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Alla trattazione teorica delle principali problematiche interlinguistiche e interculturali
che contraddistinguono I’interpretazione dialogica in ambito commerciale da altre
forme e contesti della traduzione orale (interpretazione di conferenza, interpretazione
per i media, interpretazione in campo sociale, ecc.), si affianchera la presentazione di
trattative aziendali bilingui, sia autentiche sia simulate. In particolare verranno
illustrate le dinamiche comunicative nelle diverse fasi di una trattativa commerciale.
Attraverso lo studio di interazioni autentiche audio-registrate, si individueranno le
finalita comunicative degli interlocutori e si evidenzieranno, con gli strumenti
dell'Analisi Conversazionale, i meccanismi di coordinamento interazionale. Verranno
altresi trattati alcuni aspetti del linguaggio non verbale che piu specificamente
incidono sull’andamento di un incontro mediato.

Alla fine del corso gli studenti avranno non solo acquisito nozioni generali sulla
configurazione triadica di un evento comunicativo interlinguistico e interculturale, ma
avranno ampliato le loro conoscenze di specifici ambiti aziendali. Saranno inoltre in
grado di interpretare da e verso I’inglese riconoscendo e trasmettendo le intenzioni
comunicative degli interlocutori. Avranno sviluppato la capacita di usare registri
formali della lingua orale, sia inglese che italiana, adeguati a situazioni professionali,
e appreso le strategie necessarie per affrontare problemi traduttivi di natura sia
linguistica sia culturale.
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Parte propedeutica:
Stesura di un profilo aziendale (vedi pagina successiva).
N.B. La mancata consegna comporta I’impossibilita di sostenere la prova orale.

Prova orale:
La prova orale, della durata di circa 20 minuti, comprende:
1. Iinterpretazione tra I’italiano e I’inglese di una trattativa commerciale
simulata;
2. domande sulle nozioni teoriche illustrate durante il corso.



PROFILO AZIENDALE
Indicazioni per la stesura

Il profilo aziendale descritto qui di seguito rappresenta parte integrante del programma del modulo di
“Interpretazione di trattativa” e la sua presentazione entro la scadenza indicata & obbligatoria per poter essere
ammessi a sostenere I’esame di profitto.

La stesura in lingua italiana del profilo aziendale comporta la descrizione di un’immaginaria azienda
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— abbigliamento
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— articoli per la casa

Il profilo dovra contenere le seguenti informazioni:
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— sede principale
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Teaching dialogue interpreting in higher education:
a research-driven, professionally oriented curriculum design

Raffaela Merlini

Introduction

The fact that this contribution is included in a volume on Translation' is testament
not only to the editors’ broad view of the discipline, but also to the recognition that
this form of interpreting has lately gained in Italy. Having been overshadowed by its
more glamorous and eye-catching cousin, i.e. conference interpreting, dialogue
interpreting was for decades a largely neglected territory. Besides, while,
internationally, studies in the field go back to the early 90s, in this country consistent
research output is no more than a few years old. Two are the major causes that have
brought it to the fore: the massive rise of immigration flows and public service
interpreting needs, which are increasingly attracting media and public attention;
and the implementation of the 2001 Italian university reform leading to the setting
up of Language Mediation degree courses, of which more will be said in the next
paragraph.

Whilst referring interested readers coming from other research avenues to the
relevant literature,? I will restrict this introduction to Mason’s (1999b:147) by-now
classical definition of dialogue interpreting as “interpreter-mediated communication
in spontaneous face-to-face interaction”, and spend instead a few words on why I
chose this expression over a plethora of competing denominations®. The generic
term used in British university curricula of both Modern Languages, and Translation

! The term will be used here in its double acception, as written translation, thus opposed to interpreting,
and, following functionalist approaches, as a generic term covering both the written and oral varieties
of the same intercultural communicative interaction (Nord, 1997:104). To disambiguate the two,
when necessary, the latter meaning will be signalled with a capital “T”.

2 Far from being comprehensive, the following selection is meant only as a very basic introduction to
scholarly investigation of dialogue interpreting: Gentile ez al. (1996), Carr et al. (1997), Wadensjo
(1998), Mason (1999a), Roberts e a/. (2000), Mason (2001), Brunette ez a/. (2003).

> The latest and most scrupulous survey of terminological variants in three languages — German,
English and Italian — can be found in Mack (2005).
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and Interpreting degree courses is “/iaison interpreting”. In Gentile ez al. (1996:1),
the term is taken to encompass a wide spectrum of settings, ranging from business
to legal, medical, educational and tourist ones*. Irrespective of the context, the focus
of the expression is on the connecting function performed by the interpreter in the
exchange of information, and consequently on the interpreter herself> as the “person
in the middle”. The Italian term with an equivalent range of comprehensiveness and
an equally institutionalised use in higher education is “interpretazione di trattativa”.
To be foregrounded in this case is the “negotiation” activity which is instinctively
associated with business transactions. If, however, the intention — as ours indeed is
— is to shift the emphasis from the centrality of the interpreter as the “conduit” of
cross-lingual exchanges or from the type of activity being performed through talk,
onto the dynamics of a three-way interaction, in which all participants jointly define
meanings, roles and footings (Mason, 2002:140), the concept of dialogue must
necessarily be given pre-eminence.®

Starting with a brief account of training opportunities currently provided by
Ttalian universities and other institutional actors in the field of oral mediation, this
paper will concentrate on issues of curriculum design from the chosen theoretical
angle of dialogism. A three-stage teaching programme, with phase-specific analytical
instruments and samples of class activities, will then be suggested. Stemming, as
they do, from my research interests and specific theoretical background, these
indications are also, and to no smaller extent, the result of a 10-year experience in
teaching the subject at different universities in both England and Italy. Over this
period, in a trial and error process, whilst certain ideas and activities have been
retained, others have gradually been discarded and replaced with more fruitful
alternatives.

Given that, as Linell (1998:XV1I) says, “each piece of scholarly work is, at some
level, collective and dialogical”, before proceeding with the discussion, I should
acknowledge at least two debts. As will soon become evident, Annalisa Sandrelli’s
insightful contributions to the subject under analysis have provided ample food for

4 This use is far from generalised in the English-speaking world. The Canadian scholar Roda Robert
(1997:8), for instance, indicates “ad hoc interpreting” as the most generic term, while reserving “liaison
interpreting” for business settings. The other large sub-category of ad hoc interpreting is, in Robert’s
classification, “community interpreting”, for which the label “dialogue interpreting” is given as a
synonym.

> To avoid the politically correct but clumsy expressions “he/she”, “him/her” and “his/her” or any
other circuitous ways around the use of gender-based pronominal references, I will, with considerable
bias, opt in this paper for the feminine forms.

¢ Tt should be noted that the use of “dialogue interpreting” as the highest-level hyperonym is gaining
increasing currency among researchers, in particular following Ian Mason’s contributions to this area
of study.
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thought, offering at times welcome shortcuts for an otherwise all too lengthy
discussion, at others essential cues for constructive divergence. Secondly, I should
mention Mariachiara Russo and Gabriele Mack who, in 2003, organised at the Forli
School for Interpreters and Translators a pioneering conference entirely devoted to
training and professional issues in the field of dialogue interpreting’. The ensuing
volume, which they co-edited (Russo and Mack, 2005), has given much needed
impulse to scholarly debate on these topics within theltalian academic mzilien. As 1
noted in the opening lines, my figuring among the contributors to the present volume
is partly a consequence of this increased visibility.

Training interpreters, mediators or cross-cultural communicators?

Once very seldom used, the Italian phrase “mediazione linguistica” (language
mediation) has been propelled to the front-lines of academic discourse by the recent
reform of the Italian university system. With the creation, by ministerial decision, of
a three-year degree course in “Language Mediation Sciences”, most universities have
hastily set up similarly named programmes in a mass imitation phenomenon which
the French scholar Daniel Gouadec, in his presentation at the Padua conference,
referred to as “cloning”, and which is evidently affecting other countries besides
Italy. At the same time, however, the constraints imposed by available human and
financial resources along with the need for competitive diversification have creatively
shaped these courses into a considerable number of variants. The resulting scenario
is one where the old, reassuring polarity between learning foreign languages as a
means to studying the corresponding literatures and, on the other side, perfecting
language competence while training as interpreters/translators has given way to a
disorienting fragmentation, especially at the latter — and incidentally more popular
—end. Although the stated aim of the reform was to reduce the gap between university
education and professional employment, it is honestly difficult to see how certain
curricula, and they are by no means the minority, can offer “professionalising” modules
within the confined space of the few hours earmarked for language teaching.
Considered from this perspective, the introduction of first-level degree courses in
Language Mediation, which has undeniably allowed many academic establishments
with little or no tradition in translation and interpreting to enter the arena, has been
tantamount to presenting mediation skills as a downgraded version of translation
and interpreting ones.

7 The event followed, at three years’ distance, an international conference on interpreting studies
held at the same institution, where dialogue interpreting contributions were given ample space in the
programme (see Garzone and Viezzi, 2002).
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The picture becomes even more confusing if one looks at professional practice.
Italian graduates with a degree in Language Mediation are preferentially recruited
by private companies as language experts, whose tasks may include business
interpreting, for which they will have received some form of training during the
three-year course. If we, however, consider the other large area of dialogue
interpreting, namely community interpreting, the figure identified in the 1998
statutory act on immigration (Testo Unico sull'immigrazione, D.L. 286/1998) is that
of the “mediatore culturale” (cultural mediator), whose training is left to the initiative
of such actors as local governments, NGOs and immigrants’ associations. Recent
surveys have shown that the courses in question, when and where available, are not
only episodic and of short duration, but are also mostly theoretical — the little practical
exposure which participants sometimes receive is exclusively in written translation
— and cover mainly legislative and administrative topics, with some instruction in
broadly sociological and intercultural issues (see Merlini, 2005a:30-31). Moreover,
they are strictly reserved for foreign citizens. The consequence is that immigrants-
turned-mediators usually have no familiarity with interpreting techniques, and are
given no guidance as to professional ethics and codes of practice. Being their profile
largely indeterminate and their role socially unrecognised, their services are also
very poorly paid. In practice, mediators are called upon to perform a variety of
tasks, which go from providing administrative assistance to immigrants, to filling in
forms, compiling reports, liaising with service providers, over and above translating
documents and interpreting in contact situations. As for the aims of the mediation
activity, these are defined in very broad terms. Favaro quoted in Mack (2005:8)
indicates somewhat rhetorically:

mediation is carried out by removing, adding and modifying, so as to eliminate
(language, communication and information) obstacles which impede access to and
use of public services. It provides new insights, languages and information, while
increasing both the quality and availability of service provision. It creates an in-between
space for encounter and opens up new communicative prospects. Thus, it does not
only function as a compensation process, by filling gaps, but brings about change
and innovation. (our translation)

Leaving aside the realistic feasibility of such an enterprise, what is being described
here is a creative social activity (consider the stress laid on the concept of “new” in
the above quotation), which autonomously shapes the communicative context to
allow for an evolution of both majority and minority behavioural and cultural
paradigms. Cultural mediation is thus clearly seen as something more than
Translation. Speaking of the difference between what he eloquently calls “cultural
mediation” and “linguistic translation”, back in 1981 Ronald Taft observed:
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[...] mediation between cultures requires the communication of ideas and information
from one cultural context to the other. This is analogous to the process involved in
linguistic translation, even though there is more to mediation than mere translation.
[...] In practice, a person playing a mediating role may never be called upon to
engage in the exact translation of words; rather, he will communicate the ideas in
terms that are meaningful to the members of the target culture. (1981: 58-59; emphasis
in the original)

Reacting against the view of interpreting as the domain of a mere transposition
of words from one language to another (i.e. transcoding, to use Seleskovitch’s
terminology), many researchers have been stressing for years the intrinsically cultural
nature of all Translation activity. Yet, this misconception is not as obsolete as one
may think if, as recently as three years ago, a text like the following could appear on
the official website of the Izalian Ministry for Employment and Welfare Policies:

The cultural mediator is a foreigner who, by virtue of specific training, has acquired
professional competence in the field of intercultural communication. He differs from
the Ttalian service provider, from the mere translation professional who is not
necessarily trained for cultural empathy, and from the ad hoc mediator, be it a voluntary
worker, relative, friend or fellow countryman. [...] The mediator [...] acts as a bridge
between the migrants’ needs and the provision of public services. To establish a true
dialogue between foreign service users and [Ttalian] service providers, what is required
is a decoding of ideas and behaviours, in addition to the translation of words. (quoted
in Mack, 2005:9; our translation and emphasis)

Apart from the reference to a “professional competence acquired through specific
training”, which, as already mentioned, is not frequently observed in everyday
practice, the quotation (especially in its highlighted parts) would lend itself to amused
rather than polemical remarks, if it did not come from such an official source.
Admittedly, within the community of interpreting scholars, the debate is still ongoing
as to the degree of intervention which is thought to be acceptable before mediation
gives way to “advocacy”. The growing trend, however, is to see mediation as one of
the many forms of Translation (see Valero-Garcés, 2005), or rather as a Translation
strategy called for in specific settings, characterised by power and knowledge
asymmetry as well as marked cultural distance (see Merlini, 2005a).

To sum up the above, the current state of affairs, at least in Italy, exhibits a
curious contradiction. Whilst plenty of official ink is describing, in rather grand
terms, cultural mediation as a wider, more complex and certainly nobler activity
than mere translation and interpreting, playing, as it does, a pivotal role in very
sensitive areas of cultural contact, its practitioners are still relegated, both
professionally and educationally, to an inferior position. Thus, society is seen to
confer more prestige to a professional activity, conference interpreting, which in the
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public opinion is deemed to require more advanced language skills but fewer and
simpler relational and cultural competences. Leaving aside social or even political
considerations®, as they would go beyond the scope of the present contribution, the
approach adopted here is to consider interpreting as the overarching concept
encompassing all forms of oral translation, and mediation as the form it takes in
most dialogical contexts.

Designed to function within the current university framework, the curriculum
described in the following paragraphs is meant to familiarise students with the
dynamics of dialogue interpreting, with a view to forming technically and culturally
competent communicators, who could easily practise in the fields of business as
well as public service interpreting. If this is the desired outcome, then dialogue
interpreting cannot be introduced as a language learning activity’, but rather as an
autonomous didactic space, where language knowledge is developed on a par with
methodological and pragmatic skills. Without equalling this approach to full
professional training, a clear professional orientation is called for, so as to equip
students with the skills required on the job market. On the other hand, by opting
for the expression “professionally oriented curriculun:” in place of the ministerially
decreed “professionalising”, our intention is to highlight the distinctiveness of
university education rather than realistically account for its constraints. As Federica
Scarpa argues in this same volume, the aim of academic studies is to gain insight
into a specific mental activity, thus preparing the mind for multiple variations of a
basic scenario and for future adjustments to the specific requirements of a given
professional field.

Dialogism and cooperation: setting the stage for the learning experience

In the introduction, mention was made of the “conduit” metaphor to describe
the interpreter’s liaising function. As Wadensjo (1998:7-8) points out, this widely
used image stems from a “transfer” model of human communication, which in 1979
Reddy called the “conduit model”. According to this theory of language use, which
to some extent still underlies the present-day epistemology of monologism,
“successful communication [...] takes place, if the message arrives at the destination,
in the listener’s mind, in the same form as the intended message had in the speaker’s
mind, i.e. it has not, on its way from source to destination, been distorted by any

8 On this, see Pochhaker’s observations (2002:163-164), and in particular his reference to Prunc’s
(1997) concept of “translational culture”.

? The use of liaison interpreting as a language learning technique is amply discussed in Thomas and
Towell (1985) and Sandrelli (2001).

-10 -
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kind of ‘noise’” (Linell, 1998:22-23). This clearly presupposes that intentions and
meanings are the products of individual speakers and exist as pre-determined and
complete entities in their minds. The model does envisage the possibility of
distortions, which can however be avoided or significantly reduced through the
speaker’s adoption of Grice’s (1975) maxims and the cooperation of attentive listeners.
Tyler (1990:196) notes how the speaker is thus presented as an entirely rational
agent who speaks his mind “with clarity, economy, and planned execution, [and]
whose foreknowledge of intents, means and effects of words conjures ready
recognition of those intents, means and effects in the minds of complicitous hearers”.
Within this theoretical framework, the interpreter’s task is to act as channel through
which pre-packaged messages go back and forth unimpeded (Bot, 2005 calls this
the “translation-machine model” of interpreting). By the same token, however, the
interpreter may become a major source of “noise” causing loss of information and
distortion of meaning, through her inability to decode the speaker’s speech or recode
it into the listener’s language, or by intervening in the exchange in her own right. If
human interaction is seen as a unidirectional process of transfer from one person to
another, then interpreted interaction must necessarily entail not one but two
dialogues, the dialogue of one interlocutor with the interpreter and the dialogue of
the latter with the other interlocutor. In Gadamer’s words:

Das Angewiesensein auf die Ubersetzung des Dolmetschers ist ein Extremfall, der
den hermeneutischen Vorgang, das Gesprich, verdoppelt: es ist das des Dolmetschers
mit der Gegenseite und das eigene mit dem Dolmetscher.® (1960/1990:388-389)

This way of looking at the interpreter as a person involved in two subsequent
acts of communication, albeit within the overarching framework of her clients’ goals
and conversational moves, identifies her as the only party who is constantly in a
“dialogical situation”. Thus, ironically enough, while debasing the interpreter’s
activity to a mechanical process of decoding and recoding of information, the
“conduit” metaphor of the monological paradigm assigns to her a central and, to a
very large extent, dominant role as the sole and unavoidable channel of
communication.

Whereas monologism construes communication as a “from-to” process,
dialogism portrays it as an intrinsically social and collective process, a “between”
process, “where the speaker is dependent on the listener as a “co-author” (as well as
in other capacities) and, more generally, on the various relevant contexts, and where
he, the speaker, is also a listener (to his own utterance) and is engaged in sense-

0 Translation: Dependence on the translation of an interpreter is an extreme case that duplicates the
hermeneutical process of the conversation: there is that between the interpreter and the other as well
as that between oneself and the interpreter.

-11 -
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making activities in the course of the verbalization process itself” (Linell, 1998:24).
In other words, meanings do not exist in a ready-made form beforehand. They grow
out of vague thoughts and are gradually developed as utterances are formulated,
becoming shared knowledge only when all parties to the interaction mutually provide
evidence that they have established a shared understanding. The domination of
monologism in Western intellectual history, Linell argues (1998:28), is largely due
to a “written language bias”, whereby the written language is not only taken as a
model for language structure and use, but serves also as the medium to describe
language itself. Although dialogism, as an alternative epistemology, is presented as
an equally comprehensive theory of human communication, thus applying to all
modes, written as well as oral, its principles are derived from observation of talk in
face-to-face encounters. Linell’s definition of dialogue as “interaction through
symbolic means by mutually co-present individuals” (1998:10) highlights the mutual
other-orientation of interlocutors, which can be extended to include an intended or
imagined “virtual other”, but emerges in a more salient way in actual conversations
between people. If the dialogical paradigm is applied to interpreted interaction, the
interpreter loses her hegemony!! but is reinstated as a full — and we could add re-
humanised — participant in the exchange. Dialogism in interpreting thus entails at
least three consequences. Firstly, the interpreter will be seen to contribute along
with the primary interlocutors to the joint construction and negotiation of meaning,
not only as a text-(re)producer but as a social actor with a moral responsibility to
her clients and to the norms of professional ethics. Far from being discarded, the
requirement of equivalence, i.e. faithfulness to the original message, will be judged
against a multiplicity of contextual factors, in a holistic, synergic and dynamic view
of communication as something more than an ordered sequence of utterances.
Secondly, once the idea that the interpreter’s presence has no influence on the
interaction is recognised as a fallacy, primary speakers, on their part, will become
aware of their active role as co-definers of interpreting quality. Thirdly, though
communication will remain largely dependent on the interpreter’s ability to convey
meaning through the verbal channel, increased significance will be attributed to the
role played by directly accessible features, such as prosody, eye-contact, facial
expressions, gestures, posture and positioning, in offering to primary interlocutors
alternative and complementary cues for sense-making. The double-dialogue of the

Tn positing the centrality of the interpreter in the conduit model vs. the equality of her status with
the primary interlocutors in the dialogical model, I offer a reverse perspective to the more current
one which sees the restoration of the interpreter to an involved third party as a clear sign of her newly
gained central role in cross-cultural communication. At a closer look, however, these are but two
ways of representing the same theoretical shift, away from a view of interpreting as individual text
production towards interpreting as a social and multi-functional activity.

-12-
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monological paradigm is thus replaced by a triadic interaction model, whereby an
interpreter-mediated encounter can be described as a “#7zlogue” (Malheiros-Poulet,
1995) or, more figuratively, a “communicative pas de trois” (Wadensjo, 1998:10-13).

In the dialogical framework, the concept of cooperation takes on new contours.
Whereas the classical notion of dialogue — think of Grice — invokes a normative and
ideal speech situation characterised by egalitarianism, harmony, consensus and
agreement'?, empirically observed cooperation is at the same time more pervasive and
less pronounced. Linell argues for its substitution with the concept of “coordination”,
which he defines as the “co-accomplishment of concerted activities by conversational
partners” (1998:74). Coordination thus presupposes the collective construction and
management of a “communicative project” through mutually oriented inter-actions,
whilst accounting for frequently occurring divergence in the interactants’ individual
projects. In other words, in non-cooperative kinds of communicative activities,
interlocutors pursue competitive goals which must, however, be coordinated within a
general project, if communication is to take place. This redefined notion of cooperation
bears relevance to the interpreting activity in dialogical settings. As Anthony Pym
(2000:188) observes, to describe the cross-cultural mediator as a facilitator of
communication is not tantamount to saying that cooperation is her aim, or that she
must achieve it at all costs. Borrowing Linell’s terminology, the interpreter’s task is on
the one hand to enable the overall communicative project” by contributing to the
coordination of the speech event, and on the other to adhere to the interlocutors’
individual projects as they gradually unfold. An instructive and productive way of
considering the mediator’s aim is suggested by Chesterman (1997), when he claims
that translators should not pursue equivalence but rather avoid misunderstandings.
As Pym puts it “the translator would then not so much seek cooperation as try to
eliminate the conditions that promote non-cooperation” (2000:183).

The following paragraphs will draw on the above observations and discuss their
impact on teaching practice. The underlying assumption is that exposing the actual
dynamics of talk-in-interaction can free students from inhibitory misconceptions
not only about interpreting, but more generally about the learning experience, which
itself will come to be seen as a dialogical process of joint co-accomplishment.

2 Sperber and Wilson’s relevance theory replaces Gricean cooperation with the shared aim “to have
the communicator’s informative intention recognized by the audience” (1988:161). Their shift, however,
does not entail a break with the monological view of language, since reference is still made to an
intention which pre-exists in the speaker’s mind, and to a merely information-transferring function of
human communication.

B Though referring to monolingual triadic exchanges, Caplow’s (1968) definition of “mediator” as
the third party who defends the collective programme offers an interesting parallel.

-13 -
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Designing a three-tier curriculum

The suggested curriculum envisages a practical and theoretical pathway, ideally
stretching over three to four years of academic study. More specifically, with reference
to the Italian university system, the three stages identified below correspond to the
second and third year of an undergraduate three-year degree course (corso di laurea
triennale) and to the first year — with a possible extension to the second year — of a
postgraduate degree course (corso di laurea magistrale). As already mentioned, the
progression of activities is designed to develop solid interpreting skills, as well as an
understanding of the dialogical interpreting format in its varied settings. The focus
of attention will move from relaying information (level one), to coordinating
interaction (level two), to analysing authentic interpreted encounters (level three).
Elements of increased interactional complexity are introduced in the transition from
one level to the next, with the most significant ones being the shifts from cooperative
(level one) to competitive or even conflicting communicative scenarios (level two),
and from symmetrical (level two) to asymmetrical participants’ roles (level three).

Whilst role-playing will remain a constant in class activities throughout the three
stages, research data will be gradually introduced not only to explore authentic
interpreting practice, but also to highlight similarities and differences between
simulated and real interaction. As argued by Elisa Turra (2005), the combination of
different types of data is essential both to expose students to a wide range of discourses
and pragmatic variables, and to bring about a fruitful integration between teaching
and research. Though heeding the author’s warning against an early introduction of
transcripts of real interpreted sessions in the curriculum, the use of such material is
even more strongly advocated here, as the only effective way of displaying the true
impact of cultural and social diversity on communicative behaviour. To enable
students to reflect upon their own performances as well as those of interpreters in
the real-world, a selection of theoretical and analytical models will also be presented
for each one of the three levels.

The use of these mutually reinforcing tools will be described in the following
sections. Class activities and teaching materials will be illustrated through excerpts of
transcribed audio- and videotaped student performances and authentic data drawn
from the dialogue interpreting corpus which the present author has been creating
since 2003." Owing to constraints of length only a few salient examples will be
provided.

“ The corpus, which is still being expanded, covers three dialogue interpreting areas: immigration
services, health-care provision and business negotiations. The latter collection includes both authentic
and simulated interaction. At present, the total recorded time for each section is respectively 133
min., 124 min., and 542 min. of which 187 were recorded at a fair trade and 355 in interpreting
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Level one: Relaying

The first stage of a dialogue interpreting curriculum should allow for a gradual
transition from the reassuring solidity of the written text to the uneasy evanescence
of spoken discourse. Talk is still treated here mainly as text”, and interpreting as a
text-relaying task. The focus is on the recovery of information units and the logical
connections between them. Analysing the propositional macro-structure of written
texts is a useful preliminary exercise, but should soon be replaced by collective
reconstruction of orally delivered information. Memorisation and recall of
progressively longer stretches of oral discourse will be subsequently required from
individual students.

Alongside oral summaries, a widely recommended activity in interpreter training
is sight translation. Among its many learning benefits, Sandrelli (2005:85) relevantly
mentions the “oralisation” of written texts, a process which forces students to simplify
syntax by turning subordinate and embedded clauses into main clauses linked by
coordinating conjunctions. At first sight — pun fully intended — this would seem
perfectly in line with the aim indicated for this level. However, precisely because, as
the author points out quoting Abril Marti and Collados Afs, sight translation presents
students with a condition of maximum contact between the two languages, thus
exposing them to the pitfalls of interference, we would rule it out as a preparatory
exercise in the present curriculum proposal, and possibly see it as an additional skill
taught at later stages. The development of “dexterity, precision and succinctness”
(Snelling, 1992:4), which makes sight translation an ideal precursor of simultaneous
interpreting, would be an over-ambitious and unrealistic goal, if set at the beginning
of the students’ dialogue interpreting experience.

So a different way must be sought to lead students from literacy to orality. This
may be found in oral presentations of company profiles. Students are first asked to
collect information on a local company and draw up a profile in their native tongue
(Italian in our case). The folder will include the company’s history, a description of
the line of business, catalogues and advertising material, as well as the transcript of
an interview with one of the company’s staff, and a short glossary of technical terms.
This information is then presented in class in the foreign language (English) from
very simple notes. Obviously no learning by heart is allowed. The presentation is
interpreted sentence by sentence by another student back into Italian. The
interpreting task is made easier by the distribution of the relevant glossary to the

classes and exams. Transcription of these recordings has already been completed. All the examples
supplied in the present contribution show excerpts from these transcripts.

5 This refers to the distinction between “talk-as-text” and “talk-as-activity”, which has become widely
known in the field of interpreting studies following Wadensjo’s seminal work of 1998.
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whole class one week in advance on the corresponding presentation. To make sure
that the delivery of information is as spontaneous as possible, at the end of the
presentation the teacher will ask questions in Italian which the interpreting student
will relay in English to his/her colleague.

The communicative scenario is, at this stage, fully cooperative; the speaker is
the company’s spokesperson supplying information to an audience, whose only goal
is to learn as much as possible about the given business activity. There is no turn-
taking between primary speakers, as the presentation is still a monological kind of
communication, although an embryonic interactional element is present in the
questions. The preparation of the company profile familiarises students with the
business setting, in view of the simulated business negotiations of the next module.
A first exposure to analysing and transcribing oral language is also offered through
the interview. With reference to assessing the interpreting performance, Wadensjo’s
(1998:106-108) taxonomy of interpreter’s renditions may be introduced.

Level two: Coordinating

At this level, students are presented with the notion of talk-as-activity. The focus
is on the dialogical format of a complex three-party interaction, where the interpreter
is not only reproducing utterances but coordinating the overall communicative
project. The module will start with the distinction between monologism and dialogism
(see above). Though Linell’s work (1998) will be widely referred to and suggested
for further reading, Bazzanella’s (2002) definition of dialogue is a preferable
conceptual framework for didactic purposes, as it allows easy recognition of the
distinctive traits of different dialogical contexts. In her attempt to capture the essence
of dialogue, the author turns to Eleonor Rosch’s prototype theory and identifies the
core components of dialogical communication in two attributes, namely
“interactivity” and “intentionality”. For each of the two prototypical “macro-
features”, she then lists a number of properties, or “micro-features”, which may be
central in certain forms of dialogue, and peripheral or totally absent in others. The
first set includes: a) the use of the spoken medium; b) the interlocutors’ co-presence
in space and time; c) the involvement of two people; d) the alternation in turn-
taking; and e) the joint construction of meaning. As for the second macro-feature,
i.e. intentionality, Bazzanella indicates the following micro-features: f) shared
knowledge and cultural frames of interpretation; g) shared code; and h) the pursuit
of an individual as well as a collective goal. Reference to this framework will enable
students to see how, despite the absence of some of the micro-features in both
categories (namely, points ¢, fand g), a face-to-face interpreted encounter can indeed
be considered a form of dialogue, not only in light of the applicability of all the
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other traits, but because the third party is there precisely to bridge the knowledge,
culture and code divide that separates the two main interlocutors.

After a thorough explanation of each micro-feature in the specific context of
dialogue interpreting, the next step will be their actualisation in simulated interaction.
Among its many learning benefits, in a dialogue interpreting course the role-play
offers the opportunity to practise the foreign language in a true-to-life professional
context, and, even more importantly in our view, to present the verbal exchange as
ashared construction of meaning, or as Pym (2000:184) puts it, “as the active creator
of intentions”. The role-play shows in the most direct way how speakers’
communicative goals are only partially pre-determined and evolve in response to
the turn-by-turn moves of all interactants, including the interpreter (see example
[1] below). An extensive discussion of the technique of the role-play in interpreting
classes is found in Sandrelli (2001 and 2005). While referring the readers to the
author’s practical guidelines and their robust methodological underpinnings
(concerning issues such as the use of scripted dialogues, the nature and timing of
teachers’ feedback, the involvement of the whole class in assessment exercises, etc.),'®
the present curriculum departs from the teaching practice suggested in the earlier
of the two contributions, in two respects.

Firstly, the interview with experts on topical issues, though of undisputed
effectiveness as a language learning device,'” in a professionally oriented perspective
is bound to shift the ground towards a different interpreting format, namely media
interpreting. If, admittedly, professional contexts do include situations where
journalists need interpreters to conduct private interviews, a more common instance
is the broadcast interview, usually within a talk-show programme. Considering the
additional skills required of the interpreter in this setting, where substantially different
communication rules apply,'® this learning activity would be best placed at a post
graduate level.

Secondly, in the present author’s experience, the development of a structured
note-taking system in the context of dialogue interpreting has been found to be
highly counter-productive. Sandrelli herself acknowledges the risk and proposes
the teaching of “only the basic features of the note-taking technique devised by
Rozan” (2001:181). However, she then proceeds to illustrate the guidelines given to
students through examples which show an already well-advanced note-taking skill.
Her arguing in favour of teaching note-taking, on the grounds that non-contextualised
information cannot be retained in memory, is not sufficiently compelling. Students
need no instruction on how to note figures, names and technical details. As for

16 These aspects are also treated in Cotta-Ramusino (2005) and Merlini (2005 b).
17 Tt should be recalled (see note 9) that this is the specific field of interest in Sandrelli (2001).
8 On this, see Straniero Sergio (1999) and Mack (2002).
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“identifying the macrostructure of the text and writing down the skeleton of
discourse” (2001:181), this task is undoubtedly essential in practising consecutive
interpreting, where the compositional plan of longer stretches of talk must be
graphically represented on paper to be accurately rendered. It may, however, turn
into a deleterious distraction for dialogue interpreting students. Assessment of student
performances has revealed that, almost invariably, the note-taking exercise occupies
the students’ attention entirely, leading them away from the speaker’s communicative
goal and from the overall direction of the conversation. Students stop keeping eye
contact, providing feedback and managing turns. As they withdraw, mentally as
well as physically, from the unfolding interaction, they become engrossed in pursuing
meaning on the page, with the consequence that they lose it completely. This does
not mean that reflection on the macrostructure of the verbal exchange is a pointless
exercise; quite the opposite. If introduced at the feedback stage, the reconstruction
of topic development — with particular attention to the modification of the speakers’
initial stances and goals — is indeed a valid teaching strategy.

In light of the above observations, a number of suggestions may be formulated.
First of all, in this second module the focus should be exclusively on business
negotiations. We would even argue for its further limitation to verbal transactions
concerning the sale/purchase of goods. Following a brief illustration of the dynamics
of negotiation, the communicative event is broken down into its constituent phases,
which are then presented as distinct teaching units, each with its own specific
linguistic and pragmatic features, and interpreting difficulties. A possible sequence
might be the following:

1) opening (initial small talk, introductions, presentation of the respective
companies);

2) clarifying the purpose of the encounter;

3) presenting the line of products (models, colours, materials, etc.);

4) talking about quantities, prices and discounts;

5) agreeing on terms of delivery and payment;

6) closing (filling in the order form, exchanging business cards, planning future

steps).

Only when all the units have been covered, will the role-play extend over a full-
length negotiation. With reference to the opening phase, small talk should not be
neglected, given that it plays a vital role in business negotiations, as the means by
which interlocutors build mutual trust. As Pym (2000:186) observes “the activity of
gossip may [develop] relationships of mutual reliance and even friendship that may
better ensure the success of future acts of cooperation”. Starting from phase 2), the
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notions of joint construction of meaning, turn-taking and communicative projects
can be seen fully at play. An effective way to bring to light the interlocutors’ joint
responsibility in topic development is to present the same communicative scenario
twice, with two different students acting as interpreters. Example [1]* provides an
illustration of how a divergence in formulation (the introduction of a causal link
and the added emphasis in speaker B’s turn) and in floor management (student 2’s
interruption of speaker B) may steer the conversation along a different route:

Example [1]

Student 1

A:

Allora, questo ¢ il modello che mi
aveva segnalato la signora
rispondendo alla mia mail. Questo era
il modello a cui era pil interessata, me
lo pud confermare?

It is the model you were interested in?

Yes, I was particularly interested in
this model. I'm really fascinated, but
I’m not very clear on the upper. Is it
just a printed pattern or is it stitched?
Ha detto che ¢ interessata, apprezza
questo modello perd ha un dubbio se
si tratta di...cioe se il disegno &
stampato oppure cucito.

Il disegno dici? Il disegno. No.
Questa ¢ una cucitura, perché la
scarpa, la tomaia ¢ in cotone. Ma
I'interno della scarpa ¢ in pelle, pelle
di vitello, solo I’esterno ¢ in stoffa e il
ricamo ¢ in seta.

The pattern is stitched. The insole is
in leather and the upper is in cotton.

Student 2

A:

I:

A:

Allora, questo ¢ il modello che la
signora aveva scelto tra i tre che le
avevo mandato, vero?

This is the model that you chose
among the three that she sent to you.
Right, this is what I'm really interested
in, because I find it a very fascinating,
very attractive model, I’m fascinated
/ but...

/ Si, perché lo trova molto attraente,
¢ un modello che le ¢ piaciuto
particolarmente.

Come mai le ¢ piaciuto cosi tanto?

She want to know why you find this
model so attractive.

¥ All the excerpts from transcripts of student performances presented in this paper have been left in
their original form. The language mistakes made by students have, therefore, not been corrected.
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Attempts to collectively reconstruct the progression of the communicative event
should follow each role-play session. Additionally, students may be asked to transcribe
the recorded class performances — example [1] comes from one such exercise —
which will then be discussed the following week. The first elements of turn-taking
will also be introduced. Later in the module, reference to the theoretical tools of
Conversation Analysis, as first developed by Sacks, Schegloff and Jefferson (1974),
will help students evaluate the impact of the interpreter’s control of turn transfer, or
lack thereof, on the interaction. Transcripts of authentic interpreting sessions may
be presented at this stage. Example [2] gives evidence of a chaotic exchange, where
frequently occurring overlaps (signalled by square brackets) result both from the
Italian speakers’ assertive conversational behaviour and from the interpreter’s inability
to organise the participants’ turns:

Example [2]%°

El: perché [noi abbiamo la possibilita ]

E2: noi la confezione possiamo fare anche grosse confezioni

El: abbiamo (.) confezioni da::: da circa: venti—vent-venti-venti chili

E2: oppure anche pitl grandi

El: r ranche pit grandi

L: | | packages are around twenty kilos and up to one hundred=

E2: L Lanche un quintale e mezzo ] [anche ]

L =kilos

ElL: ehm non ci sono problemi perché se vuole=

I: [ [:si ma lui lui voleva sapere ] indicativamente il prezzo di un::=

FV: *how do we start how do we start

L: =del radicchio al chilo

E2: eh beh adesso al momento [le dico il prezzo quando ¢ il momento ]

El il prezzo ehm varia perché
oggi oggi & un prezzo venti giorni fa ne aveva un altro ehm

L: [ [of course it’s very: ]

El: se vuole che gli dica il prezzo di oggi & un discorso eh

L: today’s price [is different from ] the ()

E2: il prezzo ¢ cinquanta

FV: that’s the market

L yeah

FV: that’s obvious yeah I just want to have an idea ( ) how much is it how much=

I: =si per [avere un’idea ] () il prezzo di oggi

FV: it’s the market you know

E2: oggi come oggi=

ElL: =cinquanta centesimi

20 This excerpt is taken from the transcript of an interpreted encounter recorded at the Tecnobortus
fruit and vegetable trade fair, Padua, 20.02.2004. Here, “E” stands for exhibitor, “I” for interpreter,
and “FV” for foreign visitor.
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Obyviously, transcription conventions should be explained beforehand. Moreover,

transcript analysis should be aided by repeated listenings to the audio-files.

Naturally flowing from issues of interactional management is the discussion of

communicative projects, with the crucial distinction between individual and collective
goals. Here, the most useful role-play scenario is one where the primary interlocutors’
projects are plainly misaligned. Example [3] presents a situation where a long-
standing business relationship is likely to end, following the American customer’s
intention to buy shoes from a different supplier:

Example [3]

A:

e

=

To sono venuta qui proprio per farle vedere il nuovo catalogo, ma soprattutto per,
visto che siamo clienti...siamo in affari da tantissimi anni, per proporre delle soluzioni
di prezzo vantaggiose proprio perché vogliamo venir loro incontro, anche facendo
una politica di prezzo un pochino pitl vantaggiosa per loro.

Si, allora. She have... came here to show you the new catalogue, but also to propose
you a new pricelist to help you, to help you for a new purchase.

Ok well. As I said... that may interest me, of course, because if I can get better prices
I can probably sell better, but as I said people are very careful with their money now,
and as I said before there’s the exchange rate problem, their shoes would probably
still be too expensive for us.

Allora, mi stava dicendo che & molto diciamo molto interessata alla sua proposta,
anche se con il tasso di cambio probabilmente, diciamo, gli acquisti saranno ridotti,
sara difficile e forse diciamo il costo di queste scarpe ¢ comunque un po’ eccessivo.

Le nostre sono scarpe di altissimo livello le nostre e questo loro lo sanno.

Theirs are high quality shoes, very high quality.

Oh yes I know that, but we have....

Sono scarpe sulle quali, certo noi possiamo venire loro incontro, proporre dei prezzi. ..
perd stiamo parlando di una ditta che esporta in tutto il mondo scarpe di altissima
qualita!

Si. This is a company, an important company with top quality shoes, but she’s saying
to me that she want to propose you an interesting price

As I said, I'm not denying the quality because I've bought these shoes for so many
years, the quality is not in question, I know, but we are considering settling for a
slightly lower quality and buying at lower prices.

Allora mi stava dicendo che & conosce la qualita delle scarpe, anche perché comunque
siete diciamo in collaborazione da diversi anni perd mi stava anche dicendo che una
qualita un po’ inferiore potrebbe andare comunque bene.

Certo, se loro si stanno posizionando su un altro tipo di mercato, quindi un altro tipo
di clientela...dipende appunto dal cliente, nel senso che un cliente che & abituato a
comprare italiano, per me loro avrebbero problemi a vendere a questo cliente, anche
se a un prezzo inferiore, una scarpa che perd non ha la tradizione della scarpa italiana,
chiaramente...
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I: Si, mi scusi, posso tradurre?

A: Si, si, solamente aggiungo solo questo, tutto sta se loro vogliono cambiare tipo di
clientela.

I: It depends on the client because the client who usually buys Italian shoes knows the

difference. Are you thinking of changing your client?

In conflicting scenarios of this kind, a frequently observed tendency is for
students to take upon themselves the task of reconciling the two parties” divergent
goals. In other words, they tend to confuse their responsibility towards the
interactional project with the idealised pursuit of a compromise (example [3] provides
evidence of this; see parts in bold). Equally common is the students’ progressive
alignment with one of the two clients, usually with the culturally closer interlocutor,
in this case the Italian-speaking one. An eloquent illustration is found in the following
excerpt, where the impersonal reference to “the company” is replaced by the inclusive
pronoun “we”, overtly emphasised, a few turns later, in the comment “We have
convinced her”, accompanied by a complicitous nudge (as the video-tape of the
performance clearly shows):

Example [4]

B: So there’s quite a variety. Is the sole... is the rubber sole in this colour, this grey
colour, or eh does it come in other colours?

I: Vuole sapere se la suola del modello del sandalo ¢ sempre grigia o puo essere anche
di un altro colore.

A:  Puo essere anche di un altro colore, noi di solito abbiamo due colori o grigio o tutta

bianca, ma se loro vogliono altri colori noi possiamo produrla in altri colori, pero di
solito quelli che offriamo noi da catalogo sono o bianca o grigia.

I: The company produce the rubber sole in grey or white colour eh but if you like you
can ask another colour.

B: No I think that the grey is fine I'll have grey with, let’s say, with the red shoe, it’s cute
it’s really nice. As for the model in canvas...

I: Allora va bene la suola grigia con la scarpina rossa. Passando al modello in tela,
invece...

A: Si, i colori qui sono tre, bianco, celeste e giallo.

I: The colour of the other model, the second model, the model in canvas, eh we have eh
three colours ehm white and: a very light blue, very very light, and yellow.

B:  Idon’t know whether the yellow will go over that well in my country, ok so T would
stick to maybe white and baby blue, eliminate the yellow.

I: Allora ha detto che dato che pensa che il giallo non sia un colore che vada molto nel
suo paese, allora ha deciso di prendere gli altri colori quindi il bianco e il celeste.

A:  To proverei a convincerla sul giallo, perché abbiamo avuto delle resistenze anche qui

con i nostri eh acquirenti locali, invece sono andate moltissimo.
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I: She suggests you to try on your market the yellow colour... there were doubts here
too, but it has sold well.

B: I don’t know. So you say to try out the yellow, you think it will eh it will go over.
Mmm, I could, let’s say let’s try, let’s make it ten pairs of the yellow.

I: Allora ha detto che decide di provarlo, quindi ’abbiamo convinta per dieci paia
gialle.

Leaving an in-depth discussion of the interpreter’s loyalty and professional ethics
to the next level of the curriculum, students should be made aware of shifts in the
use of the 1% vs 3" person singular, and their often unconscious identification with
one of the speakers, signalled by the use of the 1* person plural.

A final suggestion concerning the role-play is that teachers should highlight
rather than minimise, or worse ignore, instances of miscommunication brought about
by the student’s inaccurate renditions. This strategy pursues a twofold didactic aim.
First, attention will be productively diverted from formal equivalence between
original utterance and rendition, onto the communicative impact of the interpreter’s
translation choices. Second, students will perceive interpreted interaction as a truly
cooperative effort, where lack of coherence leads primary speakers to recycle
information and ask clarifying questions (see Bot, 2005). Example [5] shows the use
of these devices by both primary speakers, in two subsequent occurrences of
miscommunication — one concerning when to look at the order form, the other
where to have dinner:

Example [5]

B: OKk, shall we fill the order form now?

I: Compiliamo il modulo ora?

A: Se per la signora va bene, possiamo compilarlo noi, mentre lei magari si riposa in
albergo. Adesso la accompagniamo in albergo e il modulo glielo porto a cena, cosi lei
ha tempo dopo di darci un’occhiata, cosi domani, quando viene a visitare la nostra
sede, possiamo gia mandarlo in produzione.

I: If you agree, they can fill the order and you can go in the hotel and have a rest, and
see this order form at dinner or tomorrow when you will go in factory eh to visit eh
their plant.

B: Ok I think tomorrow will be fine, so that when we meet in the factory we’ll deal with
business. I don’t like dealing with business over dinner.

I: Preferirebbe domani perché non le piace occuparsi di affari dopo cena, preferisce
domani durante la visita.

A:  Sj, certo, io le davo semplicemente il modulo stasera gia riempito con tutti i dati, poi

vedeva lei, magari domani mattina presto. Di certo non ne parlavamo a cena, la
rassicuri, non & una cena di lavoro.
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I: They only will give you this order form and they don’t intend to, eh, talk about business
after dinner.

Well I don’t like talking about business during dinner either. Anyway, as I said, I
will have a look at it tomorrow morning before we meet.

Si, come diceva lei controllera quindi in hotel poi vedrete domani.

Perfetto allora io se posso, vorrei proporre un programma per stasera, immagino
stasera non abbia altri impegni

Have you any other meetings tonight?

No, no I have no plans at all, tonight I have no other eh nothing to do. Totally free.
She would like to eh to suggest you a programme for tonight for this evening.

Ok.

Innanzi tutto direi, magari un aperitivo in uno dei locali pit alla moda in questi
ultimi mesi, ¢ un nuovissimo locale che hanno aperto qui vicino

Maybe you can go to eat something in a very new eh a very new eh pub local near
here

A local pub? We’re going to eat in a pub in a local pub?

Yes, eat something,.

La vedo sorpresa. Le assicuro, & un bellissimo posto, un nuovo caffé molto di moda
che hanno aperto dove si puod prendere un aperitivo.

It’s a very new fashionable bar café...

Oh, it’s a café, ok, because a pub, I’'m not a drinker you understand, so I don’t really
like going to bars.

I: No, no is a café. It was my mistake.

&

>

= > o

>y

o=

The above excerpt points to a further aspect of interpreted interaction, namely
the role of non-verbal language as an additional channel for sense-making. The
underlined utterance reveals that speaker A has gathered from her interlocutor’s
facial expression and prosodic traits that she is not thrilled at the proposal. The
didactic value of video-recording student performances to discuss non-verbal
behaviour is widely recognised and, for reasons of length, won’t be illustrated here.

The introduction of transcript analysis towards the end of the module may be
useful not only to describe the actual dynamics of floor and topic management (see
example [2] above), but also to illustrate the difference between “representation”
and “metalinguistic elaboration” (Pym, 2000:189). Given the lack of shared cultural
frames, the latter procedure is often used by interpreters to provide autonomous
explanations of a given term, as shown in the last example in this paragraph, where
the meaningless loan translation “Indian fig” for the Italian “fico d’'India” (“prickly
pear”) is followed by the description of the fruit in question:
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Example [6]*

E: ehm (.) rappresentiamo un consorzio di cooperative agricole (.) siciliane

I: he represents (.) the a-an organization of Sicilian ehm cooperatives

E: produciamo comunque questi prodotti=

I: =and this is the range of their products they produce watermelons oranges I don’t
know if you know what these areT here ehm called (.) Indian figs a they are a kind
of fruit which grows on cactuses and it’s th-this size and it’s oval (.) ehm yellow or
red=

FV: maybe maybe we call it another name in England

I: yeah

FV: yeah maybe it’s not familiar to me but okay

I: ehm I know ehm it’s typical of southern Italy (.) and ehm

FV: yeah?

L: and ehm non ha una foto con sé?

E: no eh perché in questo momento no

FV: of this Indian fig yeahT=

I: [ =yeah 1

FV: ¢ tipo - il cactus gli hai detto tipo cactusT

I: si si si si

Level three: analysing

At a post-graduate level, different dialogue interpreting contexts may qualify
for in-depth study. In addition to the above-mentioned media interpreting, the choice
may fall on one of the three main areas of community interpreting, namely legal,
public service and medical interpreting (see Roberts, 1997:9). In light of the present
author’s research interests, the last two have been opted for. Since the purpose of
community interpreting is “to assist those immigrants who are not native speakers
of the language to gain full and equal access to statutory services” (Collard-Abbas,
1989:81), its first distinctive trait is the institutional nature of the interpreted
encounters. Borrowing Drew and Heritage’s words, we could say that:

The interactions that are analyzed here are basically task-related and they involve at
least one participant who represents a formal organization of some kind. The tasks of
these interactions [...] are primarily accomplished through the exchange of talk
between professionals and lay persons. (1992:3)

21 This excerpt is taken from the transcript of an interpreted encounter recorded at the Tecnobhortus
fruit and vegetable trade fair, Padua, 21.02.2004. Here, “E” stands for exhibitor, “I” for interpreter,
and “FV” for foreign visitor.
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Interaction in institutional settings is thus not only intentional, i.e. goal-oriented,
as are all other types of dialogue, but primarily task-related, in that talk is here
instrumental to performing specific activities of a professional nature. A further
difference from ordinary conversation is that the professional capacity of one of the
two interlocutors is made relevant to the conduct of these activities. This relevance
entails a series of constraints on what will be considered “allowable contributions to
the business at hand” (Drew and Heritage, 1992:22-23); hence, the extensively
researched and documented asymmetry which characterises participation in
institutional interactions. An often quoted example of this asymmetry is the medical
practitioner’s control of the question-answer sequence in doctor-patient interviews.

From the symmetrical configuration of business negotiations, which, as Sandrelli
(2005:79) quoting Smirnov highlights, are founded on the idea of an equal
relationship between negotiating parties, the focus is shifted, at this level, onto
exchanges characterised not only by a knowledge divide, but also by a status
differential between primary interlocutors, resulting from the service users’
membership of a minority group. While the knowledge asymmetry may be partly
reproduced in role-play activities — where, for instance, a physician who does not
speak the foreign language is invited in class to act out a medical interview on the
basis of a previously agreed clinical scenario —, the culture and power asymmetry is
best explored through reference to real interpreting practice. This is why, in the
present module, the balance is heavily tilted towards transcript analysis.

Already introduced in the preceding module, the reflection on the different
forms of reported speech acquires much greater significance here, as it sheds light
on issues of identity and neutrality. As mentioned earlier, in Italy the figure who is
active in community interpreting contexts is currently that of the cultural mediator.
This is normally a foreigner, who shares with the service user not only the same
ethnic and cultural background, but frequently the same life experience as immigrant,
with, however, the non-negligible difference that the former is at a more advanced
stage in the integration process within the host society. Among the linguistic markers
of the mediator’s conscious and often unconscious drives towards either identification
or distancing are the shifts between direct and indirect speech in the renditions of
the primary speakers’ utterances. Two analytical models may be suggested to
systematise the study of these variations, namely Bot’s (2005:169-191) classification
of “renditions of perspective”, and Merlini and Favaron’s (2005:279-285) categories
of “footing”. Moving from Goffman’s (1982) concept of “production format” through
Wadensjo’s (1998) subsequently developed “reception format”, the latter model
combines within a single framework all the interpreter’s conversational alignments.
In other words, the interpreter features here both as a translator of other people’s
utterances (which she may report either in the 1% or 3'¢ person) and as a primary
interlocutor, in Goffman’s words a “principal”, contributing on her own account to
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the exchange. The excerpt shown in example [7] is taken from the transcript of an
interaction which took place in 2004 at a Foreigners’ Advice Bureau run by the
municipal authorities of a Northern Italian city. A French-speaking asylum seeker
from Cameroon turned to the service to find provisional accommodation, while
awaiting the scheduling of his immigration hearing. The Moroccan mediator is first
seen to identify with the Ttalian employee, whose utterances he translates in the 1*
person, while distancing himself from the immigrant through the use of the 3 person.
Later in the conversation, however, the mediator’s opposing pull towards solidarity
is displayed in his adoption of the footing of principal, whereby he interacts
autonomously with the immigrant, as the employee is temporarily out of the room,
to explain how to present an acceptable account to the police, in preparation for the
official hearing with the immigration authorities in Rome.

Example [7]%

da dormir (.) senza:: senza documenti & impossibile

non ho capito

da dormir sans document & impossibile

quindi pour dormir si vous n’avez pas pour avoir un lieu ott dormir si v - vous n’avez
pas de docume:nts c’est impossibile

() documenti T (.) non ne ha ehm:

mais vous n’avez rien nonT

voici la déclaration j’ai été la-bas a Ventimiglia ()

quand?

() (je suis arrivé en retard je suis parti) ils m’ont demandé d’écrire mon histoire (comment
je m’appelle) j’ai quitté le Cameroun

oui

je suis du Cameroun ( ) ils m’ont donné I’adresse de: votre adresse je suis venu ((the
telephone rings)) ici rencontrer monsieur et madame

oui

ils m’ont envoyé prendre les photos je prends les photos comme ils m’ont dit ((the
telephone rings))

lui & stato in via XXX poi ’hanno mandato:: qua ha scritto la sua storia e:: lui ha preso
le foto e la marca:

z27vg7

£ SE S <SECEF

[...]1((P leaves the room))

U: chaque fois eh a chaque cing cents métres vous trouvez un policier si c’est pas un
policier c’est les gendarmes

M: ouai ouai

U: chaque fois

22 Here, “P” stands for service provider, “M” for mediator and “U” for service user.
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M: mais je sais pas est-ce qu’ils ont ils ont des ordres? de la part de Iétat ou bien ce sont
des gens comme ¢a des gendarmes qui abusent de leur service? de leur fonction en tant
que policiers ou gendarmes? c’est ¢a que je veux savoir

(en tout cas) je ne sais pas=

=si vous avez non c’est C’est je je ne dois pas poser ces questions mais je les pose
exprés pour vous rendre euh:: bien clair que qu’est-ce que demande la commission
que si vous avez une histoire vraie euh basée sur des éléments véridiques vous pouvez
avoir ((the telephone rings)) vous avez la chance d’avoir euh I'asile politique sinon la
commission elle va-euh elle peut juger: votre: récit comme ¢a inventé je sais pas alors
il faut toujours mettre accent sur la question politique c’est pour cela qu’on I'appelle
Iasile politique il faut pas mettre accent sur les choses économiques ou bien j’ai pas:
rien a manger parce que ¢a n’intéresse pas la commission.

=c

A further avenue of investigation may be offered by politeness theory (see Brown
and Levinson, 1987). In this case, the object of analysis will be the participants’
face-threatening moves, as well as their face-saving strategies, in terms of positive
and negative politeness. The following sequences (example [8]) are taken from an
encounter between a French diabetologist, a Filipino diabetic patient and an Indian
interpreter, which was recorded in 2004 at a major hospital in Paris. English was
used as a vehicular language. The purpose of the encounter is to verify the patient’s
compliance with the prescribed hypoglycaemic diet. As the blood sugar test reveals
higher levels than expected, the doctor cannot avoid performing a face-threatening
act, i.e. reproaching the patient. She, however, mitigates the threat, first through
positive politeness strategies (expressing her emphatic approval of the interlocutor’s
food culture) and then through negative politeness strategies (using impersonal
forms). Worthy of note is the interpreter’s face-work. On the one hand, she translates
the doctor’s appreciative comments; on the other, she shifts from impersonal to
personal forms, thus neutralizing the negative politeness of the original utterances.
When criticism becomes slightly more open, the interpreter’s instinctive move is to
save her face rather than the doctor’s, by introducing her translation with the
distancing phrase “according to her”:

Example [8]*

D:  ouije me doute vous faites de la cuisine essentiellement asiatique?t
I: so do you cook euh:: Asiatic food?

P:.  mhm=

D:  =siheint oui oui c’est normal ¢a r C’est bien=

P:

L ((laughter))

B Here, “D” stands for doctor, “I” for interpreter and “P” for patient.
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=((whispered)) it’s normal=

=c’est bien et c’est trés bon en plus

and the taste is (good) as well

hein? il faut mettre dans votre cuisine pour il ne faut pas changer les choses il faut

PRRNCAS

manger comme vous mangez d’habitude il faut un petit peu modifier la facon de faire
you you:: you should eat as you eat usually but you have to change some (.) a little bit

Shclals

mhm
|:I:d’accordT ] donc c’est ¢a y (.) moi je pense qu'il y a le midi il y a de temps
en temps des >petits dérapages quoi<
euh according to her at:: at the lunch time you sometimes eat too much or something
like that=
=mhm1=
=that’s why the results are (.) too big: at the lunch time

=

=0

Questions of cultural variation in politeness strategies will also be introduced.
The medical interaction in question shows, for instance, the patient’s use of laughter
as a face-saving device which, while implicitly preserving her negative face (i.e. her
freedom from imposition), is in line with her culturally-based recognition of
hierarchical roles requiring deference. This interpretation is supported by the patient’s
sudden shift to a more assertive and argumentative tone, as the doctor leaves the
room and she is left alone with the interpreter.

While raising the students’ awareness as to the subtle ways in which the
interlocutors’ projections of multiple selves — in Davies and Harré’s (1999)
terminology, the interlocutors’ “positions” — are discursively produced in the
unfolding interaction, reflection on the above-mentioned aspects will stimulate a
debate on professional ethics, preparing students to competently contribute to a
clearer definition of the community interpreter’s role.

Conclusions

The principle which has guided this contribution is the belief that interpreting
should be seen and taught not only, and not mainly, as a linguistically or even culturally
based sense-making process, but rather as a socially accomplished and socially
relevant activity. The context in which this can be more easily achieved is the dialogical
one. The creative, unpredictable nature of dialogue is the most visible sign of how
human relations, and the thoughts, perceptions and images shaping them through
talk, are in constant flux as a result of a multiplicity of factors. The complexity of
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this activity, where the interpreter becomes a full-fledged social actor, contributing
alongside the other participants to defining social roles and identities, makes it a
most captivating object of study. If, in class activities, the emphasis is placed on the
communicative projects, rather than on the mere correction of language and
translation errors, students will no longer feel intimidated by the interpreting task.
The learning experience itself will gradually acquire the contours of a wider dialogue,
where discussion will lead to self-awareness and complement the teacher’s assessment.
To this end, a number of teaching suggestions have been put forward, among which
the collective reconstruction of the interlocutors’ conversational goals and moves in
role-plays, reflection on the communicative impact of the interpreting student’s
interactional behaviour, and a theoretically informed analysis of real interpreted
encounters.

Having extensively argued the merits of dialogue interpreting as an academic
subject in its own right, an apt way to conclude this contribution is to consider, once
again, the wider picture of university provision. In presenting a brief overview of
currently available training and professional opportunities in Italy, mention was
previously made of the existing bipolar system, whereby business interpreting needs
are catered for by graduates of Language Mediation degree courses, while community
interpreting still falls largely outside the boundaries of higher education. In the
latter area, services are provided by cultural mediators with frequently inadequate
qualifications and no knowledge of interpreting and translation techniques. As Viezzi
(2002:193-195) rightly observes, the role played by community interpreting
practitioners is of such import, that universities cannot remain alien to the field.
Widening the scope of their training provision does not mean investing on an
unrealistic expansion of the range of languages being taught, to include the wealth
of minority languages required in community settings. Aside from the fact that
traditional European languages, such as French, Spanish and clearly English, are
widely used as /znguae francae in everyday practice (see De Caneva, 2003-4),
universities could offer post-graduate courses in cultural mediation focusing on
translation and interpreting skills, cultural and communication studies, as well as
professional ethics, rather than on language-specific training. As further suggested
by Viezzi, universities could also explore the possibility of becoming accreditation
centres, issuing community interpreting qualifications through examination
procedures.

A final observation concerns the scope of undergraduate courses. Here, curricula
should aim at fostering flexibility, by developing the different skills which are required
of language mediation experts on the job market (such as language consultancy,
terminology work, translation, interpreting, etc.). At the same time, while recognising
the existence of wide areas of overlap and the desirability of a synergic approach,
the autonomy of each learning activity should be firmly pursued, so as to orient

-30-



303

students towards a professional dimension. This excludes the use of one activity as
a mere instrument for the acquisition of another (as has often been the case for
dialogue interpreting classes). This equally excludes a mishmash of competences,
while calling, instead, for the parallel development of distinct and mature skills,
leading to a versatile graduate profile, which Gouadec (in this volume) identifies in
the “consultant in intercultural communication”.

These, in our view, are the challenges of university education in the very near
future.
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6

La trattativa d’affari:
osservazioni generali e strategie didattiche

Annalisa Sandrelli

6.1 L’interpretazione di trattativa: caratteristiche generali

Sotto la dicitura di “interpretazione di trattativa” ed i rispettivi termini usati in altre
lingue si nasconde un’ampia gamma di contesti lavorativi. Esistono infatti molte
altre denominazioni, che richiamano I’attenzione sull’ambito di lavoro (interpreta-
zione di comunit, interpretazione nei servizi pubblici, interpretazione per i tribu-
nali ecc.) o sul processo comunicativo (interpretazione bilaterale o di trattativa)'.
Fra i vari contesti lavorativi possono esserci notevoli differenze relativamente al
ruolo dell’interprete, alle aspettative dei clienti e all’interazione fra i partecipanti.
Infatti, come sottolineano Jiménez Ivars ef al. (1999, p. 198)%:

Cualquier situacién de didlogo entre hablantes de lenguas diferentes es
susceptible de ser objeto de una interpretacion de enlace. [...] mds bien son
situaciones condicionadas por el contexto, por el nimero de participantes,
por su grado de formalidad o de informalidad, de espontaneidad (es decir,
una situacion que surge y que necesita ser interpretada) o de preparacion (es
decir, una situacién premeditada o dispuesta de antemano) y por su finali-
dad.

Nonostante le differenze, & perd possibile fare alcune considerazioni generali va-
lide per tutte le situazioni®. La caratteristica distintiva dell "interpretazione di tratta-
tiva ¢ la bidirezionalita, ciog la necessita di tradurre dalla lingua materna alla lin-
gua straniera ¢ viceversa, in una serie di scambi piuttosto brevi che rispecchiano i
ritmi della conversazione. Infatti, mentre nell’interpretazione di conferenza la co-
municazione & per lo pitt monologica e unidirezionale {dall’oratore al pubblico),
nell’interpretazione di trattativa si ha una situazione dialogica e bidirezionale con
un numero ristretto di persone (spesso solo tre); i partecipanti primari ¢ ’interprete.
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Secondo Bazzanella (2002), il dialogo fra 1 partecipanti puo essere di tipo sim-
metrico o di tipo asimmetrico. 1l dialogo simmetrico si ha quando 1 partecipanti
primari, pur essendo di lingua e cultura diverse, hanno pitt 0 meno o stesso starus
e livelli di istruzione simili. E questo il caso di una trattativa commerciale, in cui
gli interlocutori hanno anche in comune le conoscenze extralinguistiche sul loro
settore e la padronanza della microlingua relativa’.

Nel caso del dialogo asimmetrico, invece, vi & uno squilibrio di potere a favore
di uno dei partecipanti primari, quando ad esempio uno dei due interlocutori & un
membro della societd del paese ospitante, mentre |'altro € uno straniero apparte-
nente ad una minoranza. Spesso I’interlocutore appartenente alla cultura dominan-
te ha la facolta di prendere delle decisioni che hanno un impatto diretto sulla vita
dell’altro interlocutore (Mason 1999, p. 148). In situazioni di questo tipo esiste
spesso una marcata diversita fra i due anche in quanto a mezzi espressivic € questo
il caso, ad esempio. dell’interpretazione di trattativa in campo medico ¢ in ambito
giudiziario®,

[n tutti i tipi di trattativa il livello di interattiviti tra 1 partecipanti € elevato. il
che influenza i contenuti della conversazione: anche se il dialogo & parzialmente
pianificato, il suo sviluppo dipende dall’andamento di ogni scambio dialogico.
Sotto questo punto di vista il ruolo dell’interprete & fondamentale, poiché le sue
scelte traduttive e interazionali possono influenzare le reazioni dei suoi clienti.
Inoltre, a differenza di quanto accade nell'interpretazione di conferenza, I'inter-
prete pud interagire direttamente con i clienti per verificare la comprensibilita
della traduzione, per chiedere chiarimenti, o per gestire 1 turni dialogici. Da non
sottovalutare & anche il ruolo della comunicazione non verbale: grazie alla prossi-
mita fisica fra i partecipanti, I'interprete ha accesso diretto ai significati espressi
anche attraverso la gestualitd, e dev’essere in grado di decifrare correttamente tutte
queste informazioni (Mason 1999, p. 153).

Per riassumere, 'interprete di trattativa svolge due ruoli fondamentali, relativi
rispettivamente alla trasmissione delle informazioni e alla gestione del dialogo
(Wadensj6é 1998a, pp. 102, 111-113). Non si limita a far passare le informazioni,
ma interviene anche per chiarire incomprensioni, fornire spiegazioni ecc. In alin
termini, nella trattativa si ha una vera ¢ propria interazione a tre: 'interprete non
& un filtro o un partecipante invisibile, ma un partecipante a pieno titelo (Mason
1999, pp. 149-151; Roberts 1997, pp. 10-11). Data la natura dialogica dell’inter-
pretazione di trattativa, I’interprete sfrutta il contesto per la decodifica e successiva
trasmissione delle informazioni: di conseguenza, ogni turno dialogico & tradotto
come se fosse un discorso completo, mantenendo pero un alto livello di coerenza
e coesione con il segmento precedente (Hatim e Mason 1997, pp. 50-51).

Dopo questo rapido excursus sulle caratteristiche comuni a tutte le situazioni
di trattativa, nel paragrafo seguente passiamo a discutere la specificith della trata-
tiva d’affari.
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6.2 La trattativa d’affari: specificita e competenze

Nella lingua inglese il termine pidt diffuso per indicare 'interpretazione in ambi-
to commerciale e aziendale & business interpreting (Ko 1997)%. Tuttavia, tale ter-
mine € ambiguo, in quanto pud comprendere anche quelle situazioni in cui si u-
tilizza 'interpretazione consecutiva e/o simultanea. Smirnov suggerisce di operare
una distinzione fra “lhaison interpreting” (interpretazione di trattativa) generica, e
“..."liaison interpreting” for business liaison” (Smirnov 1997, p. 213). In questo
senso, in italiano potremmo parlare di trattativa d’ affari, che racchiude al suo in-
terno 1l settore turistico, commerciale, aziendale e fieristico, Al riguardo, Del Ros-
so (1997, pp. 241-242) suggerisce un elenco di possibili situazioni di lavoro:

L'interprete potra essere chiamato per trattative d’affari a livello aziendale,
per la stipula di contratti presso studi notarili o legali, per rogatorie interna-
zionali, per udienze in tribunale, per manifestazioni sportive, per assistenza
linguistica in caso di fiere, per sfilate di moda, per degustazioni enologiche,
per coadiuvare consorzi internazionali in vista di gare d appalto, per visite a
fabbriche, aziende, opere edili, musei, per incontri politici, per visite medi-
che all’estero, per gruppi di lavoro internazionali. per manifestazioni turisti-
che. per riunioni di agenti esteri di un’azienda, per incontri di associazioni di
volontariato, per seguire una troupe televisiva durante la coproduzione di un
documentario, per spettacoli artistici, e I’elenco potrebbe continuare.

_ Abbiamo osservato che il dialogo caratteristico della trattativa d’affari & simmetri-
¢o (cfr. paragrafo 6.1). in quanto “modern business ritual is more or less founded
- on the idea of equal relation of partnership between negotiating parties” (Smirnov
1997, p. 215)". In effetti, la difficola principale di questo tipo di trattativa non
- riguarda lo status dei clienti, ma il ruolo dell’interprete stesso. Rileva infatti Katan:

There are three basic approaches for the business community with regard to
language: a lingua franca; the adoption of the client or the seller language;
or, thirdly, the use of external (and sometimes professional) interpreters and
transiators. (Katan 1999, p. 109)

Lascelta di avvalersi di un interprete professionista & spesso all'ultimo posto nella
scala delle preferenze. Katan spiega che tale atteggiamento da parte delle imprese
€ dovuto a due ragioni fondamentali: prima di tutto, I'interprete & visto come un
mtruso; inoltre, spesso non & considerato sufficientemente preparato, sia dal punto

vista delle conoscenze specialistiche che della conoscenza della cultura d'im-
presa®. Potendo scegliere, molte imprese preferiscono utilizzare dipendenti bilin-
aui, poiché questi hanno le conoscenze tecniche necessarie, conoscono I’azienda e
oi obiettivi, € soprattutto sono considerati pii fidati: possono cio essere messi
2 parte delia strategia di negoziato, ed aiutare a condurre la teattativa nelia direzio-
: voluta®.

Stando a vari studi compiuti sul campo, la scarsa considerazione attribuita alla

lazione linguistica e culturale e "atteggiamento negativo nei confronti degli
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interpreti sono causa di un alto numero di fallimenti nelle trattative internazionali.
Come osserva Katan (1999, p. 112): “International business communication is, in
fact, more a case of international communication breakdown and failure”. Un a-
spetto che spesso sfugge ai dirigenti d’azienda & che una buona conoscenza della
lingua straniera non ¢ sufficiente per poter interpretare una trattativa d’affari. Se-
condo Balboni (1998, p. 27), le parti coinvolte nella comunicazione interlingui-
stica (personale aziendale, addetti al commercio, giornalisti, docent: universitari
ecc.) tendono a sottovalutare o ad ignorare la dimensione interculturale. Chi studia
una lingua straniera per lavoro generalmente privilegia la correttezza sinfattica e
lessicale, trascurando il plano socio-linguistico, pragmatico e testuale. Ad esem-
pio, per quanto riguarda 1’architettura testuale, gli italiani tendono ad usare i
periodi complessi basati sulla subordinazione, mentre gli anglosassoni preferisco-
no le frasi brevi dalle strutture semplici: un dirigente d’azienda italiano, parlando
inglese, tendera ad adottare il periodare tipico della sua lingua, con il risultato di
essere poco chiaro ¢ di dare I'impressione di poca affidabilita (Balboni 1998, pp.
30-31), Per avere successo nelle trattative d’affari internazionali occorre quindi
anche una comprensione profonda dei metodi di negoziato, come sottolinea Ko
(1996, p. 119): “Knowledge of the negotiating styles adopted by different cultural
groups is of paramount importance for successful interpreting”.

Inoltre, bisogna ricordare che i codici extralinguistici (¢cinesica, prossemica,
vestemica, oggettemica ecc.) variano da una cultura all’altra (Balboni 1998, p. 31).
Tutti noi filtriamo I’esperienza quotidiana attraverso le lenti dei cultural frames, i
riferimenti culturali attraverso 1 quali ogni persona seziona ed interpreta la realta:

A cultural frame is the perceptual window through which an individual
defines him or herself, others, and the world. [...] Our physical senses flood
us with data; we can only make meaningful sense of it all by passing it
through the selective filters derived from our value orientations embedded in
our cultural frame”. (Brake er «f. 1995, p. 159)

Questi filtri culturali ci abituano a vedere Ia realta in un certo modo, per noi “nor-
male”, e possono essere causa di fraintendimenti nelle trattative d’affari. Fra di
essi, troviamo la concezione del tempo (e della puntualitd), dello spazio (distanza
accettabile fra le persone), il livello di formalita (forme di cortesia, forme negozia-
li), I'importanza delle gerarchie, lo stile di negoziato (aggressivo o cooperativo,
individuale o di squadra), I’organizzazione aziendale (rigidamente gerarchica o
con comunicazione fra la base ed il vertice), il modo di ragionare (induttivo o de-
duttivo), di presentare il proprio punto di vista (punto per punto o con una pano-
ramica) ecc, (Brake er al. 1995; Lewis 1999).

Grazie alla diffusione dei corsi sulla comunicazione interculturale, s1 sta
lentamente facendo strada nella mentalitd dei dirigenti d’azienda la necessita di
ricorrere ad interpreti professionisti. L interprete puo infatti svolgere una funzione
di “consigliere culturale”, intervenendo per scongiurare incomprensioni, ¢ fornen-
do spiegazioni su aspetti potenzialmente rischiosi, ad esempio lo scambio di regali,
la durata dei convenevoli, gli argomenti da evitare, come il denaro, le tasse, il ses-
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50, il bere, la religione, la politica e molti altri (Wadensjs 1998b). Insomma, sono
sempre di pit le imprese disposte ad ascoltare il seguente consiglio:

When 1 hear of people who spend days on end negotiating a promising bu-
siness relationship only to see it fall apart later due to a language-based mi-
sunderstanding, I don’t say, ‘Get a life’. I say, ‘Get an interpreter’™. (Dal sito
internet di David James)

Tuttavia, nelle trattative il ruolo dell’interprete non & sempre chiaro ai clienti che
possono avere delle aspettative erronee sul suo conto. Per esempio, chi paga la
parcella spesso tende a considerare I'interprete un suo alleato, e sulla base di
questa convinzione potrebbe chiedergli la sua opinione sulla sincerita dell’altro
interlocutore: “The client sees this as legitimate information for the successful
clinching of a deal, and has the same expectations of the interpreter as of any other
expert or consultant engaged to help with decision-making™ (Ko 1996, p. 121). Di
conseguenza, potrebbe essere opportuno affrontare I'argomento “neutralitd” con'i
clienti prima dell’inizio della trattativa, spiegando che 'interprete & al servizio di
entrambi, e ciog che il suo obiettivo & permettere la comunicazione tra gli inter-
locutori. Come abbiamo gid esposto, infatti, 'interprete & un mediatore culturale
oltre che linguistico. Di conseguenza, deve anche dimostrarsi sensibile nella ge-
stione di stereotipi sulle nazionalita, di commenti poco lusinghieri o eventuali e-
spressioni offensive usate in un momento di rabbia (Del Rosso 1997, p. 246).

Un altro rischio ¢ la possibilita che I’interprete sia usato come capro espiatorio
durante una trattativa dall’andamento difficoltoso. Se uno dei due clienti non vuole
scendere a compromessi, per obbligare I’altro a cedere pud far finta di non capire,
attribuendo la colpa ad un errore di traduzione. L'interprete dovra decidere se
accettare o meno quest’atteggiamento, eventualmente chiarire la situazione o, in
casi estremi, addirittura ritirarsi (Ko 1996, p. 123).

Per quanto riguarda gli aspetti linguistici e traduttivi veri e propri, la maggiore
difficolta & costituita dalla varieta di situazioni di lavoro. Generalmente i clienti
hanno un patrimonio comune di conoscenze relative al loro settore, ¢ segnalano
I"appartenenza a tale settore attraverso 1'uso della microlingua scientifico-profes-
sionale corrispondente (ciascuno nella propria lingua)'®. Secondo la definizione di
Balboni (2000, pp. 20-21), “le microlingue scientifico-professionali sono usate tra
specialisti con lo scopo (a) di una comunicazione che sia il meno ambigua possibile
e (b) del riconoscimento di appartenenza ad un settore scientifico-professionale”,

Non essendo un addetto ai lavori, I'interprete non ha né il bagaglio di cono-
scenze settoriali, n¢ la completa padronanza delle microlingue nelle due lingue fra
cui interpreta. Percid, durante la fase di preparazione cerca di acquisire le cono-
scenze ¢ le competenze essenziali per svolgere il suo compito e per essere accetiato
come interlocutore competente dai due clienti. Come si & gia rilevato nel paragrafo
6.1, durante le discussioni tecniche a volle & possibile chiedere aiuto ai clienti
stessi: ad esempio, di fronte ad un termine sconosciuto, si pud chiedere una de-
finizione al cliente che 1’ha usato, tradurla nell’altra lingua, e ottenere il vocabolo
corretto nella lingua d'arrivo dall’altro cliente che, grazie alle sue conoscenze set-
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toriali, ha capito di cosa si sta parlando.

Come si vede da questo breve excursus, la trattativa d’affan ¢ una specialita
complessa che implica una molteplicita di competenze e conoscenze. Del Rosso
(1997, p. 248) sottolinea giustamente:

{...] siamo percio di fronte ad un profilo professionale che pud e deve riu-
scire a raggiungere livelll compinti di competenza lunge tutto 'arco della
propria carriera; una professionalita non data per definitiva fin dall’inizio,
ma che si va creando gradualmente grazie ad un impegno ed una passione
costanti.

A livello didattico, quindi, si possono ottenere risultati apprezzabili soltanto for-
mulando degli obiettivi realistici, scegliendo pochi settori di specializzazione a
titolo esemplificativo, e puntando sulla trasmissione di metodi e tecniche applica-
bili ad ogni contesto. Seguendo quest’impostazione, I’autrice ha deciso di dedicare
un corso di Trattativa italiano-spagnolo della laurea triennale in Interpretazione e
Traduzione di trattativa alla trattativa d’affari in ambito turistico e fieristico.

6.3 Il modello didattico!!

Il corso di Interpretazione di Trattativa 1 (italiano-spagnolo) del secondo anno
presso la Scuola Superiore di Lingue Moderne per Interpreti e Traduttori di Forli
{Universita di Bologna) si inserisce in un percorso didattico che prende le mosse
dal corso di Mediazione Linguistica del primo anno. Se in quest’ultimo gli studenti
cominciano ad analizzare le caratteristiche della comunicazione orale e si esercita-
no per migliorare la propria capacita di parlare in pubblico sia in italiano che in
spagnolo, nel corso di Trattativa I si gettano le basi della tecnica dell’interpretazio-
ne di trattativa, tenendo presente che gli studenti sono abituati a lavorare prevalen-
temente su testi scritti e non orali. In seguito, nel corso di Trattativa II del terzo
anno gli studenti migliorano ulteriormente la propria padronanza della tecnica
applicandola ai settori dei servizi pubblici, sanitario ¢ giudiziario.

Poiché il corso di Trattativa I si propone di far acquisire agli studenti le com-
petenze necessarie per 'interpretazione in maniera graduale e poiché, come abbia-
mo evidenziato nei paragrafi 6.1 ¢ 6.2, si tratta di una tecnica piuttosto complessa,
si & deciso di evitare un’eccessiva specializzazione degli argomenti trattati. 3i &
scelto percid di concentrarsi sugli ambiti turistico e fieristico, dei guali ¢i si puo
aspettare una conoscenza preesistente (anche se superficiale) da parte degli studen-
ti. Inoltre, i dialoghi tipici di questi due ambiti sono abbastanza ripetitivi (e quindi
prevedibili), il che permette agli studenti di concentrarsi sul perfezionamento della
tecnica. Infine, bisogna ricordare che per la combinazione linguistica italiano-spa-
gnolo il settore turistico e quello fieristico ricoprono un ruolo rilevante sul mercato
dell’interpretazione: una buona conoscenza di tali ambiti lavorativi & quindi essen-
ziale per gli studenti che desiderino dedicarsi alla professione dopo la laurea.

Prima di descrivere le attivitd proposte in classe, si possono fare alcune con-
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siderazioni generali relativamente all’impostazione di un corso di questo tipo e al
ruolo del docente. E evidente che un corso di interpretazione di trattativa dev’es-
sere eminentemente pratico e che quindi la dimensione ideale dei gruppi di lavoro
debba essere ridotta (otto-dieci studenti), in modo che tutti possano avere un ruolo
attivo durante le lezioni.

Nella (ancora scarsa) letteratura sulla didattica dell’interpretazione di trattati-
va |'esercizio raccomandato piu di frequente & il role play, o simulazione di dialo-
ghi, che presuppone la compresenza di due docenti, uno per ciascuna lingua (Keith
1985; Parnell 1989). La presenza contemporanea di due docenti di lingue diverse
consente di dare indicazioni mirate agli studenti, sia sulle strategie di traduzione
pill adatte che sulle sfumature di significato o sulle differenze culturali. Natural-
i mente ¢ auspicabile un’esperienza professionale come interpreti da parte di en-
. trambi, per simulare situaziom di lavoro realistiche che assicurino un legame tra
| didattica e realta lavorativa.
%;e

Tuttavia, 1l metodo delle simulazioni non ¢ privo di problemi. Infatti, quando
i docenti impersonano i clienti, vi & il rischio che gli studenti portino tale identifi-
cazione all’estremo, considerandoli due esperti dell’argomento in discussione,
Come si & illustrato nel paragrafo 6.2, neanche ’esperienza fa diventare 1'interpre-
te professionisia un vero “addetto ai lavori”. Da questo punto di vista, la situazione
del docente di interpretazione di trattativa mostra dei parallelismi con quella del
docente di lingua straniera che impartisce un corso sulle microlingue scientifico-
professionali, le cui difficolta sono descritte da Matte Bon (2000). Cosi come il
compito del docente di lingua & presentare le caratteristiche delle microlingue, sen-
Za per questo essere tenuto a saperle usare professionalmente, il compito del do-
cente di interpretazione & proporre dei dialoghi realistici, senza per questo potersi
considerare un vero esperto dell’argomento in esame. C’¢ perd una differenza
notevole fra le due situazioni: i corsi sulle microlingue sono destinati a professio-
nisti che di solito hanno scarse conoscenze della lingua straniera, ma tutte le co-
noscenze tecniche e la totale padronanza della microlingua relativa nella propria
lingua madre. Di conseguenza, in un corso di questo tipo il ruolo del docente di
lingua & di aiutare gli studenti ad analizzare le caratteristiche linguistiche dei testi,
mentre da parte loro gli studenti possono aiutare a chiarire eventuali dubbi sui
contenuti, secondo un modello collaborativo di apprendimento (Balboni 2000, pp.
79-80). Invece, nel caso di un corso di interpretazione di trattativa in cui si af-
frontano argomenti tecnici, né i docenti né gli studenti sono esperti dei settori
trattati. Il docente di trattativa non puo coniare sull’apporto degli studenti per cid
- che riguarda il contenuto delle simulazioni, ma deve anche evitare il modello
. didattico tradizionale, ciog quello del “[...] docente che ‘sa’ e che deve comunicare
il suo sapere ad una classe di allievi che ‘non sanno’ (Balboni 2000, p. 78), per non
trovarsi in una posizione critica,

Analizzato in questi termini, il metodo delle simulazioni di dialoghi sembra
sconsigliabile. Tuttavia, per affrontare correttamente la questione, non bisogna
perdere di vista I'obiettivo primario dei corsi di interpretazione di trattativa, che
non ¢ la trasmissione di conoscenze settoriali su un dato tema, ma lo sviluppo di
alcune tecniche (interpretazione bidirezionale, mediazione, traduzione a vista ecc.)
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e di un metodo di lavoro (imparare a documentarsi ¢ a prepararsi adeguatamente
per un incarico professionale), oltre che delle capacita di autovalutazione per
individuare le proprie debolezze ed i propri punti di forza. In altri termini, alla fine
di un corso di interpretazione di trattativa gli studenti devono aver acquisito le basi
di queste tecniche e devono aver capito come procurarsi le conoscenze linguistiche
ed extralinguistiche necessarie per affrontare una trattativa. In questo senso, il
metodo delle simulazioni dei dialoghi & sicuramente il pil efficace. Tuttavia, la
complessita della tecnica della trattativa rende opportuno un approccio graduale
che adatti le varie attivita didattiche alle esigenze di ciascun gruppo di studenti. Per
una maggiore chiarezza espositiva, si € ritenuto di trattare la fase degli esercizi pre-
paratori (sottoparagrafo 6.3.1) separatamente da quella relativa all’utilizzo delle
simulazioni dei dialoghi (sottoparagrafo 6.3.2).

6.3.1 La fase preparatoria

La difficolta iniziale della trattativa € abituare gli studenti a lavorare con testi orali.
Per individuare gli esercizi propedeutici pil adatti, appare utile applicare all"inter-
pretazione di trattativa il Modello degli Sforzi di Gile (1995), come gia suggerito
in Sandrelli (2001) e in Abril Marti ¢ Collados Ais (2001). In pratica, I'interpreta-
zione di trattativa pud essere vista come una serie di interpretazioni consecutive in
miniatura (per la breve durata degli interventi) nelle due direzioni linguistiche. Di
conseguenza, possiamo scomporre la dinamica della trattativa in ascolto ¢ analisi,
memoria e riformulazione, a cui giustamente Abril Marti e Collados Ais (2001, p
§5) aggiungono lo sforzo della bidirezionalitd e quello dell’interculturalita.

Gli esercizi utilizzati nella fase preparatoria hanno percio "obiettivo di raffor-
zare le capacita di ascolto, comprensmne memorizzazione e produzione nelle due
lingue, lavorando su testi che presentino difficolta non solo lmguxstiche ma anche
relative a differenze culturali. La scelta dei testi deve anche servire a introdurre gli
argomenti ¢ la terminologia settoriale oggetto del corso, ciog, nel nostro caso, il
settore turistico e il mercato fieristico.

In un primo tempo vengono proposti esercizi di ascolto di dialoghi, riassunti
orali senza presa di appunti, analisi delle strutture testuali, clozing, e cosi via'*: in
questa fase & consigliabile tenere separate le due lingue di lavoro per evitare le
interferenze, che in particolare nella combinazione linguistica italiano-spagnolo
sono sempre in agguato. Contemporaneamente si lavora anche sull’arricchimento
dei mezzi espressivi in entrambe le lingue, attraverso esercizi di attivazione del
lessico (parafrasi), ricerca di sinonimi ¢ contrari, esercizi di cambiamento di re-
gistro, relazioni preparate e presentate in aula dagli studenti ecc. (Abril Marti e
Collados Ais 2001, pp. 114-119). In questa prima fase le lezioni possono essere
tenute dai due docenti separatamente invece che in compresenza, alternando lezio-
ni interamente dedicate alla madrelingua con lezioni nella lingua straniera.

Successivamente, si pud introdurre l'elemento traduttivo cominciando con
riassunti orali dalla lingua straniera alla lingua madre (la direzione menc proble-
matica per gli studenti) e poi dalla lingua madre alla lingua straniera (Abril Marti
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e Collados Ais 2001, p. 97). Molto utile risulta a questo punto 'esercizio di tra-
duzione a vista net due sensi". Tra i meriti della traduzione a vista, Snelling indica
lo sviluppo delle capacita di riassumere un testo succintamente ¢ con precisione:

Sight translation exercises remain to the author’s mind excellent preparatory
exercises in the summarizing of a source text and in acquiring dexterity, pre-
cision and succinctness in the tarpget language, whether the latter be the in-
terpreter’s mother tongue or one of his foreign languages. (Snelling 1992, p. 4)

Inoltre, se introdotta a questo punto della preparazione, la traduzione a vista pud
essere uno strumento per combattere le interferenze, proprio perché questa tecnica
mette gli studenti in una condizione di massimo contatto tra le due lingue:

Precisamente por plantear una situacién de maxima interferencia entre las
lenguas de trabajo — texto escrito en una lengua y presentado oralmente en
otra — la traduccion a vista permile al estudiante comprobar su vulnerabilidad
a las interferencias y desarrollar recursos para superarlas en una situacion
controlada. (Abril Marti e Collados Ais 2001, p. 122)

Oltre agli indubbi vantaggi didattici di quest’esercizio, bisogna poi tenere presente
¢he la traduzione a vista & una prestazione professionale richiesta di frequente,
sopraitutto nell’ambito della trattativa: di conseguenza, gli studenti devono arriva-
ré ad un grado di padronanza di questa tecnica piuttosto elevato (Ballardini 1998).
Per riuscirci, € necessario sviluppare delle tecniche di lettura e di riformulazione
del testo specifiche (Jiménez Ivars er al. 1999, pp. 201-202). Per quanto riguarda
Ia lettura, ad una prima occhiata lo studente di interpretazione dev’essere in grado
di individuare gli elementi chiave del testo e anticipare lo sviluppo di certe strut-
ture linguistiche e semantiche, leggendo un segmento mentre sta ancora traducen-
do il segmento precedente, Gli studenti si abituano ad oralizzare i testi scritti, ad
esempio scegliendo strutture pitt semplici, frasi piti brevi, privilegiando ’uso delle
coordinate invece che delle subordinate, spostando gli incisi, e cosi via. Imparano,
quindi, a staccarsi dalla struttura superficiale del testo, sia a livello sintattico che
Tessicale e, con I'esperienza, a riconoscere e a risolvere i problemi di traduzione
pid comuni per ciascuna combinazione linguistica. E bene insistere anche sull’im-
portanza di mantenere un ritmo fluido nel tradurre, per dar modo a chi ascolta di
seguire agevolmente il testo: per chiarire questo punto pud essere efficace registra-
re gli studenti mentre interpretano e far riascoltare loro il testo per consentire
un’autovalutazione.

Infine, nella fase preparatoria alla trattativa, ¢ opportuno dedicare uno spazio
rilevante anche allo studio delle convenzioni dialogiche delle due lingue, ciog i
cosiddetti automatismi conversazionali. Si tratta di quelle espressioni formulaiche
fondanti del dialogo di registro formale, utilizzate per aprire e chiudere la comuni-
cazione, per introdurre un nuovo tema, per contraddire 1'interlocutore senza com-
promettere la trattativa, per interrompere educatamente, per ringraziare, per fare
domande ecc. Faber et a/. (2001) hanno elaborato una tabella di espressioni ri-
tualizzate in spagnolo, inglese, tedesco e francese. La padronanza degli automati-
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smi conversazionali nelle due lingue di lavoro & fondamentale per !'interprete,
poiché evita effetti pragmatici indesiderati, come ad esempio 1’impressione che il
cliente abbia un atteggiamento minaccioso, autoritario, 0 poco rispettoso nei con-
fronti dell’altro cliente. Come sottolineano giustamente le autrici:

Desde 