LEARN THE CONVENTIONS OF PARAGRAPH PATTERNS IN ENGLISH.

SENTENCE / CLAUSE

IN UNDERSTANDING SENTENCES AND CLAUSES, SKILLED READERS USE THEIR GRAMMATICAL KNOWLEDGE OF HOW WORDS ARE COMBINED TO PRODUCE MEANINGS (COLLOCATIONS). GROUPS OF WORDS WITH A SENTENCE THAT BELONG TOGETHER ARE AUTOMATICALLY RECOGNISED AS UNITS AND TREAT TOGETHER, E.G. ONCE UPON A TIME; AS MUCH AS POSSIBLE…
CHILDREN, EVEN IN THEIR FIRST LANGUAGE, WILL NOT HAVE ENCOUNTERED IN TALK SOME OF THE GRAMMATICAL PATTERNS FOUND IN WRITTEN TEXTS. (SENTENCES WITH RELATIVE CLAUSES ARE MUCH MORE FREQUENT IN WRITTEN TEXTS THAN IN SPOKEN LANGUAGE. IN THE EARLY STAGES, UNFAMILIAR GRAMMAR MAY CONFUSE YOUNG LEARNERS.

WORDS
THE WORD IS A KEY UNIT OF BOTH FORM AND MEANING IN READING AND WRITING. WORDS ARE LEARNT OFTEN AS WHOLES, AND SEEM TO BE RECOGNISED ON SIGHT, WITHOUT TO MUCH ATTENTION TO THE INDIVIDUAL LETTERS THAT MAKE UP THE WORD.

WITH THE DEVELOPMENT OF BETTER MEASURING INSTRUMENTS, SKILLED READERS LOOK AT EACH COMPONENT PART OF A WORD, AND BECOME  AWARE  THAT ANY CHANGES TO A WORD SUCH AS A MISSING LETTER CAN DISRUPT THE READING PROCESS.
CHILDREN’S EARLY READING OFTEN BEGINS, NATURALLY, WITH RECOGNISING WHOLE WORDS SUCH AS NAMES OR SHOP SIGNS. THIS WORD RECOGNITION IS MEANING-DRIVEN, AND LINKS WORDS TO CONCEPTS. CHILDREN DO NOT TREAT WORDS IN THE SAME WAY AS SKILLED READERS OF COURSE.

WORD RECOGNITION KNOWLEDGE IS A GOOD START TO READING, AND FROM HERE, SKILLS NEED TO BE DEVELOPED UPWARDS TO SENTENCES AND DOWNWARDS TO SMALLER, INTRA-WORD, UNITS.

MORPHEMES

THE MORPHEME, THE SMALLEST UNIT OF A LANGUAGE, IS A VISUAL UNIT, A PART OF A WORD  THAT CARRIES A MEANING THROUGH ITS FORM, i.e. A GRAMMATICAL UNIT OF MEANING.

WALKED: TWO MORPHEMES, WALK + ED. THE SECOND DOES NOT MEAN ANYTHING BY ITSELF, BUT, ADDED TO THE FIRST, IT INDICATES THAT THE ACTION  TOOK PLACE IN THE PAST.
MORPHEMES ARE VISUAL UNITS BECAUSE THEIR SHAPE AND SPELLING MOSTLY REMAINS THE SAME, ALTHOUGH THEY MAY SOUND DIFFERENT IN DIFFERENT WORDS.

<KISSED>         <WAITED>            <CARRIED>

     /t/                        / ıd/                         /d/
Angular brackets <…> = to show written form
Slashes /…/ = to indicate spoken sound

SYLLABLES

SYLLABLES ARE PHONOLOGICAL INTRA-WORD UNITS. IN ENGLISH, SYLLABLES CONTAIN ONE VOWEL SOUND, WITH THE POSSIBILITY OF A CONSONANT SOUND BEFORE AND AFTER THE VOWEL AS WELL.
A SYLLABLE CAN BE BROKEN DOWN FURTHER, INTO AN ‘ONSET’ (THE FIRST CONSONANT, IF THERE IS ONE) AND A ‘RIME’ (THE VOWEL + FINAL CONSONANT, IF THERE IS ONE)

<CATERPILLAR> , 4 SYLLABLES  /kæt/ + /ə/ + /pıl/ + /ə/

THE FIRST SYLLABLE HAS ONSET /k/ AND RIME /æt/; THE SECOND AND FOURTH SYLLABLES ARE THE WEAK VOWELS SOUND USED AS RIMES; THE THIRD SYLLABLE HAS THE ONSET /p/ AND THE RIME /ıl/.
BEING ABLE  TO NOTICE THE RIMES WITHIN SYLLABLES IS ONE ASPECT OF PHONOLOGICAL AWARENESS, AND RESEARCH HAS SHOWN THAT PHONOLOGICAL AWARENESS CORRELATES HIGHLY WITH READING SUCCESS IN ENGLISH.

YOU NEED TO BE ABLE TO HEAR THE SOUNDS INSIDE SPOKEN WORDS IN ORDER TO UNDERSTAND HOW THE ALPHABET CAN BE USED TO WRITE WORDS.

PHONOLOGICAL AWARENESS DEVELOPS BEFORE CHILDREN GO TO SCHOOL, AND SEEMS TO BE LINKED TO EXPERIENCE WITH RHYMING WORDS IN SONGS AND RHYMES.

ONE OF THE KEY LEARNING STRATEGIES AVAILABLE AT THIS LEVEL IS THE USE OF ANALOGY (GOSWAMI 1991). A CHILD WHO KOWS HOW TO READ THE WORD BELL, CAN USE ANALOGY TO HELP READ THE NEW WORD FELL, BY NOTICING THAT THE FINAL RIME –ELL IS THE SAME IN BOTH CASES.

READING AND PHONOLOGICAL AWARENESS ARE INTERDEPENDENT AND DEVELOP INTERDEPENDENTLY.
LETTERS

THE BOTTOM-MOST LEVEL OF WRITTEN TEXT (LEAVES OR INDIVIDUAL PEOPLE IN THE SATELLITE ANALOGY).

WRITTEN LETTERS HAVE NAMES (e.g. L  IS CALLED ‘ELL’), SHAPES, AND SOUNDS. WE MUST NOT CONFUSE THESE THREE ASPECTS IN LEARNING AND TEACHING. IF CHILDREN HAVE LEARNT ONE ASPECT, THIS DOES NOT IMPLY THAT THEY KNOW THE OTHERS. 

LEARNING THE ALPHABET AS A SET OF LETTER NAMES IS NOT THE SAME AS LEARNING HOW LETTERS ARE USED TO REPRESENT SOUNDS. (EX. <DID>)
MUCH MORE IMPORTANT FOR LEARNING TO READ IS CHILDREN’S GROWING KNOWLEDGE OF THE LINKS BETWEEN THE WRITTEN LETTERS AND THE SOUNDS THEY REPRESENT.
THE TECHNICAL TERM FOR THESE LINKS IS GRAPHO-PHONEMIC RELATIONSHIPS (GRAPHO= WRITTEN; PHONEMIC= SOUND).

DIFFERENT LANGUAGES HAVE DIFFERENT TYPES OF GRAPHO-PHONEMIC RELATIONSHIPS.

IN ITALIAN AND SPANISH = ‘ONE-TO-ONE’ GRAPHO-PHONEMIC RELATIONSHIP; EACH WRITTEN LETTER REPRESENTS JUST ONE SOUND.
ENGLISH HAS A MUCH LESS STRAIGHTFORWARD SET OF GRAPHO-PHONEMIC RELATIONSHIPS BETWEEN THE 26 LETTERS OF THE ALPHABET AND THE 44 SOUNDS OF PHONEMES:

· SOME LETTERS HAVE ONLY ONE SOUND: <b> IS ALWAIS PRONOUNCED /b/.

· SOME LETTERS HAVE TWO POSSIBLE SOUNDS: <c> CAN BE /s/ AS IN <ice>, OR /k/ AS IN <come>.

· TWO LETTERS CAN PRODUCE JUST ONE SOUND: <ck> IS PRONOUNCED /k/.

· TWO LETTERS CAN WORK TO PRODUCE A SINGLE SOUND, BUT WITH TWO DIFFERENT POSSIBILITIES: <th> CAN SOUND / (/, AS IN <thin>, OR / ð/ AS IN <the>.
· THE SOUND OF A LETTER CAN BE AFFECTED BY THE OTHER LETTERS IN THE WORD: THE SOUND OF <a> IS DIFFERENT IN <hat> AND <hate>, BECAUSE OF THE <e> AT THE END, WHICH ITSELF IS SILENT.

FLUENT READERS OF ENGLISH USE KNOWLEDGE OF GRAPHO-PHONEMIC RELATIONSHIPS AUTOMATICALLY IN READING WORDS, BUT A COMMON QUESTION IN TEACHING CHILDREN TO READ IN ENGLISH IS HOW MUCH THEY CAN BE HELPED BY DIRECT TEACHING ABOUT GRAPHO-PHONEMIC RELATIONSHIPS (PHONICS TEACHING), OR WHETHER THEY SHOULD BE LEFT TO PICK UP THE RULES INDIRECTLY THROUGH EXPERIENCE.
POSSIBLE SOLUTIONS:

· DRAWING CHILDREN’S ATTENTION TO REGULAR PATTERNS.
· MAKING SURE THEY NOTICE WHAT IS USEFUL INFORMATION;

· INTRODUCING TECHNICAL METALANGUAGE SLOWLY AND CAREFULLY.

· USING EXPLANATIONS WHERE THEY HELP AND DO NOT CONFUSE.

· DEVELOPING WAYS OF EXPLAINING THAT MAKES SENSE TO YOUNG LEARNERS.

FACTORS AFFECTING LEARNING TO READ IN ENGLISH AS A FOREIGN LANGUAGE

FACTORS IN FOREIGN LANGUAGE LEARNING CONTEXTS THAT CAN INFLUENCE THE LEARNING TASK (BECOMING SKILLED READERS AND WRITERS):
· THE NATURE OF THE WRITTEN FORMS OF THE FIRST LANGUAGE.

· THE LEARNER’S PREVIOUS EXPERIENCE IN L1 LITERACY.

· THE LEARNER’S KNOWLEDGE OF THE FL.

· THE LEARNER’S AGE.

FIRST LANGUAGE
EACH LANGUAGE IS STRUCTURED DIFFERENTLY, AND THE DIFFERENT STRUCTURES OFFER USERS DIFFERENT SUGGESTIONS TO MEANING. SO WHEN WE LEARN OUR FIRST LANGUAGE, OUR BRAIN / MIND ‘TUNES INTO’ THE WAY  THE PARTICULAR L1 WORKS, AND WE LEARN TO PAY ATTENTION TO PARTICULAR CUES TO MEANING THAT ARE MOST HELPFUL. WHEN WE MEET A NEW LANGUAGE, OUR BRAIN / MIND AUTOMATICALLY TRIES TO APPLY THE FIRST LANGUAGE EXPERIENCE BY LOOKING FOR FAMILIAR CUES.
PART OF LEARNING A FOREIGN LANGUAGE IS DEVELOPING NEW UNDERSTANDINGS ABOUT THE PARTICULAR CUES TO MEANING THAT THE NEW LANGUAGE OFFERS, AND THAT DIFFER FROM THOSE OF OUR FIRST LANGUAGE.

THE TRANSFERABILITY OF KNOWLEDGE, SKILLS AND STRATEGIES ACROSS LANGUAGES DEPENDS CLOSELY ON HOW THE TWO WRITTEN LANGUAGES WORK.
ENGLISH IS A COMPLICATED ALPHABETIC WRITTEN LANGUAGE, AND ALMOST ALWAYS  REQUIRES LEARNERS OF IT  AS A FOREIGN LANGUAGE TO DEVELOP NEW SKILLS AND KNOWLEDGE, IN ADDITION TO WHAT CAN BE TRANSFERRED.

THE LEARNER’S FIRST LANGUAGE LITERACY EXPERIENCE
LITERACY KNOWLEDGE AND SKILLS PARTLY DEVELOPED = ONLY SOME ASPECTS ARE AVAILABLE FOR TRANSFER, AND THEY MAY BE ONLY PARTIALLY MASTERED.

WE MUST CONSIDER THE METHODOLOGY OF TEACHING LITERACY SKILLS IN THE FIRST LANGUAGE. 

                                       DO WE USE THE SAME? 

USING A QUITE DIFFERENT APPROACH TO TEACH HOW TO READ IN THE FOREIGN LANGUAGE CLASSROOM MAY BE A GOOD IDEA, BECAUSE IT HELPS CHILDREN  TO DIFFERENTIATE THE LANGUAGES AND THE LITERACY SKILLS REQUIRED IN EACH, IT MAY ALSO CONFUSE CHILDREN  BY REQUIRING THEM TO COPE WITH DIFFERENT DEFINITIONS OF ‘GOOD BEHAVIOR’ OR ‘SUCCESS’ IN READING.
SOCIAL ASPECTS OF FIRST LANGUAGE LITERACY MAY ALSO INFLUENCE LEARNING TO READ IN A FOREIGN LANGUAGE, THE EXTREME CASE WHEN A CHILD’S L1 DOES NOT HAVE A WRITTEN FORM, OR WHEN THE MEDIUM OF EDUCATION IS A SECOND LANGUAGE, SO THAT THE CHILD DOES NOT LEARN L1 LITERACY.

THE LEARNER’S KNOWLEDGE OF THE FOREIGN LANGUAGE
ORAL SKILLS IN THE NEW LANGUAGE ARE AN IMPORTANT FACTOR IN LEARNING TO BE LITERATE.
PHONOLOGICAL AWARENESS IN THE FOREIGN LANGUAGE, THE ABILITY TO HEAR THE INDIVIDUAL SOUNDS AND SYLLABLES THAT MAKE UP WORDS, WILL DEVELOP FROM ORAL LANGUAGE ACTIVITIES, SUCH AS SAYING RHYMES OR CHANTS AND SINGING SONGS.

VOCABULARY KNOWLEDGE IS EXTREMELY IMPORTANT. IN THE EARLY STAGES CHILDREN SHOULD ONLY ENCOUNTER WRITTEN WORDS THAT THEY ALREADY KNOW ORALLY.

PRONUNCIATION SKILLS IN THE FOREIGN LANGUAGE WILL BOTH AFFECT LITERACY AND BE ASSISTED BY LITERACY DEVELOPMENT.

BECAUSE WRITTEN WORDS ARE TURNED INTO SPOKEN WORDS IN THE READING PROCESS (AND VICE VERSA IN THE WRITING PROCESS), INACCURACIES IN PRONUNCIATION MAY STOP FINDING THE RIGHT SPOKEN WORD  TO MATCH WHAT IS READ. SEEING WORDS WRITTEN DOWN CAN HELP TOWARDS ACCURATE PRONUNCIATION BECAUSE OF THE VISIBILITY OF ALL THE LETTERS OF A WORD; SOUNDS THAT MIGHT BE UNSTRESSED, AND THUS NOT NOTICED IN LISTENING, WILL BE EVIDENT IN WRITTEN FORM.
AGE
AGE OF STARTING TO LEARN TO READ COINCIDES WITH FIRST LANGUAGE READING EXPERIENCE.

HOWEVER, THERE ARE OTHER FACTORS THAT MAY MAKE LEARNING TO READ AND WRITE IN ENGLISH A VERY DIFFERENT EXPERIENCE FOR CHILDREN OF SIX OR TEN YEARS OF AGE:

· THE YOUNGEST CHILDREN ARE STILL LEARNING HOW WRITTEN TEXT WORKS, SO THAT THEY MAY NOT BE ABLE TO TRANSFER EVEN THE MOST GENERAL CONCEPTS ABOUT TEXT AND PRINT.
· THEY ARE STILL MASTERING THE FINE MOTOR SKILLS NEEDED TO SHAPE AND JOIN LETTERS, AND SO PRODUCING A WRITTEN SENTENCE TAKES A LONG TIME, AND, BECAUSE THEIR ATTENTIONAL CAPACITIES ARE ALSO LIMITED, THEY MAY ONLY BE ABLE TO WRITE A SMALL AMOUNT.

· BECAUSE OF CONSTRAINTS OF MEMORY, WHEN READING A SENTENCE, THEY MAY NOT BE ABLE TO RECALL THE BEGINNING BY THE TIME THEY HAVE REACHED THE END.

TEACHING CHILDREN  BETWEEN THE AGES OF 6 AND 9 YEARS TO READ AND WRITE IN ENGLISH AS A FOREIGN LANGUAGE CAN MAKE USE OF SOME METHODS USED WITH CHILDREN FOR WHOME ENGLISH IS A FIRST LANGUAGE (IT COULD BE A GOOD IDEA TO PUT ON EXTRA STRESS ON THOSE ASPECTS OF ENGLISH LITERACY THAT CONTRAST MOST STRONGLY WITH THE LEARNER’S FIRST LANGUAGE READING AND WRITING).
BY THE TIME CHILDREN REACH 10 YEARS OF AGE OR THEREABOUTS, THEIR FIRST LANGUAGE ORACY AND LITERACY ARE PROBABLY QUITE FIRMLY ESTABLISHED:

· THEY UNDERSTAND ABOUT HOW WRITTEN TEXT WORKS;

· THEY ARE IN CONTROL OF THE FINE MOTOR SKILLS NEEDED FOR WRITING;

· THEY ARE ABLE TO TALK AND THINK ABOUT THE DIFFERENCES BETWEEN LANGUAGES.

AT THIS AGE, READING AND WRITING CAN BE PART OF FOREIGN LANGUAGE LEARNING, EVEN FOR BEGINNERS, BUT WE MUST NOT FORGET THAT ONLY FAMILIAR VOCABULARY (AND GRAMMAR) SHOULD BE USED INITIALLY IN WRITTEN FORM.

STARTING TO READ AND WRITE IN ENGLISH AS A FOREIGN LANGUAGE

OBJECTIVES FOR READERS UP TO AGE 7. THEY CAN PROVIDE A SOUND BASIS FOR FURTHER LEARNING. MOST CAN BE LEARNT INFORMALLY RATHER THAN THROUGH DIRECT TEACHING.

THEY ARE NOT LISTED IN AN ORDER OF TEACHING.

TEXT:

· ATTITUDE TO LITERACY: ENJOY BEING READ TO FROM A RANGE OF BOOKS; ENJOY LOOKING AT BOOKS.

· PRINT CONVENTIONS: LEARN HOW TEXT IS WRITTEN DOWN IN LINES AND PAGES, WITH SPACES BETWEEN WORDS, CAPITAL AND SMALL LETTER.

· PARTICIPATE IN RANGE OF LITERACY EVENTS IN SCHOOL, AND LINK TO OUT OF SCHOOL LITERACY EVENTS.

SENTENCE:

· LEARN TO COPY SHORT SENTENCES THAT HAVE A PERSONAL MEANING, AND READ THEM ALOUD.

WORDS:
· LEARN A BASIC SET OF WORDS BY SIGHT.

· BEGIN SPOTTING WORDS AND LETTERS IN BOOKS.
MORPHEMES / SYLLABLES
· LISTEN TO RHYMES, CHANTS AND SONGS, AND, BY JOINING IN WITH THEM, LEARN BY HEART, AND BE ABLE TO SAY OR SING THEM.

LETTERS / SOUNDS
· LEARN THE NAMES, SHAPES AND SOUNDS OF SOME INITIAL CONSONANTS.

· BEGIN TO LEARN THE ALPHABET IN ORDER, BY NAME.

CREATING A LITERARY ENVIRONMENT IN THE CLASSROOM

· LABELS

· POSTERS

· MESSAGES ( A ‘ POST BOX’)
· READING ALOUD IT CAN BE DONE IN SEVERAL WAYS:
· TEACHER READS ALOUD, CHILDREN JUST LISTEN, AND PERHAPS LOOK AT PICTURES.

· TEACHER USES A ‘BIG BOOK’, i.e. A LARGE BOOK WITH LARGE ENOUGH PRINT SO THAT ALL CHILDREN CAN SEE.

· EACH CHILD USES A TEXT.

ALL THREE MODES OF READING ALOUD SHOULD BE USED.

FROM LISTENING AND WATCHING AN ADULT READ ALOUD, CHILDREN CAN SEE HOW BOOKS ARE HANDLED, HOW TEXTS ENCODE WORDS AND IDEAS, HOW WORDS AND SENTENSES ARE SET OUT ON A PAGE.

READING ALOUD FAMILIARISES CHILDREN WITH THE LANGUAGE OF WRITTEN ENGLISH:

· THE FORMULAIC OPENINGS: ‘ONCE UPON A TIME…

· THE FORMULAIC CLOSINGS: ‘AND SO THEY ALL LIVED HAPPILY EVER AFTER.

· THE PATTERNS OF TEXT TYPES: STORIES AND INFORMATION TEXT.

· THE PATTERNS OF SENTENCE TYPES.

AFFECTIVILY, READING ALOUD CAN MOTIVATE CHILDREN TO WANT TO READ THEMSELVES.

PAIRED READING, WHERE CHILDREN TAKE TURNS TO READ TO EACH OTHER IN PAIRS, MAY BE HELPFUL.

IT IS VERY IMPORTANT THAT CHILDREN REGULARLY READ ALOUD INDIVIDUALLY TO THEIR TEACHER, SINCE IT IS ONLY BY LISTENING CAREFULLY TO HOW CHILDREN ARE MAKING SENSE OF WRITTEN WORDS THAT WE CAN UNDERSTAND THEIR PROGRESS IN LEARNING.
LITERACY
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IT PROVIDES PEOPLE TO SHARE MEANINGS ACROSS SPACE AND TIME





IT REQUIRES THAT LEARNERS USE SPECIFIC SKILLS AND KNOWLEDGE ABOUT HOW THE WRITTEN LANGUAGE OPERATES IN PROCESSING TEXT.





READING A TEXT





PHONOLOGICAL


INFORMATION








VISUAL


INFORMATION





SEMANTIC 


INFORMATION





SPOKEN LANGUAGE FIRST


TO REPRESENT MENTAL IDEAS AND MEANINGS





WRITTEN LANGUAGE LATER


TO REPRESENT TALK





SPOKEN LANGUAGE IS USED IN CONTEXTS THAT OFFER MUCH SUPPORT FOR MEANING





A WRITTEN TEXT REQUIRES PREVIOUS KNOWLEDGE OR SUPPORT THROUGH PICTURES OR DIAGRAMS





DIRECT TEACHING FOR SPELLING CONVENTIONS AND THE TEXT ORGANISATION IN SOME GENRES 





MORE SUPPORT WHEN CHILDREN MOVE FROM THE VERY CONTESTUALISED USE OF SPOKEN LANGUAGE TO USING THE MORE ISOLATED INFORMATION IN WRITTEN TEXTS





THEY USUALLY CHOOSE THEIR OWN TEXTS AND HAVE GOOD REASONS FOR WANTING TO READ THEM:


A NEWSPAPER TO GET AN IDEA OF WHAT IS GOING ON IN THE WORLD…


ADULTS COME TO SUCH TEXTS WITH PREVIOUS KNOWLEDGE OF USING BOOKS AND OF THE TOPIC THAT WILL HELP MAKE SENSE OF WHAT THEY READ





THEY ARE OFTEN TOLD WHAT TO READ BY ADULTS, RATHER THAN CHOOSING THEIR OWN TEXTS.





OFTEN CHILDREN’S PREVIOUS KNOWLEDGE IS INCOMPLETE AND INACCURATE AND THEY RELY ON TEXTS TO SUPPLY KNOWLEDGE
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