LEARNING THE PRONUNCIATION OF ENGLISH
(from THE PRIMARY ENGLISH TEACHER GUIDE by J. BREWSTER AND D. GIRARD)
CHILDREN ARE GENERALLY GOOD AT IMITATING AND WILL PICK UP THE TEACHER’S MODEL OF PRONUNCIATION MORE EASILY THAN ADULTS.

THE NEED TO PROVIDE A GOOD MODEL OF PRONUNCIATION IN THESE EARLY STAGES IS OF A GREAT IMPORTANCE.

SONGS AND RHYMES WILL BE PARTICULARLY USEFUL FOR THE TEACHER IN DEVELOPING THE PUPILS’ AWARENESS OF ENGLISH SOUNDS.

‘PRONUNCIATION DRILLS’, ESPECIALLY THOSE WHICH CONTRAST WORDS WITH DIFFERENT SOUNDS, ARE NOT APPROPRIATE FOR YOUNG LEARNERS: THE CHILDREN BECOME EASILY BORED BECAUSE THIS KIND OF PRACTICE IS MEANINGLESS AND DE-CONTEXTUALISED.

MANY PRACTICE ACTIVITIES, SUCH AS MAKING SURVEYS USING YES/NO QUESTIONS, OR GAMES, WILL, MORE NATURALLY, INVOLVE REPETITION, WHICH CREATES HIDDEN OPPORTUNITIES FOR PRONUNCIATION PRACTICE BUT WHICH ARE MORE MEANINGFUL AND CONTEXTUALIZED.
MAIN AREAS OF PRONUNCIATION DIFFICULTIES TEACHERS NEED TO KNOW

INDIVIDUAL SOUNDS

THERE MAY BE SOME CONSONANT SOUNDS WHICH ARE NOT PRESENT IN THE MOTHER TONGUE BUT WHICH OCCUR IN ENGLISH. THESE WILL NOT NECESSARILY CAUSE PROBLEMS, BUT SOME MAY BE MORE DIFFICULT TO MASTER THAN OTHERS.

ONE EXAMPLE IS /ð/. IN CASES LIKE THIS, IT WILL BE USEFUL TO DEMONSTRATE HOW THESE SOUNDS ARE MADE BY SHOWING WHAT SHOULD BE HAPPENING TO THE LIPS, TONGUE AND TEETH.

THE PRONUNCIATION OF VOWELS IS MORE LIKELY TO CAUSE PROBLEMS: AGAIN THE TEACHER NEEDS TO DEMONSTRATE THE WAY IN WHICH THESE SOUNDS ARE MADE, FOR EXAMPLE, WHETHER THE MOUTH IS QUITE OPEN OR CLOSED, AND WHETHER THE LIPS ARE ROUNDED OR SPREAD OUT. TRY TO DEMONSTRATE THE WORD ON ITS OWN FIRST OF ALL, BUT MOVE QUICKLY TO PUTTING IT IN A SENTENCE SO THAT PRONUNCIATION PRACTICE IS MORE MEANINGFUL.
IT MAY BE NECESSARY TO SPEND A LITTLE TIME MAKING THE CHILDREN AWARE OF THE DIFFERENCES BETWEEN /ı/ AND /i:/, FOR EXAMPLE, USING THE TECHNIQUE OF ‘EAR-TRAINING’. CHILDREN MAY FIND IT DIFFICULT TO TELL THE DIFFERENCE  BETWEEN TWO SOUNDS IF THEY CANNOT, FIRST OF ALL, HEAR THAT THE  SOUNDS ARE ACTUALLY DIFFERENT.

LISTENING EXERCISES AND GAMES WHERE THE CHILDREN LEARN TO HEAR THESE DIFFERENCES CAN INCLUDE LISTENING FOR SOUNDS WHICH ARE THE SAME OR  DIFFERENT, OR BY SPOTTING THE ‘ODD MAN OUT’ IN A SERIES.

PHONETIC BINGO, WHICH IS PLAYED IN THE SAME WAY AS ORDINARY BINGO, BUT WHICH INCLUDES ITEMS WITH EASILY CONFUSED SOUNDS, IS A USEFUL GAME TO PLAY TO PRACTICE SOUND DISCRIMINATION.

A BLACK CAT IN A HAT

A BLACK CAT IN A HAT

WHERE IS THE CAT?

WHERE IS THE CAT?

IN A BLACK HAT
SOUNDS: /ə/, /æ/ , /ı/.
SOUNDS IN CONNECTED SPEECH

IT IS IMPORTANT THAT PRONUNCIATION TEACHING DOES NOT CONCENTRATE ENTIRELY ON THE PRODUCTION OF INDIVIADUAL SOUNDS. PRACTISING HOW SOUNDS BLEND TOGETHER IN INFORMAL SPEECH IS EQUALLY IMPORTANT.
ONE OF THE PRONUNCIATION FEATURES PRESENT IN ENGLISH IS ‘LINKING’ WHERE CERTAIN SOUNDS  ARE RUN ON TOGETHER TO AVOID A STACCATO EFFECT. THIS HAPPENS MOST COMMONLY WHERE A WORD ENDING IN A CONSONANT OR A VOWEL IS FOLLOWED BY A WORD BEGINNING WITH A VOWEL.

FOUR EXAMPLES:

CHOP, CHOP, CHOPPITY-CHOP

CUT OFF THE BOTTOM,

AND CUT OFF THE TOP.
WHAT THERE IS LEFT WE WILL

PUT IN THE POT:

CHOP, CHOP, CHOPPITY-CHOP

LINKING THE WORDS IN THIS WAY HELPS TO KEEP THE SMOOTH FLOW OF ENGLISH. THIS RHYME IS ALSO USEFUL FOR PRACTICING THE CONSONANT /t
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STRESS AND RHYTHM

ENGLISH IS A ‘STRESS-TIMED’ LANGAUGE, WHICH MEANS THAT STRESSED BEATS OCCUR AT ROUGHLY EQUAL INTERVALS OF TIME, REGARDLESS OF HOW MANY SYLLABLES THERE ARE BETWEEN EACH BEAT.

A USEFUL WAY OF DEMONSTRATING THIS IS TO ASK THE CHILDREN TO CLAP TO THE STRONG BEATS, WHILE ADDING MORE AND MORE SYLLABLES BETWEEN THE CLAPS (STRONG BEATS ARE IN CAPITAL LETTERS):
ONE                        TWO                   THREE                       FOUR

ONE    and              TWO       and      THREE   and              FOUR

ONE    and a           TWO       and a    THREE  and a           FOUR

ONE    and then a   TWO  and then a THREE  and then a   FOUR

SONGS, RHYMES AND JAZZ CHANTS ARE AN EXCELLENT ILLUSTRATION OF THE WAY IN WHICH STRESS AND RHYTHM WORK IN ENGLISH.
WORDS WHICH TEND TO BE STRESSED ARE IMPORTANT ‘CONTENT’ WORDS WHICH GIVE THE MAIN PART OF THE MESSAGE. THESE WORDS INCLUDE NOUNS, VERBS, ADJECTIVES, AND ADVERBS. 

WHEN A WORD IS  STRESSED, THREE THINGS TEND TO HAPPEN:

1. THE STRESSED WORD SOUNDS SLIGHTLY LOUDER THAN THE OTHERS

2. THE VOWEL IN THE STRESSED WORD IS CLEARLY PRONOUNCED;

3. AND SO TENDS TO SOUND LONGER.

LOOK AT THE TWO RHYMES ABOVE. WHAT ALSO HAPPEN IS THAT THE WORDS WHICH DO NOT HAVE STRESS OFTEN HAVE TO BE SAID RATHER QUICKLY TO FIT THEM IN. THIS MEANS THAT THEY ARE SHORTER AND THE VOWEL SOUNDS ARE NOT PRONOUNCED AS CLEARLY. IN FACT, THESE VOWELS OFTEN CHANGE TO AN EASILY PRONOUNCED VOWEL, SUCH AS /ə/; / [image: image4.png]
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WORDS WHICH DO NOT RECEIVE STRONG STRESS ARE REFERRED TO AS ‘WEAK FORMS’. THESE OCCUR MOST COMMONLY WITH ‘GRAMMATICAL’ WORDS IN A SENTENCE, SUCH AS ARTICLES, AUXILIARY OR VERBS OR MODALS, AND PRONOUNS AND PREPOSITIONS, WHEN THEY ARE NOT A VERY IMPORTANT PART OF THE MESSAGE.
WEAK FORMS IN THE FIRST RHYME ARE THE, AND, WE, WHICH ARE PRONOUNCED / ðə/, / ən/, /w[image: image6.png]
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INTONATION

SOME OF THE MOST IMPORTANT FUNCTIONS OF INTONATION IN ENGLISH ARE TO HELP EMPHASIZE THE MOST STRONGLY STRESSED WORD IN A SENTENCE; TO SHOW THE GRAMMATICAL FUNCTION OF WHAT IS BEING SAID, FOR EXAMPLE, WHETHER SOMETHING IS A STATEMENT OR QUESTION; AND TO SHOW FEELINGS AND EMOTIONS.
THE MOST USUAL INTONATION PATTERN IN ENGLISH USES A FALLING TONE
· A SHORT STATEMENT

· FOR EXAMPLE: ‘HERE IS A HOUSE.’
· QUESTIONS WITH WORDS SUCH AS WHO, WHAT, AHY, ETC.

· FOR EXAMPLE: ‘WHERE ‘S THE PENCIL?’

· COMMANDS

  

· FOR EXAMPLE: ‘CUT OFF THE BOTTOM. ’

· EXCLAMATIONS TO SHOW SURPRISE, ANGER OR GIVE A WARNING.


· FOR EXAMPLE: ‘LOOK OUT!’
THE RISING TONE IS USED:

· TO MAKE REQUESTS.

· FOR EXAMPLE: ‘ CAN WE COME TOO?’
· TO MAKE QUESTIONS  FROM STATEMENTS


· FOR EXAMPLE: ‘HE’S GOING OUT?’
· IN YES/NO QUESTIONS

· FOR EXAMPLE: ‘WOULD YOU LIKE A SWEET?’

· IN CLAUSES OR PHRASES THAT COME BEFORE THE MAIN CLAUSE IN THE SENTENCE.


· FOR EXAMPLE: ‘WHAT THERE IS LEFT WE WILL PUT IN THE POT.’
AS A TEACHER OF ENGLISH IS VERY IMPORTANT TO IMPROVE THE PRONUNCIATION LISTENING TO AS MUCH AUTHENTIC ENGLISH AS POSSIBLE.
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